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FRENCH 

 

GENERAL PROFICIENCY EXAMINATION 

 

MAY/JUNE 2009 

 

GENERAL COMMENTS 

 

The performance in this year‟s paper is comparable to that of the past few years.  Candidates continue to 

perform at a better than satisfactory level. Nonetheless, there is need for teachers to continue to be 

vigilant, and to provide the guidance that will help students avoid the careless errors that they continue to 

make. Every effort must be made to eradicate such errors and thus improve the performance in French in 

the coming years. 

 

 

DETAILED COMMENTS 

 

Paper 01 – Multiple Choice 

 

This paper is composed of two sections which test candidates‟ ability to listen to and understand a number 

of aural items in the target language and to read and understand a number of written items. Both sections 

require candidates to have a mastery of essential grammar as prescribed in the CSEC syllabus and 

vocabulary appropriate to this level of competence. As usual, the performance here is comparable to that 

of previous years.  

 

Paper 02 – Free Response 

 

Section I – Directed Situations 

 

In this section of the examination, candidates are required to respond in French to a number of situations 

described in English and requiring written responses. 

 

These situations draw on functions/notions and settings from the CSEC syllabus that are within the 

experience of candidates of their age. 
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SITUATION 

 

FUNCTION/NOTION 

 

SETTING & TOPIC 

1. Describing an item of clothing School event 

2. Farewell/expressing good wishes Note to teacher 

3. Naming an event and announcing the time and place Poster at school 

4. Expressing apology for failure to do a task Note to teacher 

5. Expressing the wish to have a particular item Note to mother 

6. Expressing congratulations on a sporting success Note to a friend 

7. Listing and describing Notice in a restaurant 

8. Expressing prohibition to passengers Sign in a bus 

9. Questioning Note to a friend 

10. Day & weather + future tense Newspaper item 

 

Situation 1 

 

Candidates were expected to describe an outfit using two descriptors. Most candidates handled this 

situation well.  However, marks were frequently lost for lack of agreement between the adjective and the 

noun and incorrect positioning of the adjective. An example of a full response : Je mettrai une jupe 

blanche et une chemise verte.  

 

Situation 2 

 

This situation, expressing farewell and good wishes, proved to be challenging for many candidates.  Au 

revoir was often incorrectly spelt or omitted. Candidates also confused espérer and souhaiter. In 

addition,many candidates also used the incorrect form of address,  „tu’ instead of  „vous’. A good response 

was :  Au revoir Madame, et bonne chance. 

 

Situation 3 

 

Candidates handled this situation rather well. Those who were unable to do so had difficulty with the 

tense and used  est  instead of  sera  or  a lieu  instead of  aura lieu . Many candidates also failed to 

pluralize  „heure‟.  However, there were some pleasing responses, among them being the following one:* 

La boum du club français aura lieu dans la bibliothèque a six heures du soir.  
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Situation 4 

 

The first element in this situation was generally well handled. However, a few candidates used Pardon for 

the apology. The main difficulty with this situation was the incorrect use of the negative infinitive before 

the auxiliary (ne pas avoir fini). Pour instead of de was often used before this expression. Many 

candidates used the verb faire instead of finir or compléter. A good response was : * Je suis désolé de ne 

pas avoir fini mes devoirs, mais j’étais malade.  

 

Situation 5 

 

This was generally well answered by candidates. They were able to correctly make a request for an item. 

The main issue here was the use of the polite form vous to address the mother.  

 

Situation 6 

 

Many candidates were unable to respond appropriately to this situation. The first element, 

congratulations, was fairly well done, although Félicitations was frequently misspelt and some offerings 

featured a mixture of Spanish and French as in felicitaciones or felicidades. The second element was 

problematic and in many cases no marks could be awarded as no reference was made to a sporting event. 

A good response:* Je te félicite d’avoir gagne le match! 

 

Situation 7 

 

It was surprising that this item proved to be challenging for many candidates. The expression plat du jour, 

which is an essential element, seemed not to be widely known as many candidates attempted to render it 

as *le spécial aujourd’hui. There was obvious unfamiliarity with what constituted a plat in a French 

restaurant as evidenced by offerings such as pain et poulet and un sandwich au fromage . However, some 

of the more perceptive candidates were able to use steak aux pommes or poulet au riz which featured in 

the Contextual Dialogue. The following is an example of a good response:* Aujourd’hui, le plat du jour 

c’est le cassoulet. 

