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GENERAL COMMENTS 

 

This is the third year of examination of the 2010 revised syllabus for Literatures in 

English.  Total candidate entry remains consistent with the two previous years.  There 

was a general improvement in candidate performance.  In order to continue this improved 

performance, candidates are encouraged to practise good time management so as to 

complete all tasks assigned.  Some candidates spent far too long on the first and second 

modules and seemed to have had difficulty completing the third.  It is important, 

therefore, that candidates maximize their chances of doing well by giving due attention to 

all modules on the paper. Also, all candidates must pay equal attention to both Papers 01 

and 02 in order to maximize their performance overall. 

 

Candidates must continue to employ analytical and evaluative skills in their responses to 

essay topics, and be judicious, coherent and cohesive in their organization and 

communication of information.  In the area of knowledge, candidates are reminded that 

they should be able to demonstrate a wide range of knowledge. It is encouraging to note 

that in the poetry module, candidates are paying more attention to symbolism, imagery 

and diction.  However, it is important that candidates demonstrate knowledge of the other 

generic aspects of poetry. On the prose module, candidates are very keen to discuss 

theme, plot and characterization, but often ignore the other generic features, such as 

narrative technique. In both poetry and prose, candidates need to understand not just the 

terms associated with the generic features, but the ways in which writers manipulate the 

different features of each genre to achieve artistic effect. In all three genres, candidates 

have expanded their range of knowledge of extra-textual information — contextual, 

biographical and critical — and have accordingly improved their performance on the 

knowledge profile.  However, candidates must be encouraged to integrate extra-textual 

information appropriately and relevantly. 

 

There is evidence that some candidates have improved their essay writing, question 

analysis and argumentative skills and, as such, their grades for application and 

organization have improved.  Teachers are encouraged to give students more CAPE 

structured practice questions to aid in their preparation for the level of analysis that is 

required in this examination.  Additionally, teachers also need to engage students in more 

critical thinking discussions to get them to interrogate varied aspects of the text.  This 

year, there were many instances of ‘pre-packaged’ essays that were thinly-veiled answers 

to questions set on previous exams. 
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DETAILED COMMENTS 

 

UNIT 1 

 

Paper 01 – Short Answer Questions 

 

In spite of the ongoing reminder that all parts of the questions must be answered, far too 

many candidates failed to attempt entire questions or parts of questions. Since the marks 

on Paper 01 are awarded for specific responses, failure to attempt a question results in the 

loss of marks for that section or question. Candidates should also pay attention to how 

many marks are awarded for particular questions because they might lose too many 

marks when they fail to attempt questions with a higher weighting of marks. In many 

cases where candidates were scoring 8 or 10 out of a possible 24 marks, these were 

candidates who did not answer the whole question or left out parts of the question. 

 

 

Module 1: Drama 

 

The questions on this dramatic extract tested candidates’ ability to identify setting, 

character traits, and props, and to comment on the dramatic significance of props and 

stage directions.  Candidates were also expected to explain irony and comment on its 

significance to the extract as a whole. 

 

Many candidates demonstrated sound knowledge of the genre of drama in their 

addressing of the elements of character traits, props, and stage directions.  Dramatic 

significance, however, needed to have been comprehensively discussed, showing how 

props, stage directions or irony advanced the plot, developed a character, heightened 

conflict or created audience expectancy.  Candidates must learn not to substitute a 

comprehensive response with one that is off-topic, unnecessarily lengthy and 

uninformative. 

 

The mean on this module was 13.13 out of 24. 

 

Question 1 

 

Generally, Part (a) of this comprehension question — the identification of setting — was 

well answered. However, when attempting Part (b), weaker candidates failed to identify 

the activities within the specified lines, that is, lines 1–4. The mean on this question was 

3.73 out of 4. 
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Question 2 

 

This question was poorly handled and many candidates did not receive full marks. Most 

candidates could not identify three character traits for both the man and the woman. 

Rather than highlighting traits, weaker candidates wrote extensively about the behaviour 

or action of characters. The mean on this question was 3.14 out of 6. 

 

Question 3 

 

This comprehension/analysis question required an identification of props and a 

commentary on their dramatic significance. Well-prepared candidates correctly identified 

the props, the mat, the vase of flowers, the tea cup, the tray of food and the tea-pot, while 

less prepared candidates confused props with stage directions or setting. The 

commentaries, however, were not always insightful. The mean on this question was 3.71 

out of 6. 

 

Question 4 

 

This analysis type question was not well done.  As in Question 3, candidates’ 

commentaries on dramatic significance tended to be deficient. Candidates’ responses 

needed to have focused more pointedly on significance, discussing issues such as the 

stage directions fuelling plot development, assisting with characterization, or establishing 

setting, mood and context. The mean on this question was 1.20 out of 4. 

 

Question 5 

 

Generally, this question was not well answered. Candidates were asked to explain two 

ways in which the final line “Then what should I call you … silence?”  is dramatically 

significant to the extract as a whole. Again commentaries on dramatic significance were 

deficient in terms of explaining how these lines reinforce character or assist in thematic 

development. The mean on this question was 1.35 out of 4. 

