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GENERAL COMMENTS  

 

CAPE History offers examinations in two units, both of which are examined in three papers 

in the format established since 2009.  

 

Paper 01 is examined by 45 multiple-choice questions — 15 on each module — and 

contributes 30 per cent to the candidates’ overall grade in each unit. The objective of the 

examination is to assess the range of content and skills as set out in the syllabus. Candidates 

are required to answer all questions. 

 

Paper 02 is examined by nine questions in three sections. There are three questions on each 

module, contributing 50 per cent to candidates’ overall grade. The paper is aimed at assessing 

candidates’ depth and use of knowledge, as well as the skills related to the discipline of 

history as set out in the syllabus. Candidates are required to answer three questions — one 

from each module (section), and one of which must be a document-based question. Questions 

1, 4 and 7 from Modules 1, 2 and 3 respectively are document based and require candidates 

to analyse extracts from documents on one of the themes in the modules. Candidates are 

expected to bring knowledge specific to issues raised from the general literature to bear in 

reasoned, clear, well-developed but concise responses.  The other six questions are extended 

essay items and candidates are required to answer two of these with clearly stated theses and 

sub-theses as well as well-developed, well-structured and clearly expressed arguments and 

conclusions. 

 

Papers 031 and 032 test candidates’ mastery of skills related to the discipline of history, with 

specific reference to researching and synthesizing historical information from different 

sources.  These skills include interpretation and evaluation of sources by assessing the 

usefulness of the sources used in their research.  Candidates are also required to collate and 

synthesize research data by providing the setting and context of the topic, identifying the 

main historical data found and commenting on the significance of those findings.  An 

important feature of these papers is the requirement that there should be proper referencing 

for all sources using the referencing style of the discipline of History. 

 

Paper 031, the School-Based Assessment (SBA) component, requires candidates to submit a 

research paper of no more than 2200 words on a clearly identified topic selected from one of 

the several themes in the syllabus.  This paper contributes 20 per cent to candidates’ overall 

grade.  

 

Paper 032, the Alternative to the SBA, was taken by private candidates. The candidates were 

expected to demonstrate that they had carried out a research activity on a topic related to one 

of the six themes in the three modules. This paper contributed 20 per cent to candidates’ 

overall grades. 
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DETAILED COMMENTS 

 

UNIT 1 

 

Paper 01 – Multiple Choice 

 

Candidates’ coverage of all three modules in Unit 1 was tested by 45 multiple-choice 

questions — 15 from each module. For this paper, candidates were expected to demonstrate 

knowledge and reasoning skills such as interpretation and analysis. The exercise of these 

skills is critical to the mastery of higher order questions which are used at this level.  

 

Paper 02 – Structured Document-Based Questions and Extended Essays 

 

Paper 02 examined candidates’ depth of knowledge of the content of the syllabus, their 

understanding of historical interpretation and debate, and their ability to present a well-

structured, clearly expressed and coherent historical argument with supporting evidence. 

 

Module 1: Indigenous Societies 

 

Question 1 

 

This question had three short extracts related to Spanish settlement in the Americas up to 

1600.  In Parts (a) to (d), candidates were asked questions related to issues as addressed in 

these extracts. They were expected to take a systematic approach to interpreting the extracts 

and answering the questions. Specifically, they were expected to demonstrate an 

understanding of how historians make use of different types of evidence in making and 

supporting historical interpretations. Of the 24 per cent of candidates who opted to do this 

question, 76 per cent gave satisfactory responses. While some of the candidates received 

scores at the higher band of the range of marks, the majority produced average responses. It 

was evident that candidates were generally knowledgeable about the topic tested but needed 

to pay attention to the command verbs, note carefully the period addressed by the document 

and questions, and read the questions fully instead of only responding to a single word, for 

example, encomienda used in the questions. Attention should be given to the areas of the 

syllabus which deal with evaluating evidence and techniques used in document questions; 

some candidates still focus entirely on the information in the extracts to answer the question.  