 

Situation 8 

 

It was heartening that many candidates were able to respond appropriately to the interdiction. However, 

there was failure to link the interdiction of talking to the bus driver. In ignoring the context of the 

scenario, inappropriate responses were produced, for example, *Defense de fumer; ne pas manger ici.  

Full marks were gained for: * Defense de parler au conducteur/chauffeur. 

  

Situation 9 

 

The main difficulty with this situation was the candidates‟ inability to differentiate between the different 

interrogatives for „what‟ in French. Many used Qu’est-ce que (c’est) les devoirs? instead of  Quel.  

Candidates need to understand that this is not an exercise in translation. This misunderstanding led to 

many incorrect attempts at rendering “assignment” as l’assignment and Qu’est-ce que c’est la 

information?  instead of  Qu’est-ce que nous devons faire maintenant?  An example of a good response 

was:*Qu’est-ce que le prof a dit? Or Donne –moi les devoirs, je n’écoutais pas le professeur. 
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Situation 10 

 

Candidates did not perform as well as expected. While many candidates scored marks for the first 

element, Demain, a large number still experienced difficulty in describing a weather condition in the 

future tense.  A good answer was:* Demain, il pleuvra a verse.  

 

Suggestions to Teachers 

 

Teachers need to ensure that the following frequently used French words and expressions are practised 

and that candidates can write them correctly. 

 

Aujourd‟hui 

 

S‟il vous plait 

 

Est-ce que 

 

Félicitations 

 

Soleil 

 

Bleu 

 

Heure 

 

Matin (not martin) 

 

Mademoiselle 

 

Future 

 

Maman 

 

Chaussures 

 

Meilleur 

 

Veux/vœux 

 

Boum 

 

Au revoir 

 

Points to note 

 

 Candidates must read each situation carefully and they should endeavor to respond appropriately. 

 Candidates should number each situation correctly, even if they answer the situations in random 

order.  

 Candidates are again implored NOT to write each situation on a new page. 
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Section II – Letter/Composition 

 

This section tests candidates‟ ability to produce written language (about 130 -150 words) based on given 

cues. In addition to mastery of relevant vocabulary, idiom and language structure, the ability to express 

ideas clearly is emphasized.  

 

As is usually the case, the answers here ranged from excellent to poor. The majority of candidates 

responded to the letter instead of the composition. 

 

For the particular attention of teachers:- 

 

 Students must be taught correct letter headings. (Endings were generally appropriate and varied). 

 The formulation of possessives was surprisingly weak. (ton, ta, tes for son, sa, ses). There was 

constant use of apostrophe «s»for example,* „Kish’s frère, even *le tien père for “his father” and * 

Mes voisins maison, or even   *Elle mère for “her mother”. 

 Verbs continue to challenge candidates. Teachers need to find ways to teach verbs in communicative 

mode so that students do not translate from English when formulating their verbs, for example, Je 

serais retourner  for “I will be returning” 

 Agreement of subject verb and adjectives continues to be a bugbear for candidates. For example, *Les 

parents est très généreuse et gentil.  

 Essay planning and formulation need to be taught. Very few candidates used paragraphs for their 

essay. The tendency in the letter was to deal with the description of the family at great length and to 

dismiss sections iii and iv in two sentences.  For example,  J’espere rentrer en Jamaique la semaine 

prochaine. Tu peux m’emmener a l’aeroport s’il vous plaît. 

 Common words are too frequently misspelt: restaurant, beaucoup, amies, parce que, fenêtre, 

vacances, aussi, interessant, déjeuner, maison, to mention a few. 

 The use of variety in construction is declining. Only a few candidates included structures like 

demander a + person + de + infinitive or Après avoir + past participle.   

 Vouloir que + subjunctive is hardly ever written correctly. It is replaced by the English approach : Je 

te veux preparer 

 

 The use of „dire‟ needs attention. Candidates wrote  Je t’écris pour te dire de ma  

visite…for  “to tell about..” 