 

 

Module 2: Poetry  

 

The questions in this module tested candidates’ ability to identify the form and context of 

the poem, select examples of alliteration and personification correctly as well as 

comment on their effectiveness, and explain the symbolism of certain phrases. 

Candidates were also required to comment on the effectiveness of the rhyming couplet at 

the end of the poem in relation to the entire poem.  Most candidates performed 

satisfactorily on this module. However, Questions 8 and 10 posed considerable 

challenges for a number of candidates.  The mean on this module was 12.21 out of 24. 
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Question 6 

 

This comprehension question required candidates to (a) identify the form of the poem, 

and (b) identify three events occurring in the poem. Weaker candidates were unable to 

identify the poem as a sonnet and produced answers such as ballad, lyric poem and 

descriptive narrative. Part (b) was well done. The mean on this question was 3.55 out of 

4. 

 

Question 7 

 

This question required candidates to identify two examples of alliteration and comment 

on the effectiveness of each. Most candidates were able to identify the example of 

alliteration.  However, they were unable to explain how the selected example of 

alliteration produced a particular effect in clarifying their understanding of the poem or 

served a larger purpose such as reinforcing theme, atmosphere, mood, or contributed to 

the structural effectiveness of the poem. The mean on this question was 2.58 out of 6. 

 

Question 8 

 

This question which required candidates to explain the symbolism of each of two phrases 

proved to be very challenging to most candidates.  Candidates focused on the literal 

rather than the symbolic meaning. Few candidates were able to make a connection 

between the literal reference and something larger than the literal. The mean on this 

question was 1.62 out of 4. 

 

Question 9 

 

Candidates performed well on the first part of this question by correctly identifying two 

examples of personification. They were not always able to comment on the effectiveness 

and clarify how it assisted in their understanding of the poem or served to reinforce the 

theme, atmosphere, mood or contribution to the structural effectiveness of the poem. The 

mean on this question was 3.53 out of 6. 

 

Question 10 

 

In this question, candidates were required to explain one way in which the rhyming 

couplet is an effective ending to the poem. Very few candidates were able to produce a 

full, clear answer that commented on the effectiveness of the couplet in terms of the 

elements of poetry — symbolic, imagistic, thematic significance or significance related to 

mood, tone or atmosphere.  Some candidates were able to connect the poem’s ending to 

the theme of death, but were unable to explain that the rhyming couplet is part of the 

structure of the sonnet that the poet is using as a strategy of closure in the poem — 
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usually, the rhyming couplet reinforces dominant themes. The mean on this question was 

1.13 out of 4. 

 

 

Module 3: Prose Fiction 

 

Candidates understood the extract and performed creditably on this module. The 

questions here tested candidates’ knowledge of characterization, literary devices, and 

narrative point of view. Candidates were required to assess the effectiveness of the use of 

certain phrases, as well as provide commentary on the irony of the ending of the extract.  

The mean on this module was15.14 out of 24.  

 

Question 11 

 

Candidates’ responses to this comprehension question were generally accurate and 

precise in identifying two activities taking place. Weaker candidates tended to ignore the 

instruction that the activities listed be limited to lines 1–2. The mean on this question was 

3.69 out of 4. 

 

Question 12 

 

This question required candidates to demonstrate understanding of the relationship 

between Hortense and Michael. Weaker candidates tended to focus on the biological 

relationship – they are siblings — rather than on the emotional one: it is adversarial, 

competitive, etc.  In some instances they were unable to provide evidence to substantiate 

the point.  A few candidates did not understand the meaning of the word “aspect”.  The 

mean on this question was 3.08 out of 4. 

  

Question 13 

 

Part (a) was well done.  Candidates were generally able to identify Ma’s character traits 

as revealed in her differing responses to Michael and Hortense.  Part (b) posed a 

challenge to weaker candidates.  They were unable to discuss the appropriateness of this 

characterization in plot development or in providing insight into the relationship 

dynamics between Michael and Hortense or in illuminating the themes of parental bias, 

gender discrimination, etc.   The mean on this question was 3. 76 out of 6. 

 

Question 14 

 

This question required candidates to identify literary devices.  Part (i), “The warmth of 

her touch. . .” proved challenging for weaker candidates who, while they were able to 
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identify the device, were unable to comment on its effectiveness.  Part (ii) “he puffed his 

chest out like a cock” was well done.   The mean on this question was 2.89 out of 6. 

 

Question 15 

 

This question required candidates to explain the irony in the lines “Leave me alone 

Michael, I told that wicked boy daily” and to comment on the significance of this irony to 

the extract as a whole.  Candidates were able to explain the irony but weaker candidates 

had difficulty commenting on the significance.  The mean on this question was 1.72 out 

of 4. 

 

 

Paper 02 – Extended Essay Questions 

  

At this third sitting of the 2010 revised syllabus, many candidates demonstrated a wide 

range of knowledge and were able to capitalize on the opportunity to score high marks. 

Although more candidates are referring to the writer’s biographical, historical and social 

contexts in their answers, many of them are still not synthesizing this information into a 

strong argument in response to the questions. 

