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GENERAL COMMENTS 

 

The Principles of Accounts (POA) examination is offered in May/June and January each year. 

 

The examination consists of the following components: 

 

  Paper 01 ‒ Multiple Choice  

  Paper 02 ‒ Essay Paper 

  Paper 031 ‒ School-Based Assessment (SBA) 

  Paper 032 ‒ Alternative to SBA (For Private Candidates) 

 

DETAILED COMMENTS 

 

Paper 01 — Multiple Choice 

 

Paper 01 consists of 60 multiple choice items assessing the three profiles of the syllabus: Knowledge, 

Application and Interpretation. The performance of candidates on Paper 01 was fair. 

 

The mean mark was 38.09 out of 60, compared to 34.53 in 2012 and 35.49 in 2011.  Approximately, 

82.56 per cent of the candidates scored at least 50 per cent of the maximum marks for this paper.  Five 

candidates scored the maximum of 60 marks. 

 

Paper 02 — Problem Solving 

 

Paper 02 comprises two sections.  Section I, the compulsory section, required candidates to answer 

three questions.  Section II, the optional section, required candidates to answer two out of four 

questions. 

 

The performance on Paper 02 improved significantly compared with last year.  The mean mark for 

this paper was 44.65 out of 100 as against 31.63 in 2012 and 40.96 in 2011. Approximately 41.26 per 

cent of candidates earned at least 50 per cent of the maximum mark on this paper. 

 

Paper 031 – The School-Based Assessment 

 

Paper 031 takes the form of a report on a business prepared to demonstrate candidates’ grasp of basic 

accounting concepts, rules and principles as applied to a simulated business.  The report is marked by 

the class teacher in accordance with the detailed mark scheme and rubrics found in the syllabus.  

Candidates are expected to benefit from teacher feedback and use the opportunities to revise and 

improve on their preliminary drafts before submitting their final report. 

 

The performance on Paper 031 remains consistent with that of the last two years. This year the mean 

score was 32.27 out of 40, compared with 32.10 in 2012 and 32.28 in 2011.  Approximately 95.21 per 

cent of the candidates scored 50 per cent or more of the maximum mark. 

 

Paper 032 – The Alternative to the School-Based Assessment 

 

Paper 032, the alternative to the School Based Assessment, is offered to private candidates.  The paper 

attempts to simulate the skills tested in the SBA.  This is achieved by presenting the candidates with 

one or two cases or situations based on which they are required to respond to questions. 

 

The performance of candidates on this paper improved significantly compared with the two previous 

years.   The mean mark was 18.71 out of 40 marks, compared with 13.27 in 2012 and 12.53 in 2011.  

Approximately 44.88 per cent of candidates earned at least 50 per cent of the maximum available 

marks on this paper.  
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Paper 02 — Problem Solving 

 

Section I — Compulsory 

Question 1 

 

Question 1 required candidates to prepare an Income Statement and a classified Balance Sheet from a 

list of balances.  The information provided included an accrued revenue item, an accrued expense 

item and a prepaid expense item.  Candidates were also asked to calculate depreciation expense for 

the year, using the reducing balance method, and to adjust the net book value of the delivery van 

accordingly. 

 

Approximately 93.60 per cent of candidates attempted the question, of which approximately 41 per 

cent scored 50 per cent or more of the available marks.  The mean mark on this question was 8.01 out 

of 20 with a standard deviation of 5.19.  Two hundred and sixty eight candidates scored the maximum 

mark, while 1037 candidates scored zero. 

 

Strengths 

 

In general, candidates were able to: 

 

 correctly organize the different sections in the classified balance sheet 

 subtract the provision for depreciation from the delivery van account 

 recognize the 5-year loan item as a long-term liability. 

 

Weaknesses 

 

In general, candidates 

 

 failed to correctly label the financial statements, omitting terms such as, “as at the” for the 

Balance Sheet and “for the year ending” for the Income Statement  

 

 treated the effects of adjustments in the Income Statement and the Balance Sheet incorrectly  

 

 ignored the effect of existing accumulated depreciation when calculating depreciation and did 

not adjust the provision for depreciation account in the Balance Sheet. 

