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GENERAL COMMENTS 

 

Economics was offered for examination at the Caribbean Secondary Education Certificate (CSEC) level for 

the eighth year in 2014. The examination consisted of Paper 01, the multiple-choice paper, Paper 02, the 

structured essay paper, Paper 03/1, the school-based assessment (SBA), and Paper 03/2, the alternative to the 

SBA for private candidates. 

 

DETAILED COMMENTS 

 

Paper 01 

 

This paper consisted of 60 multiple choice questions. The mean for this paper was 69 per cent.  

 

Paper 02 

 

This paper sought to test candidates on a range of topics identified in the syllabus. It was divided into two 

Sections: A and B. Section A contained four compulsory questions while Section B comprised four optional 

questions from which candidates were expected to answer two. Section A and  tested two micro-economic 

and two macro-economic topics while in Section B, one micro-economic topic and three macro-economic 

topics were tested. The mean mark for this paper was 34 per cent. 

 

Question 1 

 

The question was a compulsory question and tested candidates understanding of section 1 of the syllabus. 

The mean score for this question was 52 per cent. 

 

This question tested candidates’ ability to: 

 

 State the name of a curve given a definition of production possibility curve (PPF). 

 Identify whether the opportunity cost was increasing, constant or decreasing, given figures in a 

production possibility schedule. 

  State information given in a table on the maximum amount of sugar production that can be 

produced given the maximum amount of bananas produced.  

 State two factors that would cause a shift inwards of the production possibility curve. 

 Determine whether a combination given is efficient or inefficient based on the information in the 

production possibility schedule. 

 Explain two factors that should be considered before opening an internet café. 

 

Section (a) was well done. The majority of candidates correctly identified a production possibility curve. 

Very few candidates incorrectly said a demand curve.  

 

Section (b) (i) was generally well done. Most candidates were able to identify that decreasing opportunity 

cost occurred for the movement from point A to E. 

 

Section (b) (ii) was generally well done. Most candidates were able to identify that 0 tons of sugar would be 

produced when 40,000 tons of bananas were produced. The information was accurately obtained from the 

table given. 

 

Section (b) (iii) was generally well done. Most candidates were able to identify factors that caused a shift in 

the PPF but the question asked specifically for a shift inwards. Responses given did not in all cases allude 

specifically to the shift inwards. Additionally, factors given needed to represent a response linked to a fall in 

resources or a fall in the productivity of current resources.  

 

Section (c) was satisfactorily done. Most candidates were able to correctly identify c (i) as operating 

efficiently and c (ii) as operating inefficiently. The majority of candidates, however, could not explain the 

reason, using the information in the table. They were required to explain that c (i) was efficient because it 
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represented a combination in the table used to draw a PPF and therefore was a point on the line while c (ii) 

was inefficient because the table showed that if 1000 tons of sugar was produced, a maximum of 25,000 tons 

of bananas could possibly be produced therefore since 15,000 tons of bananas fell below the maximum, the 

combination would fall below the curve. 

 

Section (d) seemed to be generally well done. Most candidates were able to list two factors but fell down in 

the explanation of the factor linked to the opening of an internet café. 

 

Question 2 

 

The question was a compulsory question and tested candidates understanding of section 2 of the syllabus. 

Candidates’ mean score on this item was 30 per cent. 

 

This question tested candidates’ ability to: 

 

 Define the terms economic system and capital goods. 

 Give one example of a capital item. 

 Explain two types of economies of scale derived from moving from a small food stall to a large 

restaurant. 

 Calculate average total cost and marginal cost from information given in a table. 

 

Part (a) (i) was poorly done. Many candidates defined economics and not economic systems. 

 

Part (a) (ii) was satisfactorily done, although weaker candidates confused capital goods with money. 

 

In Part (b), candidates were able to identify a range of examples for capital goods with the most common 

examples being buildings and machinery. 

 

In Part (c), the question alluded to the movement from a small firm growing internally into a larger one. 

Many candidates listed examples of internal economies but did not develop the explanation. Common 

examples were marketing, technical and financial economies but candidates seemed not to be able to explain 

what they represented and how these economies of scale worked. 