 

Candidates should avoid treating the document question as an extended essay; each part 

should be clearly labelled as given in the question and each question specifically answered 

with discrete responses. This will facilitate focused responses and demonstrate the 

candidates’ full understanding of the requirements of each part of the question. 
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Question 2 

 

This question required candidates to examine the nature of the contact between West Africa 

and Europe up to 1492.  They were required to demonstrate the understanding that Portugal 

was the European country which was in contact with West Africa up to 1492, and indicate 

awareness that other European nationals were involved.   Their responses were expected to 

indicate the predominantly commercial nature of the contact and main commodities that were 

of interest to the Portuguese while exploring other aspects of the contact, for example, the 

political relationship. 

 

This was not a popular question and most candidates who attempted it misinterpreted the 

focus of the question. Of the eight per cent of candidates who attempted this question, 

approximately eight per cent gave satisfactory responses. The responses indicated that 

candidates were not conversant with the time period or the geographic location addressed by 

the question. Candidates who attempted this question wrote on the basis of the connection 

they made with a few key words such as contact, Europeans and Africans. They seemed to 

have missed that part of the question which indicated that the focus was on contact between 

these two groups on the African side of the Atlantic and before or up to 1492. Most 

candidates therefore wrote on the contact of Africans with the Americas before Columbus.  

The few candidates who attempted the question had vague and general knowledge in respect 

to contact of Europeans with Africa.  Candidates were clearly unprepared for the objective 

that was tested. 

 

Question 3  

 

This question required candidates to discuss the political, social and economic organization 

of the society of one of three indigenous groups who lived in the Americas before the arrival 

of the Spaniards.    This was the most popular question and of the 52 per cent of candidates 

who attempted it, 71 per cent scored satisfactory marks. Most candidates wrote of the Tainos 

and it was obvious that candidates who wrote on the Kalinagos and the Tupi had limited 

knowledge of these groups.  While there were a number of good responses, it was evident 

that some candidates were not sure about the distinction between the several indigenous 

groups of the Americas and sometimes included information about other mainland groups in 

their responses. Others spent too much time comparing the different groups and did not focus 

on the demands of the questions.  Attention must be given to developing an understanding of 

the basic concepts used in the classification of historical data; for example, candidates should 

be exposed to the distinctions between the concepts social, political and economic as well as 

how they interface. 
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Module 2: Slave Systems – Character and Dismantlement 

 

Question 4  

 

This question was based on three short extracts from primary documents that related to the 

physical and legislative dismantlement of the slave systems in the Caribbean. In Parts (a) to 

(d), candidates were required to answer questions on issues related to the theme as discussed 

in the extracts.  Twenty-five per cent of the candidates answered this question and 63 per cent 

of these scored satisfactory marks.  The responses reveal that candidates were knowledgeable 

about the strategies employed and the reasons for parliamentary support for the ending of 

slavery, but were challenged in interpreting what was meant by perception and in 

distinguishing between the benefits and advantages for planters and enslaved respectively.  

Responses demonstrated that candidates need to become familiar with the Acts of 

Emancipation, that is, the provisions as set out in the different clauses. 

 

Question 5  

 

This question required candidates to evaluate the claim that “the outcome of the Haitian 

Revolution in 1804 resulted from favourable circumstances.”  Candidates were expected to 

discuss circumstances which were favourable to the success of the revolution as well as other 

contributing factors.   They were expected to demonstrate that the factors were both internal 

and external to Haiti. 

  

Twenty-six per cent of the candidates who sat this paper attempted this question and 63 per 

cent scored satisfactory marks. There were some very good responses but several candidates 

were challenged in applying knowledge about the outcome of the revolution and evaluating 

the reasons for it.  Candidates too often wrote of the causes without attempting to apply that 

knowledge to show success.  Attention must be given to developing an understanding of the 

concepts of cause, course and consequences in relation to historical events; some candidates 

were unable to distinguish among the elements of an unfolding event. 

 

Question 6  

 

The question required candidates to discuss the view that life for enslaved women was more 

difficult than it was for enslaved men.  They were expected to examine both sides of the 

issue, showing an awareness of gender blindness and gender specific allocation of tasks, and 

gender blindness in the treatment of the enslaved.  Candidates were also expected to include 

data from both rural and urban life during slavery. 

 

This was a fairly popular question with some 40 per cent of the candidates attempting it. 