 

Recommendations for Teachers 

 

1. Emphasize to students the need for them to pay careful attention to the headings for all financial 

statements (for example, the correct name of business, name of statement and correct date). 

 

2. Provide opportunities for students to practise responding to questions that involve businesses 

that offer services as well as those that trade in goods. This will guide students to readily 

recognize where the trading account is not required. 

 

3. Engage students in many activities where they are required to calculate depreciation of assets 

using various methods. 

 

4. Expose students to situations where they are required to apply an understanding of the principle 

of accruals in the treatment of accrued expenses and revenues in the Income Statement and 

Balance Sheet. 

 

5. Engage students in situations which allow them to interface with the correct presentation of the 

financial statements and the difference between the vertical and horizontal formats. 
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Question 2 

 

This question required that candidates  

 

 copy and complete a table to match a source of accounting information with the appropriate 

Book of Original Entry 

 

 prepare a Purchases Ledger Control Account 

 

 correct errors, using the General Journals. 

 

Approximately 99.70 per cent of candidates attempted the question, of which approximately 43.50 per 

cent or more of the available marks.  The mean mark on this question was 8.70 out of 20 with a 

standard deviation of 4.70.  Eighty four candidates scored the maximum mark while 505 candidates 

scored zero. 

 

Strengths 

 

In general, candidates  

 

 attempted to answer each section of the question 

 

 entered both opening balances correctly in the Purchases Ledger Control Account and placed 

familiar items on the correct side. 

 

Weaknesses 

 

In general, candidates  

 

 used the terms “ledger” and “account” rather than the correct terms journal or day book 

 

 appeared unfamiliar with the use of the cash book to record the reversal of entry for a 

dishonoured cheque and the use of the general journal to record bad debts 

 

 did not know how to treat with  items such as overpayment, set-off and refund  and did not 

balance the account correctly 

 

 misplaced the accounts to be debited and the accounts to be credited especially the error which 

required the use of a suspense account. 

 

Recommendations 

 

Students’ engagement in activities which guide them to develop practical use of the various journals 

should form a central part of teaching instructions during students’ early initiation into their study of 

accounting. Teachers can use the opportunity to introduce all kinds of transactions that are authentic 

and varied, including correction of errors.  In an effort to guide students to construct meaningful 

understanding of frequently used terms such as overpayment, set-off, refund, dishonoured (bounced) 

cheque and bad debts, teachers may find it useful to have students develop their personal accounting 

dictionary. Students can build on this document as they progress in their study of the subject. 
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Question 3 

 

This question required candidates to demonstrate their understanding of several accounting ratios.  

These ratios which are used by candidates to complete their School-Based Assessment project include 

current ratio, the stock turn ratio, the gross profit percentage and the return on capital employed 

ratio.  Candidates were also asked to prepare a summarised Balance Sheet mainly from figures 

provided and to comment on performance of a business. 

 

Approximately 90.10 per cent of candidates attempted the question, of which approximately 31 per 

cent scored 50 per cent or more of the available marks.  The mean mark on this question was 7.47 out 

of 20 with a standard deviation of 5.03.  One hundred and fifty five candidates scored the maximum 

mark, while 1474 scored zero. 

 

Strengths 

 

In general, candidates correctly 

 

 applied the formula for the current ratio and the gross profit percentage 

 

 prepared the summarized Balance Sheet. 

 

Weaknesses 

 

In general, candidates  

 

 displayed weaknesses in manipulating simple mathematical operations. For example, many 

candidates' work reflected poor attempts at adding, subtracting, multiplying and dividing. An 

area of particular weakness is candidates’ inability to manipulate mathematical equations of the 

form a / b = c  to deduce one term where the other two terms are known 

 

 produced comments on performance that did not express much thoughtfulness or did not match 

the ratios calculated in the earlier part of the question. 