 

Candidates are reminded that they need to formulate a proper introduction and conclusion 

to their argument. Outlining the argument in the introduction of an essay establishes, 

from early, a candidate’s main thesis and provides a guide for the candidate to maintain 

focus throughout the essay. A restatement of the question followed by an assertion does 

not constitute a proper introduction.   

 

On the drama module, more focus needs to be given to Objectives 2 and 3.  Candidates’ 

ability to assess how meaning is expressed through the playwright’s choice of language, 

use of literary devices and stage conventions and manipulation of the structural elements 

of drama is what is being tested.  Much more emphasis has to be given to exercises that 

help candidates develop critical judgements about literature. 

 

Whenever some themes are highlighted in a question, candidates tend to ignore the fact 

that the writer has chosen a particular genre to articulate those concerns.  On the poetry 

module, candidates should be guided not to treat poetry as merely sociology. The 

elements of poetry, literary devices and poetic forms, for example, should be given equal 

focus.  More attention needs to be given to Objectives 1 and 5. Candidates’ ability to 

discuss the relationship between the elements of sound and sense, and to assess the 

relationship between structure and meaning are the skills being assessed in this 

examination. While there has been improvement on the prose module with fewer 

candidates merely telling the story, more work has to be done on reinforcing the features 

of the genre. Close attention must be given to Objective 4.  
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Candidates’ ability to assess the relationship between structure and meaning, and to 

discuss how the author specifically shapes the novel to obtain desired meaning are skills 

being assessed in this examination.  Carefully selected incidents from the plot should be 

used primarily as evidence to support an argument. Furthermore, elements of prose 

fiction beyond plot and theme should be given attention. Narrative point of view, 

characterization, setting, the use of various motifs, literary devices, styles of narration 

like interior monologue, stream of consciousness and satire might become significant 

aspects of the writer’s narrative technique in exploring various issues.  Many candidates 

are confusing narrative structure with narrative technique. This area of weakness needs 

immediate attention.  

 

 

Module 1: Drama 

 

Question 1 

 

This text-specific question required candidates to discuss Malvolio’s contribution to the 

dramatic appeal of Twelfth Night or What You Will. Generally, the scripts were 

interesting to read, demonstrating sound textual knowledge and insight.  Weaker 

candidates were able to discuss Malvolio’s role in the play but were unable to connect 

this to dramatic appeal. Better prepared candidates were able to argue Malvolio is 

involved in both the main and the subplot and, accordingly, in spite of his joylessness 

plays an important role in highlighting many of the themes in the play.  Some of the 

stronger candidates were able to make the case that the dramatic appeal of the play comes 

from sources other than the characterization of Malvolio. They went on to make the case 

that dramatic appeal comes instead from the playwright’s weaving of themes, dramatic 

action, language, characterization, structure and setting. The mean on this question was 

18.76 out of a total of 40. 

 

Question 2 

 

Candidates performed better on this question than they did on Question 1. Candidates 

were required to discuss the extent to which they agreed with the statement that the 

theatrical appeal of Twelfth Night or What You Will lies in Shakespeare’s skilful use of 

irony. Candidates who agreed that irony provides appeal focused predominantly on 

dramatic irony and did not engage with situational and verbal irony. Better prepared 

candidates were able to argue that the theatrical appeal of the play comes from sources 

other than irony. They went on to make the case that theatrical appeal comes instead from 

the playwright’s weaving of themes, dramatic action, language, characterization, 

structure and setting. Candidates, for the most part, did not engage the word primarily 

and missed out on the opportunity to argue that there are other dramatic features which 

produce theatrical appeal. Although some candidates disagreed that irony is the primary 
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source of theatrical appeal, they were not able to provide a convincing argument that 

there are other features of the play that generate dramatic appeal. The mean on this 

question was 20.45 out of a total of 40. 

 

Question 3 

 

Candidates had some difficulty with this text-specific question. While they were able to 

provide examples of dramatic language in Richard III, they were hard-pressed to show 

how this language so enthrals the audience that they forget the brutality of the play’s 

subject matter. Some candidates argued that the play’s subject matter was not brutal but 

had difficulty defending that position.  Many candidates, in focusing so narrowly on 

dramatic language, did not take advantage of the opportunity to engage with the various 

dynamics of theatrical appeal for audience entertainment or engagement.  The mean for 

this question was 18.64 out of a total of 40. 

 

Question 4 

 

This question was the more popular of the two Richard III questions and candidates’ 

performance was slightly better.  Candidates were required to discuss the extent to which 

they agree with the statement that it is the portrayal of women that gives Richard II1 its 

dramatic appeal. Most candidates chose to disagree that the dramatic appeal comes from 

its portrayal of women.  Stronger candidates, in arguing this position, were able to show 

that it is through the women in the play that Shakespeare is able to showcase Gloucester’s 

complex character. In doing verbal battle with Gloucester, Lady Margaret emerges as a 

match for him and her repertoire of abusive language holds the audience spellbound. 

Moreover, these candidates were able to argue that the play’s dramatic appeal is not 

limited to characterization and language but comes instead from the playwright’s 

weaving of themes, dramatic action, language, characterization, structure and setting.  