 

 Pronouns are poorly used:  *dit elle for “told her” or, *Je voudrais tu attends moi.  

 Culture of, or general knowledge about French-speaking countries was not evident in this 

examination.  Candidates wrote about the Eiffel Tower in Guadeloupe or going to Paris for the day 

and returning to Guadeloupe by taxi.  Only a few candidates were able to impress with vocabulary 

specific to the Guadeloupe context of the letter.  
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 The difference between en deux semaines and dans deux semaines, was not understood by candidates.  

 The use of „les‟and „des‟is weak, for example, *J‟ai acheté  les vêtements 

Here are examples of a good letter and composition:  

 

Exemplar 1 [Letter] 

 

Chère sœur, 

 

Je *t’anonce  que je suis bien arrive hier soir en Guadeloupe ou j’ai rencontre la famille de mon 

correspondant.  Ils sont vraiment très gentils et m’ont faire visiter une bonne partie de l’ile. Nous avons 

aussi fait du shopping ou je t’ai acheté *pleins de cadeaux. Les paysages sont magnifiques. 

 

J’espère être de retour a la maison aux alentours du 28 mai, mais je te *recontacterais pour te confirmer 

la date exacte de mon retour et pour te dire a quelle heure tu devras venir me chercher a l’aéroport. 

 

A mon retour, *j’aimerai que tu *prepares la chambre d’amis et que tu achètes a manger car je voudrais 

inviter mon correspondant a venir passer quelques jours chez nous a son tour. Je te remercie d’avance 

pour tout. 

 

Je t’embrasse fort. 

 

Thomas  

 

 

 

Good points Weaknesses 

 

Use of several idioms Basic spelling errors 

 

Good coherence Missing accents 

 

Good use of given cues 
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Exemplar 2 [Composition] 

 

C’était très tard la nuit *pendant que j’étudiais pour mon examen de français. Puisque j’étais fatigue, j’ai 

décidé de me reposer pour un moment dehors sur le balcon. Pendant que je me reposais, j’ai vu la fenêtre 

chez monsieur et madame Marsaud * a été ouvert. 

 

Tout d’un coups, je me suis souvenu que mes voisins *ont voyage a l’étranger *des vacances. Sans 

hésiter, je suis allé chez eux. Quand j’étais près d’ici, j’ai vu quelqu’un qui venait de la maison. 

 

« Au voleur !Au voleur !’’ j’ai dit *en voix fort. J’ai essaye *attraper la personne mais *j’avais pas de *la 

chance. ‘’Quelle dommage’’. 

 

Au retour chez moi, j’ai vu les *Marsauds qui retourneront de *son voyage. Rapidement, j’ai explique* 

s’est passe. Je *les ai dit *que ils doivent obtenir un grand chien. 

 

 

Good points Weaknesses 

 

Great use of the various tenses required Simple spelling and vocabulary errors 

 

Very good use of cues and coherence of passage 

 

Good use of expressions 

 

 

Section III - Contextual Announcement/ Contextual Dialogue 

Just as in previous years, more candidates opted to do the Contextual Dialogue than the Contextual 

Announcement. However, this year there was a noted increase in those opting to do the Announcement. It 

was generally found that candidates performed more creditably on the Announcement than they did on 

the Dialogue. 

 

Contextual Announcement 

  

Many candidates still did not observe the rubric regarding the word limit, although there were fewer 

scripts penalized for this infringement than previously. Candidates appeared to be a little more „test wise‟ 

with this option which is an indication that more teachers are preparing students to handle this question. 

Some candidates appeared to be trained to categorize the various parts of the announcement. In so doing 

they were able to more easily ensure that all the cues were included. Candidates still need to read the 

question more carefully since the 2009 question stated that the announcement “appears in the community 

section of a local newspaper”. As a consequence, due consideration must be given to the format of the 

announcement as well as the form of address required (in this instance the plural and formal „vous‟ in 

favour of the singular and familiar „tu‟)  
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Use of Cues 

Most cues were included and correctly used by candidates. Candidates successfully rendered what was 

being proposed, the target group, time, date, venue and cost to students. It was heartening to note that 

some candidates were able to correctly articulate: 

 

 a cut-off age    ‘les jeunes de moins de 18 ans’.  