 

Recommendations 

 

Teachers are encouraged to work in conjunction with teachers of mathematics to assist students in 

developing relational (meaningful) understanding of basic mathematical concepts that are applied in 

the field of accounting.  Specific attention needs to be paid to concepts, skills and procedures relating 

to basic mathematical operations such as addition, subtraction, division, multiplication, percentages, 

decimal placement, ratios and comparison. 

 

Section II (Optional Section) 

Question 4 

 

This question tested candidates’ competencies on concepts relating to the Manufacturing Account.  

Candidates were required to: 

 

 prepare an account which reflected the calculations of the cost of different kinds of raw 

materials and different kinds of labour used in the business 

 

 prepare statements of costs for raw materials consumed and cost of direct labour 
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Approximately 48.90 per cent of candidates attempted the question, of which approximately 86.77 per 

cent scored 50 per cent or more of the available marks.  The mean mark on this question was 14.75 

out of 20 with a standard deviation of 4.38.  One thousand one hundred and nine candidates scored the 

maximum mark, while 75 candidates scored zero. 

  

Strengths 

 

In general, candidates  

 

 were able to calculate the costs of the various types of raw materials and direct labour 

 correctly completed the headings for both statements  

 correctly labelled figures such as Raw Materials Consumed and Prime Cost in both statements 

 demonstrated familiarity with the formats of the Statements and the summarized Manufacturing 

Account. 

 

Weaknesses 

 

In general, candidates  

 

 incorrectly treated Direct Expenses as a factory overhead  

 

 incorrectly treated or omitted Opening and Closing Work-in-Progress.  

 

Recommendations 

 

Teachers should continue to have students practise responding to a range of questions where they are 

required to distinguish between cost elements (for example, distinguishing direct from indirect costs).   

Students should be made aware of the importance of individual cost elements and what makes a direct 

cost different from an indirect cost.   

 

Question 5 

 

This question, consisting of three parts, tested candidates’ competencies on concepts related to the 

completion of payroll documents.  In Part (a), candidates were required to distinguish between basic 

hours and overtime hours; and basic pay and overtime pay.  In Part (b), candidates were required to 

complete a pay sheet to show calculations of deductions for social security and income tax.  In Part (c) 

candidates were asked to differentiate between voluntary and statutory deductions. 

 

Approximately 83.40 per cent of candidates attempted the question, of which approximately 75.02 per 

cent scored 50 per cent or more of the available marks.  The mean mark on this question was 13.74 

out of 20 with a standard deviation of 5.71. Three thousand one hundred and ninety-seven candidates 

scored the maximum mark, while 213 scored zero. 

 

Strengths 

 

In general, candidates correctly 

 

 calculated the normal gross pay for both employees 

 deduced the number of overtime hours worked 

 completed the payroll form 

 stated one difference between statutory deductions and voluntary deductions. 
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Weaknesses 

 

In general, candidates  

 

 did not show working to allow the examiners to get an understanding of their thought processes 

 

 appeared unable to calculate the overtime pay correctly, due to a lack of knowledge or 

understanding of the term ‘time and a half’ 

 

 did not follow instructions of applying the five per cent calculation on gross pay in order to 

calculate the Social Security amount payable.  

 

Recommendations 

 

Teachers should continue to address this topic. Students will benefit further if teachers expose them to 

different pay rates, pay sheet forms, examples and the terminologies used in connection with payroll 

information.  Teachers need to emphasize to students the need for them to show their working to 

support all calculations.  

 

Question 6 

 

This question consisted of two parts. Part (a) required candidates to use a given set of account 

balances as recorded in the books of a credit union to list the items which are fixed assets and the 

items which are current liabilities.  Part (b) required candidates to demonstrate their understanding of 

accounting concepts connected with a co-operative credit union.  The question was unpopular and the 

majority of those attempting it appeared unfamiliar with some terminologies relevant to meaningful 

understanding of the topic. 