Weaker candidates tended to confuse dramatic appeal with dramatic significance. The 

mean for this question was 19.06 out of a total of 40. 

 

 

Module 2: Poetry 

 

Question 5 

 

This question was the more popular of the two in this section.  Candidates were required 

to discuss the validity of the statement "Preoccupied with human struggle, poets depend 

primarily on imagery to convey their message".  For the most part, candidates performed 

adequately in terms of knowledge and organization.  All but the weakest candidates 

presented some biographical knowledge regarding the poets chosen, and the stronger 

candidates demonstrated knowledge of the genre. The weakness revealed in terms of 
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response to the question related to application. All but the best candidates disregarded the 

first clause in the statement — “Preoccupied with human struggle, poets depend 

primarily on imagery to convey their message” — and proffered responses that suggested 

that the topic statement was “Poets depend primarily on imagery to convey their 

message.” Even then, only a small number of these candidates addressed the matter of 

what constituted the message of the poet. In dealing with the human struggle, some 

candidates were unable to extend the discussion of the struggle beyond the persona or 

poet and show the universality of the issues addressed.  Some candidates did not engage 

with the word primarily in terms of formulating an argument and were unable to discuss 

the poet's use of other literary devices to convey his/her preoccupation with the human 

struggle.  The mean on this question was 19.13 out of a total of 40. 

 

Question 6 

 

Performance on this question was slightly better than performance on Question 5.  

Candidates were required to discuss the extent to which they agree with the statement that 

"It is the representation of landscape, rather than the manipulation of language, that gives 

poetry its appeal".  Stronger candidates were able to produce balanced arguments which 

discussed both the representation of landscape and the manipulation of language as 

sources of poetic appeal. Weaker candidates demonstrated a similar narrowness in 

approach as obtained in many responses to Question 5, that is to say, they offered 

responses which suggested the topic was — “It is the manipulation of language that gives 

poetry its appeal”. Even then, as with Question 5, many candidates did not address the 

meaning or literary contours of poetic appeal. Students need to be taught that 

summarization of the poems is not equivalent to answering the question.  The mean on 

this question was 19.32 out of a total of 40. 

 

 

Module 3: Prose Fiction 

 

In answering Questions 7 and 8, some responses provided more in-depth analysis of one 

book than the other. Candidates should strive to give equal attention to each book in this 

two-book response. In addition, candidates need to develop their writing skills, paying 

attention to diction, syntax and the use of transitions to connect their ideas. Candidates 

are again reminded that the ability to discuss the relationship between theme and 

narrative technique is absolutely crucial for doing well on these questions. Additionally, 

candidates should note that knowledge of generic features (plot, characterization, point of 

view, setting, structure, motif, flashback and interior monologue) is more than just a 

matter of listing these conventions. Candidates will need to discuss the ways in which 

each element of fiction or each narrative technique is mobilized to reinforce theme. These 

questions require candidates to assess the relationship between form and content.  In 
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addition, in responding to the question, candidates need to engage with words such as 

obsession, central, magnify and primary so as to produce in-depth responses.  

 

Question 7 

 

This question was the more popular of the two.  It required candidates to establish the 

extent to which they agree that the novelist’s obsession with flashback as a device for 

making sense of the present is central to the novel. Although the concept of flashback 

was widely known, too many candidates were unable to show how its use facilitated an 

understanding of the present in the text. Weaknesses in answering this question surfaced 

in the form of candidates not using the correct literary jargon and producing essays that 

focused on plot details and characterization.  Candidates should be encouraged to see 

how themes are developed by way of the resources of the prose genre.   Stronger 

candidates were able to discuss flashback as one of the many devices used by the writer 

and were able to extend their discussion to other narrative techniques to support this 

position.  Weaker candidates saw the reference to flashback as an opportunity to narrate 

the story. Many restricted their response to one text. The mean on this question was 17.16 

out of a total of 40. 

 

Question 8 

 

This question required candidates to assess the validity of the assertion that prose writers 

use narrative techniques to magnify their primary preoccupation with alienation. 

Generally, candidates were able to sustain a convincing discussion on the writer’s choice 

of narrative strategies to explore alienation.  Although weaker candidates were able to list 

narrative techniques, they were generally unable to show how novelists used them to 

show alienation. There are still too many instances where candidates limit their 

discussion of narrative technique to an explication of narrative point of view.   Very few 

candidates were able to draw on a wide variety of narrative techniques to discuss how 

these are used to magnify alienation. The mean on this question was 19.95 out of a total 

of 40. 

 

On a general note, in Paper 02, many candidates avoid opportunities for more refined 

arguments and this suggests that they need more practice in developing their own 

informed responses to literature and in building confidence in making judgements on 

artistic expression. The activities of the School-Based Assessment (SBA) provide such 

opportunities and teachers need to use them in such a way as to demonstrate the 

connection between those activities and the external papers that students sit.   
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Paper 03 – School-Based Assessment (SBA) 

 

This year candidates’ performance on the SBA recorded a very gradual overall 

improvement in quality and approach to assignment. The critical key to this increased, 

albeit minimal, success was in a sensitive awareness of tasks chosen and skills with 

which students explored the impact/effects of generic features highlighted. 