 

 What Mr. Laurel proposed „M. Laurel offrira les classes pour les gens qui veulent…’ 

 Who could attend „Tout le monde peut assister…‟ 

 

The cue that posed the greatest challenge to candidates was the one for which they were required to 

express the benefits of learning music. Some borrowed directly from the Question 4 (Reading 

Comprehension), while others had great difficulty in rendering their own opinions, ideas and emotions 

into good French.  There were a few who were able to articulate clearly: 

 

 „La musique est bonne pour la santé’ 

 ‘La culture sera plus riche avec [la] musique’ 

 

Vocabulary and Idiom 

 

The spelling of the French words „guitare’, ‘guitariste’, ‘français’, ‘tout le monde’ posed a challenge to 

the majority of candidates. Other expressions like „s’intéresser à’, ‘jouer’ requiring „de‟ with a musical 

instrument and „mieux‟ used instead of „meilleur‟ (with „meilleur‟ frequently misspelt) also provided 

challenges for candidates. 

 

Grammar 

 

Some candidates had difficulty when they wanted to use the future tense as well as the command form. 

Others, however, did manipulate these verb phrases with skill and which enhanced the overall flow of 

their announcement. 

 

Contextual Dialogue 

The restaurant setting for this question was one within the comfort zone for most candidates, so many 

opted for it. However, the dialogue posed challenges to the candidates‟ knowledge of French culture as 

this was crucial to the general fluency of the responses. While some candidates produced dialogues of a 

very high standard, others struggled and gave responses that (although good French) made no sense in the 

context of the dialogue. Teachers need to encourage students to read the entire dialogue before attempting 

this question. The responses of some candidates, although appropriate, were so brief that they fell short of 

the requisite word limit. Candidates must be reminded to pay attention to this rubric. 
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Use of Cues 

Candidates‟ general lack of comprehension of some cues detracted from the coherence and fluency of 

their responses. Most candidates had no idea of what exactly is an „apéritif‟ or the „cassoulet‟. On the 

other hand, most candidates were able to express their greeting, a request for a table as well as that for 

food and drink. Some correctly conveyed (in French) the diners‟ dissatisfaction with the meal brought by 

the waiter, the request to see the boss and the outrage at the service meted out to them. However, only few 

candidates recognized that the waiter‟s utterance of “Comme vous voulez, Madame” resulted from a 

negative response or counter offer of the patron, Suzanne, to the offer of seating made by the waiter.  

Some candidates wrote appropriate requests such as : „Je préfère le côté non-fumeur’ ‘…être sur la 

terrasse’,… ‘Non, je voudrais une table près de la porte’ 

 

Vocabulary and idiom 

 

Candidates used a variety of food and drink including „steak bien cuit’, ‘petits pois’, ‘poulet rôti’, 

‘jambon’ or ‘jus de pamplemousse’, ‘vin rouge/ blanc/ rosé’, ‘champagne’, ‘citron pressé’ and 

‘Chardonnay’. Others, however, limited the dinner fare to food not traditionally used for dining out in a 

French restaurant. 

 

Other expressions that proved to be problematic for candidates included: 

 Quitter used when partir was required.  

 Repas and nourriture used for plat. 

 Misspelling of  s’il vous plait,  voudrais  and bouteille  

 “Table” referred to as „tableau‟,  

 Order and ordonner were used for „commander‟ 

 

However, there were some candidates who produced excellent responses. 

 

Grammar 

 

There are some grammatical points that proved to be problematic generally. They included: 

 

Use of negative in both simple and compound tenses (nouns and adjectives were often made 

negative);  

 

 The appropriate use of „cela’, ‘quel’, ‘cette’, ‘celui-ci’, ‘là’, ‘ce’ for “that”;  

 

 The use of the definite article and the partitive article 

 

 The use of de with expressions of quantity (*un verre de l’eau’ was commonly used) 

 

Although the formal s’il vous plaît was appropriately used in addressing the waiter, candidates 

reverted to the tu forms in the same sentence (ton patron ...) 