 

Approximately 35.20 per cent of candidates attempted the question, of which approximately 12.27 per 

cent scored 50 per cent or more of the available marks.  The mean mark on this question was 4.96 out 

of 20 with a standard deviation of 3.79.  Seventeen candidates scored the maximum mark, while 220 

candidates scored zero. 

 

Strengths 

 

In general, candidates were able to  

 

 correctly treat equipment as a fixed asset; unpaid bill as a current liability; and advertisement 

and office expenses as credits in the bank account 

 

 demonstrate a fair knowledge of the journal format, by organizing their journals to include debit 

and credit columns as well as a column for the date  

 

 correctly calculate the value of receipts from sales of shares and registration fees.  

 

Weaknesses 

 

In general, candidates 

 

 included current assets and long-term liabilities in their totals 

 

 appeared unfamiliar with the term ‘balance sheet extract’ and with the inclusion of reserves in 

the capital section 

 

 attempted to use the balance sheet equation to arrive at a figure for capital 
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 encountered difficulties in posting the sales of shares and receipt of registration fees  correctly 

in the general journal where this was used.  In many instances the accounts were debited instead 

of credited or the double entry was not completed, especially in terms of the bank entry  
 

 sometimes treated the items as a sale of goods and used a sales journal or even a purchases 

journal 
 

 did not enter the opening balance in the bank account even though the structure of the question 

prompted them  to do so.  
 

Recommendations 

 

Teachers are encouraged to focus on exposing students to a variety of examples across different types 

of enterprises.  Students, while learning about the use of journal entries to start businesses, can be 

exposed to the rules in relation to the start-up of partnerships, non-profit organisations, manufacturers, 

companies and co-operatives.  For example, the application of the rules of entry to journals may 

include concepts such as the purchase and sale of shares and receipts from registration fees as applied 

in this question. Activities designed to provide practice for students in dealing with summary bank 

accounts may be so structured to allow students to develop an awareness of the similarity between 

summary bank accounts and receipts and payments accounts.  There is also a need for students to be 

engaged in exercises which allow them to deal with receipts and payments for different scenarios 

across enterprises.  This approach to teaching aspects of the syllabus may prove useful to teachers in   

 

 reducing some of the challenges teachers encounter with covering the whole syllabus  

 

 providing opportunities  for  students to reinforce understanding of concepts developed in  

earlier aspects of the syllabus. 

 

Question 7 

 

This question required candidates to  explain a difference between a capital expenditure item and a 

revenue expenditure item;  to prepare ledger entries to record transactions between creditors and 

debtors and to balance each account at the end of a given transaction period.  

 

Approximately 27.30 per cent of candidates attempted the question, of which approximately 35.20 per 

cent scored 50 per cent or more of the available marks.  The mean mark on this question was 7.75 out 

of 20 with a standard deviation of 4.76.  Forty-seven candidates scored the maximum mark, while 118 

scored zero. 

 

Strengths 

 

In general, candidates were able to 

 

 identify an item of revenue expenditure 

 use the T-account format with debit and credit columns appropriately 

 correctly calculate the discounts allowed and discount received based on a given situation. 

 

Weaknesses 

 

In general, candidates 

 

 were unable to identify correctly an item of capital expenditure  

 were unable to identify the ledger that is appropriate for the creditor’s and debtor’s accounts 

 omitted dates and did not complete the balancing of the necessary accounts 
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 recorded items incorrectly, such as crediting the discount received and debiting purchases in the 

creditor’s account or putting purchases in the debtor’s account although using the correct dollar 

amounts.  

 

Recommendations 

 

Teachers are encouraged to provide opportunities which allow students to practise basic accounting 

skills on a regular and continuous basis. Such activities may focus on skills such as journalising, 

posting to the ledger, drafting of trial balances and preparation of statements. All questions tend to test 

these skills in greater or lesser depth since they are considered as fundamental to a thorough 

understanding of accounting. 