Some candidates did not demonstrate an understanding of the requirements of the question; 

only 48 per cent of those who attempted it wrote satisfactory responses.  The quality of the 

responses ranged from poor to good.  Some concentrated on women in resistance, ascribed 

general experiences of the enslaved to women only and wrote extensively on sexual 
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exploitation of women so the responses were not truly comparative. The responses suggest 

that candidates need to be exposed to basic gender analysis, how to recognize questions that 

require comparison, how to write comparative responses and how to avoid over 

generalization. 

 

Module 3: Freedom in Action 

 

Question 7  

 

This question consisted of three short extracts from primary documents that related to the 

Cuban Revolution of 1959. Candidates were asked to answer four questions, Parts (a) to (d), 

related to the extracts.   This was the most popular document question with 35 per cent of the 

candidates attempting it.  The majority were unable to treat the questions as expected; only 38 

per cent of those who attempted the question performed satisfactorily. 

 

Candidates lacked understanding of concepts such as revolution as used in the document and 

social structure. The tendency was to look at the period before the revolution with some 

candidates focusing on the Batista years, ignoring the specific date referred to in the question.  

Responses were often vague statements that were lacking in specific historical data.  Also, 

points or issues provided as responses were too often not well explained. 

 

Question 8   

 

This question required candidates to explain the social, economic and political factors which 

contributed to the outbreak of one of three labour protests of the second half of the nineteenth 

century – the Labour Protest, St Vincent, 1862; the Morant Bay Rebellion, Jamaica, 1865 or 

the Confederation Riots, Barbados, 1876. They were expected to demonstrate knowledge of 

the social, economic and political factors that led to the selected labour protest. 

 

This was the most popular question in Module 3 with 37 per cent of candidates writing 

responses; only 40 per cent of those scored satisfactory marks.  The majority of the 

candidates opted to write a response for the Morant Bay Rebellion. It was clear that 

candidates were not as knowledgeable about the Confederation Riots and the St Vincent 

Protest as they were about the Morant Bay Rebellion. While this situation may be due to 

available literature, every attempt must be made to address all areas of the syllabus.  

 

Candidates who wrote strong responses demonstrated good knowledge of the existing 

conditions which fostered unrest and rebellion, provided adequately developed points and 

wrote introductions which demonstrated accurate interpretation of the question. This allowed 

them to provide some structure to their responses.  Those candidates who fell below 

expectations presented jumbled discussions and included information related but not relevant 

to the question, or lacked adequate knowledge.  Candidates treated the Morant Bay Rebellion 

as a slave rebellion, using information from revolts like the Sam Sharpe/Christmas Rebellion 

of 1832. Candidates whose responses were based on the Confederation Riots or St Vincent 
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Protest, had limited information, and wrote points that were so vague or generic they could 

have been applied to any protest.  

 

Question 9  

 

This question required candidates to examine the contribution of Chinese immigrants to the 

British Caribbean societies during the nineteenth century. They were expected to demonstrate 

an understanding of the contribution of the Chinese immigrants to the Caribbean during the 

second half of the nineteenth century. The responses were to indicate that their contribution 

was limited up to 1900. 

 

This was not a preferred question with only 18 per cent of the candidates writing responses. 

Of these, only nine per cent wrote satisfactory responses. The responses demonstrated that 

candidates lacked the breadth of knowledge required for this question.  Many concentrated on 

the cultural and business contributions of the Chinese with little reference to other 

contributions, while others wrote of reasons for their arrival into the Caribbean. In general, 

candidates’ responses suggest that they called on contemporary knowledge of the Chinese to 

make response to the history of their arrival and activities after they left the estates. 

 

Further Comments 

 

While general performance on this paper indicated that there is some improvement in 

candidates’ performance, there is evidence that they continue to have limited knowledge of 

some aspects of the syllabus. Misinterpretation of questions or poor responses seems directly 

linked to what appears to be the practice of candidates preparing for the examination by 

focusing on questions from past examinations not just for practice in essay writing but in 

preparing content for regurgitation. Rather, candidates should take as their starting point in 

preparing for their exams, the specific objectives of the syllabus and the related themes.   

 

Candidates had the tendency to take points which should function as evidence and use them 

as the argument itself. For example, in discussing the role of leadership in the success of the 

Haitian Revolution (Question 5), the evidence of effective leadership (such as the strategic 

alliances leaders like Toussaint made) is seen as a separate issue. This speaks to the need for 

teachers to help students move beyond recounting facts to using facts to make and support an 

argument. An obvious challenge for some candidates is the issue of historical setting and 

context in relation to timelines/historical periods.  This was seen in the treatment of the 

Morant Bay Rebellion as a slave rebellion, writing about the 1830s rebellion in western 

Jamaica and the American War of Independence instead of the American Civil War in 

relation to the Morant Bay Rebellion. 

