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GENERAL PROFICIENCY EXAMINATION

MAY/JUNE 2007

GENERAL COMMENTS

Paper 01 – Multiple Choice Paper

This paper consists of 60 multiple-choice items, thirty of which test knowledge and thirty the use of 
knowledge.

Paper 02 – Essay Paper

This paper consists of 20 essay questions, testing all themes in the syllabus.
 
Each question is worth 25 marks, and candidates are required to answer four questions, one each from 
four sections, for a total of 100 marks.

Paper 03 - School-Based Assessment

This paper consists of three assignments or one project. Candidates, with the guidance of their teachers, are 
required to select a topic and write a project report or three assignments based on their research. Teachers 
mark the assignments and submit a sample of candidates’ work to CXC for moderation.

Paper 03/2 – Alternative to School-Based Assessment

This is the Alternative Paper to the School-Based Assessment for private candidates.  It is a written paper, and 
candidates are required to answer five questions based on a specific theme identified in the syllabus.

DETAILED COMMENTS

Paper 02 – Structured Questions and Essays

General Proficiency

Section A – Theme 1: The Indigenous Peoples and the Europeans

Question 1

The first section of this question tested knowledge of slash and burn agriculture, the efficiency of the 
Arawak system of agriculture and methods, apart from agriculture, used by the Arawaks to obtain food.  
Candidates were, in general, quite comfortable with the question.  They did seem more proficient with 
Section (c) than (b).  In Section (b) they failed to identify rotation of crops, the fertilisers, the importance 
of prevailing climate and cooperative farming or pooled labour, but in Section (c) they recognised hunting, 
gathering, fishing, rearing and exchange/bartering/trading.  The better candidates therefore earned very 
good scores.
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Question 2

This question tested the candidates’ knowledge on the artistic quality of articles made by Arawaks and 
the ways in which the Mayan civilisation demonstrated great intellectual ability and engineering skills.  
Candidates experienced difficulty in identifying artistic articles produced by the Arawaks and tended to 
be vague in their description of the artistic command of the Arawak even though the better candidate did 
mention basketry, weaving, carving and painting giving appropriate examples of each.  In general, while 
the skills were mentioned, their application was omitted.  In the (b) section, engineering skills were better 
known than intellectual ability.  The pyramids, cities and roadways were often mentioned.  The better 
candidates mentioned astronomy, mathematics, calendars and libraries.  There were therefore some very 
competent responses earning scores at Levels I and II. 

  
Section A – Theme 2: Caribbean Economy and Slavery

Question 3

The first section asked for knowledge of the main features of the organisation of the triangular trade while the 
second section tested candidates’ knowledge of the effects of the trade on West Africa.  Section (a) produced 
better responses but Section (b) elicited some very thoughtful responses.  In Section (a)        candidates 
exhibited a fair understanding of the triangle and the basic features of the trade conducted at each point, 
while in Section (b) the better candidates referred to depopulation of the young, energetic and productive, 
the introduction of the gun-culture, corruption, interruption of economic activity, under-   development, 
disruption of social structure and order.  It was noted that there was no mention of the emergence of the 
military state, disappearance of small cities/tribes/groups, the creation of the African middleman, vulner-
ability to droughts and famine and the emergence of a taste for European goods.  This question enjoyed 
a high degree of popularity and produced some very good responses.  

Question 4

This question enjoyed moderate popularity and produced some very good responses.  Candidates seemed 
to be more comfortable responding to Section (a) which tested their knowledge of why it was difficult for 
the enslaved Africans to practise their traditional culture on the plantation.  Section (b), which explored the 
retention of some aspects of African traditional culture in the Caribbean, challenged candidates’ knowledge 
of the factors which facilitated retention and produced less focused responses.  In Section (a) candidates 
were able to mention the system of deculturisation, the practice of division and separation, the absence of 
spare time, adjustment to a new and hostile environment and encouragement to adopt the master’s culture.  
In Section (b) they failed to mention such aspects as the resistance and rebelliousness of the enslaved, the 
role of new arrivals from Africa, the influence of the oral tradition and exploitation of the Sunday market.  
The indications are that teachers need to spend some time exploring this aspect of the syllabus.    