 

Paper 031 — School-Based Assessment (SBA) 

 

The SBA that allows students to experience the workings of the accounting cycle in a simulated or 

experiential environment.  Students develop business and accounting records, using a list of real or 

simulated transactions.  The project requires the production of source documents, entering 

information into appropriate journals, posting to the relevant ledgers, including the cash book, 

totalling and drawing up the trial balance.  From this engagement, students are required to produce 

final accounts that reflect a clearly stated start date and end date, and apply simple ratios to enable an 

evaluation of performance.  

 

The resulting reports (no accompanying appendices) are marked by class teachers out of 40 marks 

using the detailed mark scheme provided in the syllabus.  These marks, together with a sample of 

responses, are submitted for moderation through a re-marking process that focuses on ensuring 

adherence to the mark scheme.  The moderator will focus on tracing the links between the transaction 

list and various stages of the accounting cycle. 

 

The SBA process allows for teachers to support students by giving them continuous formative 

feedback and multiple opportunities to facilitate the production of excellent and detailed SBA reports. 

The essence of this activity is to twin assessment with learning in a manner that allows for all students 

to optimise their true potential as related to the concepts they are exposed to in their study of 

Principles of Accounts. 

 

The following report focuses on the strengths and weaknesses of SBA reports presented for 

moderation. Teachers and candidates should become more aware of what is expected at every step of 

the process.  This will support the production of an SBA report that is closely aligned to the mark 

scheme.  It is unfortunate, however, that knowledge and skills that appear to be strong in the reports 

submitted for moderation are sometimes not readily seen in candidates’ responses to questions on the 

Paper 02.  

 

Strengths 

 

In general, candidates demonstrated the following strengths: 

 

 Included a table of contents as part of their SBA projects. 

 

 Demonstrated a high level of competence in providing a comprehensive Description of the 

simulated business.  They provided supporting data such as the type of business and the nature of 

the business activities.  

 

 Demonstrated mastery in their preparation and presentation of the cashbook in terms of the use 

of cash and bank columns. 

 

 Demonstrated mastery in terms of their presentations of the books of original entry.   
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 Made appropriate use of trial balances which reflected agreement between given totals.  This 

illustrated candidates’ high level of understanding of concepts relating to the double entry 

accounting system. 

 

 Included income statements with cited net profit/loss figures which, in most cases, were 

traceable to the balance sheet. 

 

 Presented the balance sheets with correct headings and correct ordering of assets in terms of 

liquidity or permanence.  Additionally, most candidates presented balance sheets with given 

totals agreeing. 

 

 Demonstrated a high degree of accuracy in their computations of accounting ratios with 

supporting interpretations. 

 

 Included appropriate diagrams which accurately illustrated accounting concepts and principles. 

 

 Provided recommendations and suggestions which were related to the issues covered in the 

project presented. 

 

Weaknesses 

 

In general, candidates demonstrated the following weaknesses: 

 

 Supplied tables of content which did not accurately match the organization of the project.  For 

example, in some cases, pages were not numbered at all, or significant pages had no 

corresponding page numbers listed for them in the Table of Contents.  Moderators found that in 

some instances inappropriate numbering was utilized, apparently based on ‘chapters’, which left 

several pages unnumbered in the SBA projects. 

 

 Listed aims which were not specific to the project. In several instances, the stated aims were 

largely related to general conduct of a business, instead of to the specific focus of the SBA 

project. There were also many instances where two or more aims reflected the same focus. 

 

 Failed to include the precise time period during which the business was simulated.  In the 

majority of the projects, candidates stated the commencement date of the simulated business but 

failed to cite the ending date.  This situation poses challenges to any attempt by the moderators 

to cross-check dates on documents such as balance sheets. 

 

 Submitted projects which did not include a list of transactions. In some cases where a list of 

transactions was included, these transactions were not properly sequenced. 