 

The quality of the analysis, the concentration of acceptable responses at the lower range of 

the satisfactory band and significant numbers who continue to perform at an unsatisfactory 

level seem to be linked to the fact that candidates have not improved their general knowledge 

beyond that of CSEC. This is evident in the limited knowledge and understanding of 
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historical interpretation demonstrated by several candidates and the inability to apply 

knowledge to solve historical problems.  Candidates need to understand the general context 

and setting of The Atlantic World and the geographic and conceptual definition of that world.  

It must be made clear that that world is not merely the Americas and/or the Caribbean.  When 

this is understood, it is likely that candidates would focus on that part of the course that 

addresses the wider Americas and would be less likely to misinterpret questions such as 

Question 2 on the contact between Africa and Europe.  

 

 

UNIT 2  

 

Paper 01 – Multiple-Choice Questions 

 

This paper is designed to test candidates’ ability to apply the interpretative and analytic skills 

of the discipline of history.  It consists of 45 multiple-choice items which tests candidates’ 

knowledge across all three modules of the syllabus. There are 15 items on each module. 

 

Paper 02 – Structured Document-Based Questions and Extended Essays 

 

Module 1: Atlantic World – Interactions 

 

Question 1  

 

This question was based on three short extracts on the causes of the American War of 

Independence and the French Revolution. Candidates were required to study the extracts and 

then answer four questions, Parts (a) to (d), on issues raised in the extracts.  

 

This was the second most popular question on the paper with 34 per cent of the candidates 

attempting it. Of the candidates who attempted the question, 76 per cent wrote satisfactory 

responses but candidates demonstrated uneven knowledge of the two revolutions. They 

tended to be very knowledgeable about the Enlightenment and therefore spent much time on 

this aspect in their responses. 

 

Question 2  

 

This question required candidates to discuss the extent to which European settlements in the 

Americas up to 1800 were primarily to achieve political supremacy. Candidates were 

expected to demonstrate an understanding that political supremacy during the period was 

derived from economic sources, and that there was a close link between the search for 

political supremacy and economic gain. They were expected to discuss the interplay between 

economic, political and social factors.  

 

This was the least popular of the questions on this paper with seven per cent of the candidates 

writing responses. Thirty-nine per cent of the responses were satisfactory or good. It was 
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expected that this question would have been manageable for candidates but they were not 

very conversant with the concept of political supremacy.  Candidates were not ignorant of the 

topic but were unable to link the issues of land, wealth and power to political supremacy.  

 

Question 3  

 

This question required candidates to discuss the changes which occurred in West African 

economies in response to European contact between 1450 and 1800. Candidates were 

expected to show an understanding of West African economies prior to the arrival of the 

Europeans. They were to discuss the changes that occurred as a result of contact during the 

stated period. 

 

Of the 19 per cent of candidates who attempted this question, not many were able to give 

excellent or even good responses. Forty-eight per cent wrote appropriate responses. There 

was evidence of knowledge of slavery and goods traded but candidates did not differentiate 

between economic and social changes. The tendency was to treat the question as if it was one 

about the effects of the coming of Europeans on different areas of life in Africa rather than 

the economic changes which occurred because of the contact. 

 

Module 2: Atlantic Development – Identity and Industry 

 

Question 4  

 

This question had three short extracts from primary documents related to the United States 

intervention in the Caribbean and Latin America up 1917.  Candidates were required to 

answer four questions, Parts (a) to (d), on the issues raised in the documents.   

 

Only 12 per cent of the candidates attempted this question. Candidates found this question 

difficult, especially the explanation of USA’s attitude to the Caribbean, so only four per cent 

addressed the question appropriately. While it was clear that candidates were not generally 

distracted by the phrase “turning of the eyes outward, instead of inward only”, the tendency 

was to provide very simplistic and literal responses to Part (a) rather than to relate the phrase 

to their knowledge of the focus of the United States on continental expansion (turning of the 

eye inward) before they became interested in expanding outside the continent, and the role of 

the concept of Manifest Destiny in this process. 