 

The 2014 cycle of examinations again points to the review/film adaptation of a prescribed 

text as the most popular choice. A few discerning students engaged in meaningful 

comparative analysis of features of the film and text, assessing their strengths and 

weaknesses. However, many only made reference to the difficulties or similarities in the 

content or themes of the two pieces without evaluating the techniques used by the 

director or playwright. Some showed sound knowledge of the cinematography, together 

with the effects achieved by the director, but failed to evaluate the literary devices used 

by the author. Some students were unable to show how the performance enhanced or 

detracted from the set text.  There was also little discussion of the effect or impact of the 

performance/film adaptation on the audience. 

 

Students’ interpretation of some aspect of a prescribed text was a fairly popular choice. 

Like the review of the film, this task was most successfully done by those students who 

compared both the original piece and their created pieces, paying special attention to the 

effects of techniques used. Less successful responses tended to focus only on one piece 

— either the text or their piece that was created as an interpretation of the text. However, 

some students who attempted comparison discussed the similarities or differences in 

content as opposed to critically evaluating the effects of techniques used in both genres. 

 

The reviews were also a popular choice among students. The best responses successfully 

identified and illustrated features of the genres with evaluation commentary. In some 

responses, however, too much emphasis was placed on the biography and summary of the 

text, at the expense of the commentary. Students’ responses reflected a need to 

understand not just the terms associated with the generic features, but the ways in which 

writers manipulate the different features of each genre to achieve artistic effect. Students 

also tended to identify devices/techniques without giving specific examples or evaluating 

them. In some cases, students merely narrated the events of the set text. 

 

The critical response to a creditable review was the least popular of all the options. The 

best responses highlighted the critic’s arguments, while agreeing or disagreeing with 

issues raised using textual details and generic features to make their claims. Some 

candidates presented a fairly sound evaluation of the critics’ arguments but discussed the 

merits and shortcomings of the argument with little reference to the techniques used. 
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Essays spanned the range from excellent to inadequate although, this year, a substantial 

number of essays ranged between inadequate and weak. Some weaknesses included: 

 

 Lack of precise topic sentences, clear thesis statements and use of transitional 

phrases  

 Poor sentence structuring, faulty expression and pervasive  grammatical errors 

 Poor paragraphing 

 Plagiarism  

 

Some schools/teachers are not paying enough attention to the requirements of the 

syllabus. Here are a few reminders: 

 

 Students are reminded that the syllabus stipulates the use of prescribed texts for 

assignments. 

 

 Students will be severely penalized for plagiarism. Where critical sources are used, it 

is expected that students will provide a Works Cited page.  

 

 Students registered for one particular unit should do assignments based on that unit. 

Students are required to do a single text and are not awarded additional points for 

comparing two texts. 

 

 Students must use the text relevant to the genre; they cannot use a drama text to 

answer the question on the prose section or vice versa. 

 

 The responses need to be presented as one continuous essay and not a segmented 

response. In some cases, students included unnecessary biographical sketches and 

histories of the texts. 

 

 Assignments should be identified by name. 

 

 It is the detailed commentary (1500–2000 words) that is marked out of 48 not the 

reinterpretation or other creative pieces. 

 

 Teachers should ensure that when students are given the highest marks in each 

category, their assignments are excellent in nature. 

 

Teachers must adhere to the stipulation of sending five samples. If there are fewer than 

five students, all samples should be submitted. 
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UNIT 2 

 

Paper 01 – Short Answer Questions 

 

As was indicated for Unit 1, many candidates demonstrated general knowledge of the 

genre of drama in their addressing of the elements of character traits, props, and stage 

directions.  Dramatic significance, however, needed to have been comprehensively 

discussed, showing how props, stage directions or irony advanced the plot, developed a 

character, heightened conflict or created audience expectancy.  Candidates must learn not 

to substitute a comprehensive response with one that is off-topic, unnecessarily lengthy 

and uninformative. 

 

 

Module 1: Drama 

 

Candidates found this extract entertaining and responded enthusiastically to the 

questions. Candidates are advised to pay more attention to mark allocation for questions.  

Where a question is worth two marks, it is unwise to write a page-long response, 

especially as this tends to leave limited time to answer questions that are worth six marks. 

The mean on this module was 14.58 out of 24. 

 

Question 1 

 

This question posed a challenge to weaker candidates who tended to use two synonyms to 

identify the traits of one character, for example, “cocky” and “arrogant”. Many resorted 

to giving a written description or explanation of the trait they wished to assign to a 

particular character as opposed to using the appropriate adjective. This, along with the 

fact that the question was occasionally misinterpreted, caused many candidates to waste 

too much time writing out four paragraphs for a question worth just two marks per trait. 

 

Some candidates did not know what a trait was and identified jobs or actions rather than 

characteristics of the characters’ personality which were revealed by the extract. 