 

 Failed to meet the requirement of including four different types of traceable source documents. It 

is important to note that three of these source documents are compulsory, namely: 

 

o Cash Receipt 

o Banking documents (withdrawal/lodgement slips, cheque or cheque counterfoil) 

o Sales/Purchases Invoice. 

 

The fourth source document may be drawn from the following list: 

 

o Internal Memo 

o Debit note/Credit note 

o Petty Cash Voucher.  
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 Failed to correctly transfer the total from the sales, purchases and returns journals to the 

individual accounts concerned in the general ledger.  Candidates incorrectly posted individual 

transactions from these journals to the general ledger accounts affected, rather than posting the 

total in each case to the appropriate general ledger accounts affected. 

 

 Failed to properly utilize the three-column cashbook as a ‘book of original entry’.  In many 

projects, candidates failed to include and record transactions involving discounts received or 

discounts allowed.  The total of these two columns should also be accurately transferred to the 

discount received and discount allowed accounts in the general ledger. 

 

 Included ‘Balance c/d’ and “Balance b/d’ in nominal accounts (for example, sales a/c and salary 

a/c), instead of effecting a transfer to trading account or profit and loss account as appropriate, at 

the end of the fiscal period, according to traditional conventions.  In other cases, some candidates 

failed to treat these accounts as periodic figures, by still recording a “Balance B/d” in the 

account, despite their indicating that amounts had already been transferred to appropriate final 

accounts at the end of the fiscal period. 

 

 Failed to include the time frame of the simulation in the description of business component of 

their project.  This made it difficult to cross-check the dates on the financial statements for the 

specific period criterion. 

 

 Although including a statement of performance, failed to substantiate statements made with the 

necessary references to the net profit/loss figure, drawn from the financial statements which they 

presented. 

 

 Failed to correctly interpret the ‘further interpretation’ component of the SBA project.  

 

Candidates are required to compare two different items over two different time frames within the 

period of simulation.  Good examples for comparison include: 

 

(i) Week 1 Cash Sales figure compared with week 2 Cash Sales figure.  NB:  ‘Cash sales’ 

cannot be compared with ‘credit sales’, as these are two completely different items. 

 

(ii) Opening Cash/Bank balance compared with closing Cash/Bank balance.  NB:  ‘Sales’ 

cannot be compared with ‘Purchases’, as these items are not the same. 

 

 Failed to arrange their project in accordance with the order prescribed in the POA Syllabus.  As 

mentioned previously, the credited and preferred arrangement for presenting supplementary 

material, including source documents, charts, diagrams, and other such “appendices”, would be 

to have these placed and located at the point where they are applicable, that is where they are 

applied, discussed and/or explained. 

 

 Submitted what appeared to be a draft, rather than a finished product.  Thus, some components 

were missing or the submission had a number of grammatical errors. 

 

Recommendations 

 

Teachers and students should work together to develop a checklist which students could use to check 

the description of their simulated business.  Care should be taken to ensure that the description of the 

simulated business includes the following: the name of the business, the nature of the business 

activities and the time frame for which the business is being simulated (a start-up date and an end 

date). 
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Students might find it useful to work in pairs or small groups to have students check each other’s 

projects to ensure that each meets the requirement of identifying four source documents that have 

been drawn up for the transactions listed in the project.  Blank source documents are unacceptable.  

The source documents should be placed immediately after the list of transactions and not in an 

appendix at the end of the project.  (All appendices for the SBA project are to be attached and best 

located at the point where they become applicable, and/or are discussed.) 

 

Teachers need to provide guidance to students in the formulation of appropriate Aims for the SBA 

project.  The following are examples of aims that are not accepted by the moderators: 

 

(i) To fulfil the requirements of CXC. 

 

(ii) To fulfil and satisfy the needs of the customers/people. 

 

(iii) To make a profit. 

 

(iv) To become independent and to be my own boss. 

 

The following are some aims which were acceptable: 

 

(i) To gain practical experience in the application of accounting procedures. 