Section B – Theme 3: Resistance and Revolt

Question 5

This was a very popular question and produced some of the very best responses.  Divided into 3 sections, 
the question focused on slave control in British and French colonies.  Surprisingly, Section (a) proved the 
most challenging, requiring candidates to explain the need to control the enslaved African on the Caribbean 
sugar plantation.  Some students struggled with this section, mentioning only the fear for their safety.  
Only a few expanded to include, maintain production, fear of losing animals and equipment, the numerical 
disproportion and the instinctive desire of the enslaved to be free.  On the other hand, candidates tended 
to easily answer Section (b) and even (c).  In Section (b) candidates more often than not did not make use 
of a thematic approach and would list a variety of control mechanisms rather than identify the methods, 
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such as legal, economic, psychological, cultural, physical and military.  In Section (c) the candidates’ 
grasp of the Spanish slave laws could also be considerably improved. 

Question 6

This was the essay question which tested the candidates’ knowledge of the factors responsible for the 
outbreak of the Haitian Revolution or accounting for its success.  There were a number of good responses 
but in general the question was not well done.  Candidates could not properly differentiate between factors 
responsible for the outbreak of the revolution and those accounting for its “success”.  They tended to use 
the same factors as favouring both.  Additionally, there was also a tendency to overemphasise the role 
of Toussaint both in Sections (a) and (b).  In accounting for the success, candidates should have been 
able to make better use of the unity of the enslaved, the timing of the revolt, the work of Dessalines and 
Christophe, the preoccupation of France with domestic upheavals, and perhaps the role of disease which 
decimated the invading European forces.  

Section B – Theme 4: Movement Towards Emancipation

Question 7

This question focused on the Amelioration measures.  It was divided into three sections testing in (a) 
knowledge of the measures, (b) reasons why they were introduced and (c) planter response to the measures.  
There were not many attempts to address the French situation; most responses focused on the British.  
In general, candidates seemed familiar with the topic but the responses lacked depth and specificity.  
There were too many generalised statements which tended to weaken the quality of the responses.  There 
were a few cases where candidates misread Amelioration for Apprenticeship.  In Section (a) candidates 
experienced some difficulty in identifying three amelioration measures and in Section (b) they failed to 
mention the failure of the planters to improve the system after the abolition of the trade, concern for the 
continued well-being of the cane sugar economy, fear of a repeat of the Haitian experience, appeasing 
growing public dissatisfaction or undermining the efforts of the abolitionists.  In Section (c) candidates 
fully understood the question but could not show how the planters reacted, preferring to respond to why 
they reacted.  While there was not a proliferation of outstanding responses, there were quite a number 
that were fair.

Question 8

This question was based on the Apprenticeship.  It tested knowledge of the Act of Abolition, why 
Apprenticeship was considered necessary, and the difficulties experienced by the Apprentices.  Section 
(a), in which the candidates were asked to identify two clauses in the Act, produced confusion between 
Amelioration and Apprenticeship, but Sections (b) and (c) were generally well done.  There was, however, 
a surprising failure to mention the contradiction of being free and yet not free, apprenticeship as a ploy 
to sustain the cane sugar economy and allow time to become adjusted to a wage economy.  In Section (c) 
the responses explored the full range of the mark scheme producing some very solid responses.  

Section B – Theme 5: Adjustments to Emancipation, 1836-1876

Question 9

Candidates were very comfortable with this question which focused on post-emancipation Caribbean 
peasantries.  Section (a) tested candidates’ knowledge of the reasons for the establishment of peasantries 
while Section (b) asked candidates to deal with some of the difficulties faced in the attempts to establish 
themselves as peasants.  Responses were stronger in Section (a) of the question, but in general candidates 
performed very well in Section (b) as well.
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Question 10

This was undoubtedly one of the most unpopular questions of the 2007 paper and the responses in general 
were poor.  The indications are that candidates were intimidated by Section (a) of the question which 
focused on the education policies of British Caribbean governments.  Candidates grappled with the basic 
flaws in the education system ignoring almost completely the concept of policy.  Sections (b) and (c) which 
treated with the Morant Bay rebellion, where attempted, tended to reflect inadequate preparation and a 
poor knowledge base.  There were very few responses that reached a satisfactory standard.  