 

Several candidates used their local slang to identify traits, for example, “maccocious,” or 

“fast” for Lola and “profiler” for Turk. Candidates need to be reminded that the 

examination is a formal one and that those who responsible for correcting their papers 

may be ignorant of the meaning of these localized slangs. The mean on this question was 

4.11 out of 6. 
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Question 2 

 

Several candidates stated that the significance of the telegram was to assist in 

“establishing the setting”.  However, the telegram did not play enough of a role within 

the context of the play to be utilized as a means of establishing the setting. Most 

candidates were able to recognize that it aided in the understanding of Lola’s character; 

however several lacked the ability to properly express this and produced long-winded 

explications. Many candidates tended to simply identify ways in which the telegram was 

dramatically significant — character development, creation of suspense — without 

providing an explanation and in this way limited themselves to only two marks out of the 

possible four. The mean on this question was 2.32 out of 4. 

 

Question 3 

 

This question required candidates to identify two props found within lines 35–48 of the 

extract and to, once again, comment on their dramatic significance. For several years it 

has been noted that many candidates do not understand what a prop is and the purpose it 

serves in a play. This problem has once again surfaced. Several candidates confused 

props with stage directions or costuming. The commentaries on dramatic significance 

were often inadequate. The mean on this question was 3.12 out of 6. 

 

Question 4 

 

This was the question best handled by candidates. As with the previous questions, weaker 

candidates did not have the ability to produce an appropriate response. Many resorted to 

merely identifying an appropriate quote from the extract. Some responses were too vague 

and weaker candidates misinterpreted the question, looking at Turk’s response to the 

women rather than the other way around. The mean on this question was 3.25 out of 4. 

 

Question 5 

 

Part (a) was well handled. Many candidates were able to recognize the irony of the self-

assured, half-nude life model feeling naked when Lola looks at him. Explaining the 

dramatic significance of the irony, however, posed a problem for many candidates. 

Generally, candidates were unable to discuss the relationship between the irony in the 

line and the entire passage. The mean on this question was 1.79 out of 4.  

 

 

Module 2: Poetry  

 

The questions in this module tested candidates’ ability to understand symbolism, 

significance and the effectiveness of a symbolic statement as produced by the poet’s 



16 

 

 

 

word choice. Many candidates were unable to evaluate the effectiveness of word choice, 

literary devices or symbolic tone and meaning. Many candidates scored poorly on the 

higher-order questions on symbolism and significance. Weaker candidates resorted to 

extra-textual references that were irrelevant to the poem. Candidates need to practise 

better time management skills so as to accurately and concisely answer questions rather 

than give excessive and unnecessary explanations for questions worth two marks.  The 

mean on this module was 11.70 out of 24. 

 

Question 6  

 

This question was generally well done. The mean on this question was 3.2 out of 4. 

 

Question 7 

 

Candidates misread the instructions in Part (a). The question on the colour imagery 

elicited answers from other parts of the poem rather than from lines 3 to 5 as specified.  

 

For Part (b), many candidates related the answer and colour imagery to lies rather than 

ethnicity. Many candidates misinterpreted this question and gave a literal explanation of 

the question asked. Many candidates did not understand what was meant by the 

“effectiveness of the colour image”, since they mostly focused on the effectiveness of 

lies. The mean on this question was 2.86 out of 6. 

 

Question 8 

 

Candidates focused on the “window” and did not engage with the reference to “white”. 

Many candidates also did not understand the line break, so they spent a lot of time 

discussing the dresses in the window.  The mean on this question was 2.56 out of 6. 

 

Question 9 

 

Candidates were not able to handle this question well. They were able to identify the 

difference but not interpret the difference.  Therefore, many of the responses focused on 

the main differences between the two meanings rather than linking the said idea to 

broader issues. The mean on this question was 1.81 out of 4. 

 

Question 10 

 

Candidates did not follow instructions with regard to the question, which specifically 

asked for “the last 3 lines”. Candidates who identified the correct lines were unable to 

identify the type of significance and to analyse it correctly. The mean on this question 

was 1.33 out of 4. 
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Module 3: Prose Fiction 

 

The questions on this module tested candidates’ knowledge of literary devices and their 

ability to comment on their effectiveness; the use of adjectives and to comment on their 

effectiveness; and the writer’s use of diction and how this contributed to the mood. 

Candidates still need to learn better time management skills; too often they provided 

excessive and unnecessary explanations for a question worth two marks, at the expense of 

not completing the exam, and not answering questions worth four or six marks.  The 

mean on this module was 11.76 out of 24. 

 

Question 11 

 

This comprehension question was generally well handled by candidates. The mean on 

this question was 3.66 out of 4. 

   

Question 12 

 

This analysis question required candidates to comment on the effectiveness of the 

writer’s choice of adjectives in given phrases. This was a challenging question for 

candidates. They attempted to define “dancing” and “energy” rather than its 

effectiveness. For “hammering water”, most candidates were able to make a connection 

between ‘hammering’ and ‘loudness’ or ‘hardness’ but responses were not fully 

developed. The mean on this question was 1.64 out of 4. 

 

Question 13 

 

This comprehension/analysis question required candidates to identify the literary device 

used in each of two lines and to comment on the effectiveness of each device. They were 

generally able to identify the literary devices but were unable to explain the effectiveness. 

In their attempt to explain the effectiveness of the devices, weaker candidates resorted to 

merely quoting sentences from the passage.  Responses were not fully developed and 

remained superficial. The mean on this question was 2.97 out of 6. 