 

(ii) To complete the accounting cycle for the simulated business. 

 

(iii) To analyse and interpret the performance of the business. 

 

(iv) To assess the financial position of the business. 

 

Teachers are encouraged to challenge students to check their stated aims to ensure that two distinct 

and separate aims are stated.   

 

 Candidates need to be reminded that the Transactions List should follow the Description of the 

Business, and not placed in an appendix at the back of the report. 

 

 Teachers need to consistently remind students that where a cashbook has been presented in the 

project, there is no need for a separate cash account and bank account to be included in the 

general ledger. 

 

 Teachers will find it necessary to encourage students to make adequate use of the three-column 

cashbook and to take special care in ensuring that the discounts columns are used, and also 

accurately totalled and transferred to the relevant discount accounts in the general ledger at 

month end. 

 

 

Paper 032 — Alternative to SBA 
 

GENERAL COMMENTS 

 

The examination for Paper 032, the alternative paper to the SBA, takes the form of a case study, with 

a minimum of ten and a maximum of 15 questions.  The paper carries a total of 40 marks, and is 

worth 20 per cent of the final mark. 
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DETAILED COMMENTS 

 

The May/June 2013 Paper 032 case study was based on a sole trader who started business with assets 

and liabilities inherited from his grandparents. 

 

This case study tested specific objectives and content taken from POA syllabus, as follows: 

 

o Section 2 (S.2): The Classified Balance Sheet 

o Section 3 (S.3): Books of Original Entry 

o Section 4 (S.4): Rules of Entry  

o Section 5 (S.5): Analysis of Financial Statements of Sole Trader 

o Section 8 (S.):  Depreciation  

 

The mean mark on this question paper was 18.71 and the standard deviation was 6.67. One candidate 

scored full marks and one candidate scored zero.  

 

The paper consisted of thirteen (13) compulsory questions. The following comments reflect the 

overall strengths and weaknesses of candidates’ responses. 

 

General comments 

 

Generally, candidates attempted all questions.  The format of the paper required that candidates 

submit their responses to questions within the question booklet in the space provided immediately 

following the question. This structure seemed to have benefitted a significant number of candidates. 

There were, however, some candidates who did not use information provided in earlier pages 

although they were prompted to do so.  This affected the correctness of some of their calculations 

such as total revenue and total expenses. When asked to calculate values, for example, total expenses 

or ratios, candidates would do well to list the items that they choose to include in their calculation.  

Candidates appeared to be unfamiliar with the use of correct formats for journal entries and T-

accounts.  Candidates also displayed some weaknesses in the mathematical knowledge and skills 

needed to answer some questions. 

 

Specific Comments 

 

Question 1 required candidates to use a list of items (assets and liabilities) to calculate total assets, 

total liabilities and opening capital.  Candidates were able to identify and calculate assets, but 

encountered some difficulties in doing the same for liabilities and opening capital. 

 

Question 2 required candidates to identify one book of original entry that the owner of the business 

was likely to use in his business and to state the name of a journal. Unsuccessful candidates provided 

the names of ledgers and even final accounting statements rather than journals. 

 

Question 3 

 

Candidates were given information on a loan arrangement between a credit union and the business 

owner. The loan was used to purchase two similar items, each for the same cost. Based on this 

information, candidates were required to calculate the down payment as a percentage of the total cost 

of the two items. In too many cases, it appeared that candidates did not read the question properly. 

Common responses reflected the cost of each item or the application of the rate to the cost of one 

item. 

  



- 14 – 
 

Question 4 required candidates to record the journal entries of several related transactions based on 

the information they were given in Question 3.  Candidates seemed unfamiliar with the format of the 

general journal or even the format of a proper T-account as they omitted the details or used the wrong 

details entirely.   The rules of entry for the receipt of loan monies or the expenditure of funds on fixed 

assets were often reversed.  Very few candidates utilized a compound entry format for their answer.  