 

Question 5  

 

This question required candidates to examine the causes of industrial growth in the United 

States of America during the nineteenth century. Candidates were expected to demonstrate an 

understanding of the factors which led to the industrial growth and they were expected to 

discuss such factors as human and natural resources, wealth, entrepreneurship and 

technological development.   
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Twenty-three per cent of the candidates who did this paper attempted this question and forty-

five per cent of those wrote appropriate responses with the majority scoring marks in the 

satisfactory band. Candidates demonstrated knowledge of the history of industrialization in 

the United States but were at times unable to extract the causes. The long-term causes became 

the essay for some candidates who focused on the background to the Industrial Revolution.  

Where other factors were identified, candidates were challenged in developing them. 

 

Question 6  

 

For this question, candidates were required to discuss the view that the causes of the 

Industrial Revolution in Britain can be traced to the Atlantic economy.  Candidates were 

expected to demonstrate understanding of the link between the Atlantic economy and the 

Industrial Revolution in Britain as well as an understanding that there were other causes 

internal to Britain. 

 

This was not a popular question; only twenty-two per cent of candidates attempted it. Thirty-

eight per cent wrote satisfactory responses, with candidates demonstrating some 

understanding of the British Industrial Revolution and its link to the wider Atlantic economy.  

Some candidates spent much time focusing on defining the resources in Britain, focusing on 

the internal factors without any attempt to link the development to the Atlantic economy, 

while others had limited knowledge of the internal factors as well as limited understanding of 

the link with the Atlantic economy. The better responses were those where candidates wrote 

analytic and objective essays discussing the internal factors and examining the counter-

argument from historians like Eric Williams. 

 

 

Module 3: International Relations – Conflict and Liberation 

 

Question 7  

 

This question consisted of three short documentary extracts related to the liberation struggles 

in South Africa. Candidates were asked to answer four questions, Parts (a) to (d), related to 

the extracts.  The questions, as with document questions generally, required answers to 

specific questions testing knowledge of the topic in terms of content and 

interpretation/explanation.   

 

Only twelve per cent of the candidates wrote responses to this question and forty-seven per 

cent wrote appropriate responses with a few candidates writing very good ones. Candidates 

had uneven knowledge on the different parts of the items. While they were able to respond to 

the item which tested their knowledge of the measures used by the South African government 

to entrench the apartheid system, not many knew of the reasons for the change to a “new 

form of struggle”. They were a little more knowledgeable however of the role of international 

support in the overthrow of the apartheid system.  
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Question 8  

 

In this question, candidates were required to examine the reasons for the policy of 

discrimination against certain groups in Nazi Germany up to 1945. Candidates were expected 

to provide a clear definition of what the discriminatory policy entailed. They were to indicate 

that the policy was a central feature of the Nazi regime from 1933–1945 and was applied to 

several groups, not just to the Jews.  

 

This was not a popular question with only seven per cent of the candidates attempting it. The 

responses tended to focus on discrimination against the Jews and demonstrated limited 

knowledge about the other groups such as gypsies, the disabled and homosexuals. While 

candidates could tell of the policy and practices of discrimination, in too many instances they 

were unable to give reasons for the policy. Performance ranged from poor to very good. 

 

Question 9  

 

In this question, candidates were required to examine the factors which led to the outbreak of 

World War I in 1914. Candidates were expected to demonstrate an understanding that   

although the immediate trigger that started the conflict was the assassination of Crown Prince 

Franz Ferdinand by a Serb nationalist, it was largely the system of alliances and the growing 

militarism within Europe which made the event into World War I. 

 

This was the second most popular question in this paper; 32 per cent of the candidates 

attempted it. While sixty-six per cent wrote satisfactory responses with a significant number 

scoring marks in the higher grade bands, the marks ranged from poor to good. Some 

candidates who attempted this question demonstrated that they had knowledge of the topic 

and were aware of some, if not all the factors that led to the outbreak of WWI. However, the 

discussions were often generalized or consisted of a mere listing of factors that were not 

integrated. The best responses did not merely demonstrate knowledge but were focused, with 

well-written introductions, well-structured, and with issues appropriately explained. The 

weaker responses lacked specific knowledge and there was little application of that 

knowledge.  