   
Section C – Theme 6: Economic Diversification, 1875-1985

Question 11

This question was not done as well as expected.  The question tested the candidates’ knowledge of the 
measures adopted to breathe new life into the British Caribbean cane sugar industry in the late 19th and 
early 20th centuries and required them to explain the effects of these measures on the sugar industry.  
Section (a) was fairly well done.  Here, candidates mentioned reduction in the size of the labour force, 
amalgamation of plantations, the introduction of the central factory, use of fertilisers, mechanisation, the 
establishment of departments of agriculture and access to new markets.  In Section (b) candidates did 
not properly address the “effects”.  Often they located the effects in the (a) section and failed to repeat 
them in the (b) section where they were properly required.  Many candidates encountered difficulty in 
chronology/periodisation preferring to ignore the required time frame and listing measures adopted in an 
earlier period, the most popular error being immigration and indentureship.  Responses would have been 
stronger and better rewarded had they explained reduction in the cost of production, greater centralisation 
of production, enhanced quality as a result of scientific innovations and new machinery and equipment, 
reduction in cost of production through retrenchment, and reduction in wage rates. 
     
Question 12

This was the second extended essay question which was poorly done.  The question sought an explanation 
for the expansion of the cultivation of crops other than sugar cane, in the late 19th and early 20th centuries.  
Candidates focused on the sugar industry to the neglect of reasons for the cultivation of other crops.  They 
failed to identify the crisis in the sugar industry, encouragement from many local governors, the effects 
of the 1882 and 1897 commissions reports, the influence of the departments of agriculture, favourable 
import duties, investments, market demand and high prices overseas.  Diversification in its various forms is 
a regular question and on occasion has produced very good responses.  It did not do so on this occasion.
 

Section C – Theme 7: Social and Economic Conditions in the 20th Century

Question 13

This question tested candidates’ knowledge of the reasons for women becoming more active in public 
life between 1838 and 1962 and the ways in which women’s clubs and organisations helped to improve 
women’s lives over the same period.  The responses indicated a basic lack of sound knowledge with many 
candidates relying on common sense in answering the question.  There were better responses to Section 
(b) than to (a).  In general, it does not seem that the candidates were well prepared on the subject of 
women.  Teachers are encouraged to focus on changing attitudes, the cumulated effects of, and response 
to, chronic discrimination, failure of male leadership, need to augment the domestic income, expanding 
opportunities for women, examples of women in other parts of the world and encouragement from 
international organisations.  For Section (b) teachers may want to focus on the provision of examples of 
liberation, leadership and training opportunities; emphasise the significant role of women, earning for them 
the respect and tangible benefits previously denied; concentrate on women’s issues; help in improving 
working conditions for women.
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Question 14

This question was subdivided into three sections focusing on working conditions and the development of 
trade unions in the British Caribbean.  Section (a), which tested candidates’ knowledge of the improvements 
in working conditions introduced by trade unions, had the best responses.  Here the responses included 
minimum wage, reduced work day and week, compensation for injuries, anti-child labour laws, sick leave 
and annual vacation leave with pay.  Most candidates were weak in their knowledge of the links between 
political parties and trade unions demanded by Section (b) and were even less prepared to deal with the 
factors that favoured the development of trade unions between 1930 and 1960 as required in Section (c).  
In this section there were few references to the Moyne Commission report, the favourable disposition of 
the British Government, the restiveness of the 1930s, the effects of World War II, the success of unions 
overseas, the availability of capable leaders and the support of international organisations such as ILO, 
WFTU and the ICFTU.  On the whole, while there were a few good responses, most were deficient.  Though 
candidates probably had the requisite knowledge, they failed to relate/apply it to the question set.  
    

Section C – Theme 8: The United States in the Caribbean, 1776-1985

Question 15

This question focused on the relationship between the United States and the Caribbean.  Section (a) tested 
candidates’ knowledge of the ways in which US occupation affected Puerto Rico between 1898 and 
1917.  In this section, candidates’ responses included the growth in US investment, especially in sugar, 
the exchange in colonial status, [US for Spanish], expansion of US political control, and investments in 
physical and social infrastructure.  Section (b) tested knowledge of how the US succeeded in acquiring land 
to construct the canal across the Isthmus of Panama by 1914.  Section (b) produced the better responses 
with candidates identifying the various nations involved, the treaties involved and the general historical 
process.  It was obvious that candidates possessed much general knowledge but failed to produce organised 
and chronologically correct responses.  In general, however, there were some very good responses to the 
question.