 

The use of que for ce que – (eg. * ce n’est pas que j’ai choisi) 
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The following are examples of good responses: 

 

Exemplar 1[Contextual Announcement] 

 

Attention! Tous ceux qui aiment la musique, venez au cours  de * guitaire. On apprendra * jouer de la 

*guitaire. Le groupe cible est les étudiants qui vont au collège. Les cours seront le lundi et le samedi de 

dix heures du matin à midi. Les cours seront a la maison de Monsieur Laurel, le professeur de *guitaire. 

 

Il habite dans la rue Sunshine et sa maison est au coin. Les cours sont a 20 euros par jour. C’est bon 

marcher, n’est –ce pas ? La musique *et divertissement et on peut retrouver beaucoup de jeunes. 

Téléphonez  667 1134 pour prendre des * resignements.  

 

Good points  Weaknesses 

 

Use of given cues Basic spelling errors 

 

Coherence 

 

Use of expressions 

 

Exemplar 2 [Contextual Dialogue] 

 

Garçon : Bonsoir Monsieur, Madame. 

 

Suzanne : Bonsoir jeune-homme. Oh ! C‟est un très modeste restaurant. Pouvons-nous avoir une 

table ? 

 

Garçon : Je vous mets près de la fenêtre là-bas ? 

 

Suzanne : Cette vue du panorama me tente très fort mais je préfère ce coin là. C‟est plus calme. 

 

Garçon : Comme vous voulez, Madame. Vous prenez un apéritif ? 

 

Suzanne: Laissez-moi voir. Du cassoulet et ça ira. 

 

Garçon : Oui Madame, c‟est le cassoulet. (Plus tard)  Vous avez choisi votre menu? 

 

Suzanne : Bien sûr. Je prendrai du riz au poulet et un steak aux pommes. 

 

Garçon : Et comme boisson ? 

 

Suzanne : Vous pouvez nous apporter une bouteille de vin. Votre meilleure et deux verres d‟eau par 

la suite. 

 

Garçon : D‟accord, Madame. 

 

(Une demi-heure plus tard) 

 

Garçon : Voilà votre steak au pommes et poulet au riz. Bon appétit. 

 

Suzanne : Merci. Mais, qu‟est-ce-que je vois là ? Nous ne mangeons pas du poulet rôti. 



- 12 - 

*An asterisk (*) indicates incorrect form, spelling or structure. 

Garçon : C‟est vrai mais il n‟y plus de menu à 25€.  Vous pouvez le manger quand même. C‟est 

très bon. 

 

Suzanne : Vous n‟avez pas à me dire ce qui est bon ou pas. Où est le patron? 

 

Garçon : Madame, c‟est moi le patron. 

 

Suzanne : Oh ! De toute façon, je suis deçu de votre poulet. 

 

Garçon : Calmez-vous madame. Asseyez-vous. Commandez votre repas et ce sera gratuit. 

 

Good points  Weaknesses 

 

Very good dialogue flow Basic errors of grammar and vocabulary 

 

Good use of given cues 

 

Section IV – Reading Comprehension 

 

This section tests candidates‟ ability to read and comprehend a short passage in the target language. The 

questions on the passage and the candidates‟ answers are to be in English. 

 

This passage proved to be quite challenging although it was appropriate for the level of the examination 

and the topic was one with which the candidates were familiar. The latter, however, was one of the 

problems with the comprehension because in several cases the candidates used their prior knowledge of 

beauty pageants and gave responses based on that instead of relying on what was actually stated in the 

passage.  

 

There were other weaknesses of candidates that were discerned in this section: 

 

 A general lack of analytical skills. 

 A weakness in vocabulary, both in French and in English. 

 The inability to communicate effectively in English as is required in this question. 

Many candidates did not know the meaning of “entail” in question 5 and „…the realization…‟ in question 

10. Surprisingly, there were some candidates who did not know the word „pageant‟ and who wrote „the 

girls became a pageant‟. 

 

It is evident that students need a great deal of practice with this type of question. They should be given 

passages for Reading Comprehension from the 1
st
 form and should be trained to read the passages 

carefully. Questions should be given out of sequence with the passage. This would encourage students to 

read to understand and not just to look for responses in a chronological order. Students would then learn 

to think critically and improve their analytical skills.  