 

Question 14 

 

Many candidates were able to identify the allusion to the fairytale but were unable to 

comment fully on the effectiveness. The mean on this question was 1.52 out of 4. 

 

Question 15 

  

While most candidates were able to identify the mood, they were unable to show how the 

writer’s diction contributes to mood. The mean on this question was 1.97 out of 6. 
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Paper 02 – Extended Essay Questions 

 

Performance on Unit 2, Paper 02 was not as good as performance on Unit 1, Paper 02. 

However, this year, there was an improvement over last year. Generally, performance 

was impacted by candidates’ tendency to limit their responses to a thematic exploration 

without engaging with the features of the specific genre. 

 

Candidates are again reminded that they will not score very high marks if they only write 

on one book for the drama module in which they are required to answer the questions 

with reference to two books.  Candidates must pay attention to the directive of questions 

that helps them to focus on the matter of artistic representation. Too many candidates’ 

knowledge of the writer’s craft was in name only; in many instances, candidates were 

only listing literary techniques, but were not demonstrating that they understood how 

these techniques helped to reinforce meaning/theme. 

 

The ability to write a cogent argument, using evidence to explain why the writer’s choice 

of a particular poetic technique helps the reader to understand the thematic emphases, 

was absent from many of these responses. In respect to the third module, there was 

insufficient reference to the elements of prose fiction such as narrative point of view, 

characterization, setting, structure, motif and use of literary devices that provide a writer 

with tools for representation. Candidates should by now be aware that the term narrative 

technique covers all the tools of prose fiction that a writer can manipulate to explore 

various issues and themes. 

 

Candidates should be given exercises in improving their writing, which is often 

pedestrian. At this level, clarity of expression and even elegance in writing are expected. 

Many more candidates need to be encouraged to make use of the opportunities created by 

the questions to offer their unique, informed perspectives on literary production.  

 

 

Module 1: Drama 

 

Question 1 

 

This question required candidates to evaluate the role of stage conventions as the primary 

means through which topical issues are brought to the audience’s attention. This question 

was by far the more popular question. However, candidates failed to demonstrate 

knowledge of the difference between stage conventions and stage directions. Weak 

candidates mistook the key components of drama for stage conventions without making 

the linkage between stage conventions (as defined in the syllabus) and topical issues. 

Others mistook themes for topical issues (racism, domestic violence etc) while others 

focused on providing a summary of the plot. While the question required candidates to 
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discuss stage conventions, candidates should recognize that the syllabus offers a host of 

other features employed by the playwright and as such, a stronger response would be one 

that demonstrates knowledge of these elements. This year, there was a tendency to resort 

to the use of novels, texts not on the syllabus, or movie adaptations to answer questions 

on this module. As a result, candidates were penalized accordingly. The mean on this 

question was 19.90 out of 40. 

 

Question 2  

 

For this question candidates were required to discuss the playwright’s use of spectacle as 

the sole means of creating dramatic power in the plays studied. The weaker candidates 

totally ignored one part of the question: either failing to identify spectacle within the texts 

or how dramatic power is achieved by playwrights. Some candidates could not identify 

spectacle in the plays while others saw any and every element as a spectacle as they were 

not knowledgeable of its definition. While the question required discussion of spectacle, 

candidates should recognize the need to include a discussion of the other features and 

elements of the genre as outlined in the syllabus. Stronger candidates were able to make 

informed discussions using the other dramatic techniques employed by the playwright. 

The mean on this question was 19.46 out of 40. 

 

 

Module 2: Poetry 

 

More candidates attempted the questions on Olive Senior than on Kendel Hippolyte and 

this year, performance on Olive Senior was better than performance on the Hippolyte 

questions. Candidates are again reminded that they must avoid mere listing of generic 

features; they must be able to engage in detailed analysis of the effectiveness of devices.  

Many candidates failed to engage the range of poetic techniques beyond the basic. Even 

when they referred to these basic techniques, they used them randomly, incorrectly or 

without commenting on the effectiveness of the devices employed or their relevance to 

the question. 

 

Teachers must engage in exercises that force students to make connections between 

poetic technique and theme. Students should also be warned about discussing thematic 

issues in isolation and treating poetry as merely history or sociology; they should not 

ignore the artistry of poetry. Objective 3 needs to be emphasized. In order to maximize 

marks, the student must demonstrate the ability to explain how meaning is expressed 

through the poet’s choice of language, literary devices, and the structural elements 

commonly found in poetry such as imagery, symbol, alliteration, assonance, metre, 

lineation and rhyme.  
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Additionally, although the question required reference to a minimum of three prescribed 

poems, candidates ought to be encouraged to reference more than the minimum and to 

also cross reference for similarities and differences in themes and techniques in poems by 

the same writer.   