 

Further Comments  

 

The popularity of the questions attempted in Unit 2 suggests that, in preparing for the 

examination, candidates focused on particular topics and related questions.  For the other 

topics, they lacked depth of knowledge and the ability to use knowledge to solve problems.  

Most had just enough knowledge to write satisfactory responses while lacking breadth of 

knowledge about a given topic.  For example, candidates knew much about Hitler’s 

biography but not as much as they should about his policies and Nazism.  They linked 

discrimination with the Jews, indicating a lack of knowledge of the full policy and its 

application. 

 



12 

For both units, there appeared to be some improvement in the overall quality of the language 

skills of candidates although there continues to be weaknesses in general expression, spelling, 

choice of words and paragraphing.  A persistent problem is the issue of comprehension which 

affects candidates’ ability to interpret questions.  Misinterpretation of questions could also be 

linked to limited knowledge or the tendency to prepare specific questions related to a theme.   

 

 

Paper 031 – School-Based Assessment (SBA) 

 

This paper is designed to assess students’ ability to conduct independent research under the 

guidance of teachers. Students are expected to select a specific topic related to a specific 

objective and theme of the syllabus and conduct research of the selected theme. The research 

project submitted is expected to demonstrate students’ understanding of the processes 

involved in doing basic historical research as well as their use of the conventions of the 

discipline of history.  Evaluation of the submitted projects continues to reveal that students do 

not understand the requirements for the project. 

 

The projects submitted are assessed using a basic rubric as set out in the syllabus.  The rubric 

seeks to capture those elements of a research paper that demonstrate the conventions of the 

discipline.  These elements include  

 

 a clearly stated topic and the location of the topic within a historical context and 

setting 

 a critical examination of the sources used in the research and presented in a 

bibliography using the appropriate reference style 

 a central idea (the thesis) which focuses the research and is supported by historical 

evidence 

 a structured and clearly stated set of arguments which are developed around the 

central idea and which lead to a conclusion that reinforces the thesis/central idea 

 all the conventions for historical study including proper acknowledgement of source 

of ideas and information, and well-structured, well-written and coherent presentations.  

 

This year, the submitted projects reflect the concerns noted in the past as students continue to 

present projects 

 

 without clearly stated titles or with titles that have no relationship to the unit or 

syllabus 

 with theses that are in fact titles or research questions or poorly articulated theses 

 without end/footnotes or with end/footnotes and bibliography that are not crafted in 

the style set out in the syllabus and required in the conventions of the discipline 

 with quotations that are not referenced and not used in the required format 

 with the sources used only as a source of information, without evaluation as required 

by the syllabus 
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 with conclusions which were not proven or clearly linked to the thesis 

 that demonstrate that they are not fully conversant with what constitutes historical 

context and setting 

 with wide ranging information that may be related but not relevant to the thesis 

 that show that there is a lack of understanding with regards to using/marshalling 

evidence specific to the thesis, developing an argument and providing a conclusion 

which is in congruence with the arguments presented 

 that continue to reflect knowledge garnered from texts created for the CSEC syllabus. 

 

This paper continues to be fraught with challenges as the submitted projects 

 

 are not always correctly matched to the unit for which they are submitted 

 are not properly proof-read before submission 

 exceed the limit of 1500 words; sanctions are not applied for projects that do 

 use the rubric for grading (meant for the teacher) as a template for the project 

 demonstrate collusion and cosmetic plagiarism.  

 

Paper 032 – Alternative to School-Based Assessment (SBA) 

 

This paper was designed to test the ability of private candidates to carry out independent 

historical research and present the research findings under examination conditions. It is not a 

popular paper; only a small number of candidates enter for and actually sit the examination. 

The responses to the questions demonstrate that most candidates are not conversant with what 

is required. In almost every instance 

 

 there is no clear statement of the topic of their research 

 the rationale is not clearly linked to the value of researching history and the issues  of 

interest or curiosity in relation to the particular topic chosen 

 it is demonstrated that the concept and terms which form a part of the conventions of 

historical studies are not clearly understood. For example, what is meant by ‘source’ 

with full bibliographic details, usefulness of sources, and the historical setting seem to 

be fuzzy for candidates.  

 

This year, there were a few responses that demonstrated some understanding of what is 

required, but candidates do need and should seek guidance in preparing for this paper. 

 