 

Students should be encouraged to read over their work. There were several instances where, if candidates 

had read over their work carefully, they would have discerned careless errors that were made. A 

deficiency in English affected candidates‟ performance in this question.  Students need to be encouraged 

to express themselves clearly. In many cases it was difficult to decipher what candidates were trying to 

say. Being fluent in English would have a positive effect on candidates‟ performance in French.   
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Questions 1, 2, 4 

 

These questions were well answered by most candidates. Little difficulty was experienced. 

 

Question 3 

 

This was not a difficult question but many candidates only gave part of the answer causing the loss of 

marks. 

 

Question 5 

 

Many candidates answered this incorrectly because they did not understand the meaning of the word 

„entail‟. 

 

Question 6 

 

Many candidates lost marks because they did not use the specific information provided in the passage but 

answered according to their knowledge of pageants in general. Many were also affected by their weakness 

in vocabulary.  

 

Question 7 

 

Many candidates missed out on an important element of the answer here.  

 

Question 8 

 

Many candidates misinterpreted milliers to mean “millions” rather than “thousands”.  

 

Question 9 

 

Many candidates attempted to summarize the passage instead of giving the author‟s opinion in few words.  

Hence, many candidates did not score full marks on this question.  

 

Question 10 

 

As was the case for question 6, this question was misunderstood and candidates relied on their knowledge 

of pageants instead of the information provided in the passage.  
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The following response was selected from amongst those done by the candidates who demonstrated a full 

or almost complete understanding of this passage: 

 

1. People believe that participating in a beauty pageant is easy. 

2. The writer views pageants as dreams coming true for people who work hard. 

3. The writer justifies this by saying that the pageant is the realization of a dream that started after a lot 

of hard work and time was put in to make it real. 

4. Each girl‟s dream is to participate in a beauty pageant, especially Miss World. 

5. To fulfill their dream, girls must do a lot of hard work. 

6. In preparing for pageants one must take care of their body, stay informed (in touch with current 

events) and do some charity work. 

7. They must be able to speak well in front of thousands of people. 

8. It is popular because many people come out or tune in to see the pageant. 

9. The author‟s opinion is summarized by the phrase, “Nothing ventured, nothing gained”. 

10. The writer says that girls are admired for an entire year and doors to opportunity are opened for them. 

 

Paper 03 – Oral Examination 

 

This paper tests candidates‟ ability (a) to produce appropriate responses in the target language in a 

number of simulations, (b) to read aloud a short passage in the target language, (c) to respond in the target 

language to general questions based on 4 out of 6 topics indicated in the syllabus. The theme of each 

reading passage is linked to one of the set of general questions in order to create a more natural flow from 

one task to another. 

 

Performance ranged from excellent to poor, with a number of candidates scoring full marks on this paper.  

 

Responses to Situations 

 

The candidates‟ performance ranged from moderate to very good. Many candidates used a wide range of 

vocabulary and generally correct grammar. The main areas of difficulty were the following: 

 

- Omission of the auxiliary verbs when using the passé composé.  

- Incorrect auxiliary used. 

- Inaccurate use of idioms. 

- Lack of appropriate vocabulary. 

- Misinterpretation of situations. 

- Occasional use of infinitives instead of present tense. 
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Reading Passages 

 

Most candidates displayed good to very good knowledge of the sound system. There was evidence of 

fluency, correct intonation and pronunciation and passages read were readily understood by examiners. 

As is expected, a few candidates had difficulty in doing the above. Others had difficulty with words such 

as:  jambon, collègues, interroge, juillet, lieux, Allemagne and secret, to name a few.  

 

The main areas of difficulty involved  

 

- Pronunciation of final consonants 

 

- Omission of liaison  

 

- Pronunciation of cognates as their English counterparts 

 

- Pronunciation of „r‟ at the end of a verb.  

 

Guided Conversation 

 

Most candidates understood the questions asked and were able to use a wide range of vocabulary. 

However, pronunciation and intonation continue to be a problem and need to be rectified. The main 

grammatical errors involved the adjectival agreements, subject verb agreements and omission of the 

reflexive pronouns.  