 

Question 3 

 

This question was not a popular choice. The question required that candidates assess 

whether or not Olive Senior’s concerns about the environment restricts her play with 

poetic techniques. Stronger candidates were able to argue that Senior’s environmental 

concerns are linked to her play with poetic techniques such as symbolism, irony, motifs, 

her use of diction and other poetic techniques. Weaker candidates focused primarily on 

Senior’s environmental concerns such as her focus on the physical landscape and others 

concentrated on her use of poetic technique without considering how these techniques 

aided in her exploration of environmental concerns. Additionally, some candidates were 

unable to identify the difference between poetic voice, speaker and persona.  The mean 

on this question was 20.53 out of 40. 

 

Question 4 

 

Performance on this question was better than performance on Question 3. Well-prepared 

candidates identified Olive Senior’s different tones — her relaxed tone being one of 

many — and produced analytical essays that discussed her use of various poetic 

techniques in order to magnify the tensions in Caribbean society. Although less-prepared 

candidates agreed that Senior’s relaxed tone magnified the tension that she explores in 

Caribbean society, they were either unable to prove that thesis or focused narrowly on her 

relaxed tone, without paying attention to the poet’s other tones. Most candidates were 

unable to identify irony and sarcasm as aspects of tone. Some essays were pre-planned 

and did not respond to the question posed. The mean on this question was 21.36 out of 

40. 

 

Question 5 

 

This question required that candidates examine the validity of the statement that in Night 

Vision, Kendel Hippolyte relies primarily on imagery to capture the complexities of 

modern society. Candidates who attempted this question were able to identify the names 

of the poems, some thematic concerns or issues and examples of imagery but were unable 

to define the complexities of modern society. Stronger candidates, while they were able 

to produce an argument linking ‘imagery’ to ‘complexities of modern society’ were either 

unable to sustain that argument or limited their discussion to the complexities of modern 

society. It was expected that candidates would have taken issue with the word primarily 
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and would argue that the poet makes use of other poetic devices.  The mean on this 

question was 20.85 out of 40. 

 

Question 6 

 

Very few candidates attempted this question. This question required that candidates 

discuss the extent to which they agreed with the statement that in Night Vision, Kendel 

Hippolyte uses poetic form and diction to explore an urban landscape.  Weaker 

candidates limited their responses to the discussion of urban landscape without 

connecting this discussion to ‘poetic form and diction’.  There were too many instances 

where candidates were unable to define what they meant by urban landscape.  Stronger 

candidates who were able to define urban landscape had difficulty producing a sustained 

argument on Hippolyte’s use of poetic form and diction to explore that concern. While 

some candidates argued that there is no relationship between Hippolyte’s craft and his 

politics, these essays seemed pre-planned and candidates were unable to sustain an 

argument to prove that position. The mean on this question was 18.68 out of 40. 

 

 

Module 3: Prose Fiction 

 

More candidates are integrating contextual and extra-textual knowledge into their 

answers. However, there continues to be limited engagement with the question posed and 

candidates still tend to limit their responses to a discussion of plot and themes. When 

other narrative techniques are mentioned, there is limited discussion and a relatively 

limited understanding of vocabulary of the specific genre. It should be noted that many 

candidates did not understand these concepts: stream of consciousness, being able to 

differentiate between first and third person point of view, Oedipus complex. Most 

candidates were familiar with the texts set for this module but, unable to apply this 

knowledge to the question asked, were unable also to formulate strong, cohesive and 

informed arguments in response to the question. The indiscriminate use of irrelevant 

stock phrases like “subject matter is like the icing on an elaborate cake” and “a novel is 

like an octopus with tentacles that grip you…” was quite evident. Additionally the use of 

Spark Notes, Cliff Notes, rottentomatoes.com as secondary sources should be avoided. 

Some candidates began their introductions with a quotation and were unable to link it to 

their arguments. Some candidates resorted to the use of poetry or drama texts to answer 

questions on this module and were penalized accordingly. 

 

Question 7 

 

Candidate performance on this question was satisfactory. The question required 

candidates to discuss whether a preoccupation with excess was the central unifying motif. 

Many candidates focused on the excess of a motif and not necessarily the unifying 
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capability of it. However, there were a few strong candidates who were able to make that 

connection. Candidates focused on characterization and themes and showed scant regard 

for other elements of the genre. Most candidates chose to use The House of Seven Gables 

to respond to this question. The mean on this question was 18.47 out of 40. 

 

Question 8 

 

This was the far more popular question and performance on this question was better than 

performance on Question 7. The question required that candidates discuss whether or not 

the entertainment value of a novel lies solely in the subject matter. Candidates displayed 

knowledge of various narrative techniques; however, a number of them confused these 

narrative techniques with poetic and dramatic devices as well as other elements of prose 

fiction. For example, terms such as props, dramatic irony, simile, and metaphor were 

sometimes used. The terms narrative techniques, solely and entertainment value posed a 

challenge for some candidates. Candidates displayed knowledge of historical, social, 

biographical and cultural contexts as well as knowledge of critics. The mean on this 

question was 20.53 out of 40. 

 

On a general note, in this section candidates do not use the opportunity to present more 

refined arguments and this suggests that they need more practice in developing their own 

informed responses to literature and in building confidence in making judgments on 

artistic expression. The activities of the School-Based Assessment (SBA) provides such 

opportunities and teachers need to use them in such a way as to demonstrate the 

connection between those activities and the external papers that the candidates sit. 

 

 

 