 

Questions 5, 7, 8, 10 and 12 required candidates to apply the principle of the accounting period.   

 

Question 5 required candidates to use information given in Questions 3 and 4 to explain why the debt 

to the borrower of the loan was recorded in parts as current liabilities and long-term liabilities. The 

responses of many candidates reflected their inability to distinguish between current and long-term 

liabilities. 

 

Question 6 required candidates to prepare the receipts and payments account of the owner of the 

business, using a list of cash transactions. Although candidates’ responses showed their ability to 

record the given receipts and payments, they failed to include  

 

 the opening balance which was given at the start of the question  

 the amount brought into the business via the loan from the credit union 

 the down payment and subsequent monthly payments on the fixed asset.  

 

Question 7 required candidates to use the information given for the preparation of the receipts and 

payments account along with information on an advanced payment to calculate the revenue earned by 

the business. Many candidates reversed the required treatment of the revenue item. 

 

Question 8 required candidates to use the information given for the preparation of the receipts and 

payments account along with information on an outstanding debt in respect of vehicle maintenance 

and a prepaid amount in respect of sundry expenses to calculate the amounts to be shown in the 

expenses for vehicle maintenance and sundry.  Candidates’ responses showed misunderstandings in 

the treatment of the prepaid expenses. 

 

Question 9 required candidates to calculate straight-line depreciation, using given rates.  In a number 

of cases, candidates used the correct rates but the wrong value of the asset.  This question also 

revealed some deficits in candidates’ ability to apply basic mathematical skills. 

 

Question 10 required candidates to calculate the total expenditure of the business for the year. The 

responses of many candidates reflected poor basic mathematical skills.  

 

Question 11 required candidates to calculate the net profit of the business for the year. Many 

candidates did not include accruals and payments and depreciation calculations.  

 

Question 12 required candidates to identify the correct placement in the balance sheet of two given 

items. Many candidates were correct in their responses to this item.  

 

Question 13 required candidates to calculate the net income (net profit) margin of the business.   

Candidates appeared unfamiliar with the formula used for calculating net income margin. In many 

cases, candidates failed to use either total revenues or total expenses in their attempt at computing the 

net profit margin.  Candidates also failed to give their answer as a percentage. 
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Recommendations 

 

This case study, in many instances, required candidates to read carefully and to utilize information 

presented or calculated earlier.  Candidates lost marks by failing to include relevant data from 

previous questions.  For example, the opening balance for the preparation of the Receipts and 

Payments Account was presented in stimulus material for Question 1.  The calculation of total 

revenue in Question 7 should have included information presented in stimulus material for Question 

6.  The calculation of depreciation expense in Question 9 should be part of the list of expenses in 

response to Question 10. 

  

Candidates need to be engaged in activities which challenge them to consistently apply concepts 

learnt in the earlier part of the syllabus on a continuous basis.  Some concepts and skills which 

candidates need to be challenged to utilize in their responses to questions on a regular basis include: 

 

 the recognition of different types of assets and liabilities including those arising from 

adjustments to the accounts (for example prepaid expense as a current asset). 

 

 the application of the balance sheet equation, otherwise referred to as the fundamental 

accounting equation, must be regularly emphasized – to enable students to reach to a point 

where they can readily identify assets and liabilities; and use them to compute the capital. 

 

 the application of the rules of entry. 

 

 communicating using common accounting terms. 

 

 distinguishing between expense and expenditures; receipts and revenues including capital 

revenues and expenditures; and journals and ledgers. 

 

Generally, candidates’ learning will be strengthened through practice which includes the utilization of 

creative ways of performing accounting tasks.  For example, candidates can be guided to calculate net 

income from summary figures or creation of combined cash and bank accounts.   Candidates’ 

understanding of basic mathematical operations needs strengthening. Some basic areas which need to 

be looked at immediately include skills in addition, subtraction, division, multiplication, application 

of percentages, working with decimals, ratios and comparison. 

 

 

 

 

 