Question 16

This question focused on Cuba between 1959 and 1962.  Section (a) tested candidates’ knowledge of the 
reasons why Cubans were unhappy with the government of Fulgencia Batista in 1955, while Section (b) 
tested knowledge of the factors which accounted for the breakdown in relationships between Cuba and the 
US between 1959 and 1962.  In Section (a) candidates were able to mention the corrupt nature of Batista’s 
rule, his alliance with the Americans, his attack on the University of Havana, recessions in the Cuban 
economy and crime.  In Section (b) candidates mentioned nationalisation of American assets, alliance 
with the USSR, communism, and the rise of anti-American sentiments, the missile crisis and exporting 
the revolution.  From the responses it became clear that the candidates possessed some knowledge of the 
question but failed to produce chronologically correct and focused responses.  In general, there were some 
very good responses suggesting some gradual improvement in the preparation for this theme.  

Section D – Theme 9: Movements Towards Independence and Regional Integration up to 1985

Question 17

Candidates performed relatively well in this question in which Section (a) tested their knowledge of the 
factors which encouraged independence movements in the British Caribbean and (b) the reasons why 
Caribbean leaders favoured a federal system of government in 1958.
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Some candidates experienced difficulties in differentiating between “independence” and “freedom/
emancipation” in Section (a) of the question.  Candidates demonstrated a sound understanding of Section 
(b).  They knew the reasons for federation and a number of candidates provided detailed responses 
focusing on specific events and significant personalities and as a result there were a number of Level I 
and II responses.

Teachers would be well advised to focus specific and additional attention on chronology, centuries and 
periodisation. 

Question 18

This question was not a popular choice of the candidates.  An essay question which required a knowledge 
of the attempts by the people of the Dutch Caribbean to govern themselves between the 1940s and 1986 in 
Section (a), and in (b) a knowledge of the advantages to be derived by becoming Overseas Departments 
of France in 1946.  Candidates demonstrated very little knowledge of Dutch Caribbean politics and 
government and so the responses were very weak.  There was a more encouraging display of knowledge 
of the advantages of French assimilation even though the responses tended to be superficial and lacking 
in detail.

With the increasing accessibility and availability of recent text dealing with the politics and government of 
the Dutch Caribbean, teachers are encouraged to address the absence of depth and detail which currently 
characterises responses to questions on the Dutch. 

Section D – Theme 10: Social Life, 1838-1962

Question 19

This was undoubtedly the most popular question in Section D.  It was an essay type question which focused 
on the changing attitudes to women in Caribbean society.  In part (a) candidates were required to demonstrate 
familiarity with the factors which led to discrimination against women in Caribbean societies between 
1838 and 1945.  Part (b) tested knowledge of the factors accounting for improved attitudes after 1945.  
Responses ranged from very good to extremely poor.  Many candidates demonstrated a sound appreciation 
of both (a) and (b) but there were too many generalised responses.  In too many cases candidates focused 
on negative behaviour patterns of women (prostitution/promiscuity) rather than on the factors responsible 
for discrimination.  Some candidates became bogged down in the slave experience of women which they 
extended into race and class perceptions.  In general, there was a tendency among the weaker responses 
to be too preoccupied with sexual misconduct of one form or the other. 

Question 20

This was a very popular question but the responses were very poor indeed with a proliferation of very low 
scores.  The question demanded knowledge of the influence of the colonial past on Caribbean architecture 
and ways in which local conditions and circumstances modified the colonial influence.  In general candidates 
demonstrated a distressing unfamiliarity with the term, notion and/or concept of architecture.  Some also 
seemed to have experienced problems with the concept of a colonial past.  The end result was a very poor 
response to the question.

While the failure to adequately address this aspect of the syllabus might be influenced by the paucity of 
literature, teachers are advised that while the documentation is not elaborate or extensive, there are a few 
that are sufficiently helpful and should be consulted.
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Paper 03  –  School Based Assessment

Candidates’ assignments and projects reflected much effort, time, guidance and careful allegiance to 
guidelines for marking.  Although many candidates used a variety of illustrations to enhance their responses, 
some were misplaced or lacked documentation.  The use of illustrative material should be encouraged but 
in order to be effective, it should be relevant to the topic, appropriately placed and documented.

Some candidates’ assignments were mainly factual, requiring recall rather than analysis of information.  
There were a few assignments which were not sufficiently challenging and some which encompassed the 
present day, clearly outside the scope of the syllabus.  Assignments with multiple parts are also unsuitable 
for SBA.

 
Recommendations

• Students must be encouraged to provide proper referencing in assignments.

• Students must be reminded that handwritten assignments should be legible.

• Teachers must ensure that the correct range of samples is submitted.

• Exposure to primary sources is necessary for answering document-based questions.