 

Part (d) also proved to be challenging for the candidates. Many candidates did not know how to calculate 

average total cost and marginal cost from the information in the table provided. Overall candidates 

performed marginally better in calculating average total cost than marginal cost. 

 

Question 3 

 

The question was a compulsory question and tested candidates understanding of section 6 of the syllabus. 

The mean for this item was 24 per cent. 

 

This question tested candidates’ ability to: 

 

 Define the terms ‘exchange rate revaluation’ and ‘managed exchange rate’. 

 State the name of the protectionist measure that limits the quantity of goods entering a country.  

 Describe two disadvantages of moving from a fixed rate to a flexible rate in the Caribbean. 

 Analyse one benefit of using devaluation to correct a balance of payments problem.  

  

In part (a), while many candidates were able to identify that there was an increase in the value of the 

exchange rate, the weaker candidates stated that there was a change, or a decrease, or that there was a change 

in the price of goods and services. Most candidates were awarded one out of a possible two marks as they 

did not indicate that this increase was related to a fixed exchange rate system. 

 

Most candidates were unable to define a managed exchange rate. This part was poorly done by most 

candidates.  
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In part (b), candidates knew protectionist measures, but some were confused as to which measure referred to 

a limited quantity.  Nonetheless, it was a fairly done question. 

 

Part (c) posed a great difficulty for the candidates. In some cases, they defined a fixed exchange rate or a 

floating exchange rate. In other instances, candidates identified relevant disadvantages; such as uncertainty 

or instability of the exchange rate, inability to make estimations and projections. However, they did not 

further develop the point in a logical manner showing how Caribbean countries may be at a disadvantage. 

 

In part (d), candidates overall did not make the connection between a devaluation and a balance of payment 

problem, which is a balance of payment deficit. Hence, they were not able to go on to explain the benefits 

that could be derived from a devaluation of a country’s currency to correct a balance of payment deficit – 

namely an increase in price of imports and a decrease in price of exports and how this would affect the 

demand for exports and imports based on the degree of elasticity, which would lead to a correction of the 

balance of payment deficit. 

 

Question 4 

 

The question was a compulsory question and tested candidates understanding of section 5 of the syllabus. 

The mean for this item was 32 percent. 

 

This question tested candidates’ ability to 

 

 Define the term ‘economic goals’ 

 List three economic goals of government. 

 Explain two disadvantages of using gross domestic product (GDP) as a measure of standard of 

living.  

 Calculate the GDP (using the information in a table) using the expenditure approach.  

 

Part (a) of the question was generally well done. The majority of candidates were able to provide a fair 

definition of the term “economic goals”. Weaker candidates however were unable to express a precise 

meaning since they confused the goals of an economy with goals of individuals, firms and households. Few 

candidates stated that these aims should be achieved in the future and within a specific time frame.  

 

Part (b) of the question was fairly well done as most candidates identified at least two of the required three 

economic goals. The responses indicated that some candidates had difficulty in using macroeconomic terms 

as it related to the economy instead they chose to state microeconomic variables. It should also be noted that 

some candidates indicated social and political goals as opposed to economic goals.   

 

Part (c) of the question posed a great deal of difficulty. Most candidates misinterpreted the question. The 

majority of candidates presented an answer based on the consequences of high or low levels of GDP in a 

country as opposed to the disadvantages of using GDP as a measure for standard of living. Others presented 

arguments in favour of using GNP instead of GDP as a more accurate indicator mostly due to the 

consideration of elements such as property income going and coming from abroad. Despite some difficulty 

in the use of economic phrasing, in certain cases, candidates still performed fairly well on this section by 

providing clear examples of unregistered activities within their home countries.  

 

Part (d) of the question was generally poorly done. It seemed evident that most candidates were unaware of 

the formula to calculate GDP using the expenditure approach. The vast majority of candidates arrived at an 

inaccurate GDP by simply doing a summation of various components given in the question.   

 

Question 5 

 

The question was optional and tested candidates’ understanding of section 4 of the syllabus. The mean score 

for this item was 36 per cent and was attempted by half of the candidates. 
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This question tested candidates’ ability to 

 

 Define the terms ‘gold standard’ and ‘equity securities’ 

 List three types of financial institutions. 

 Explain one advantage and one disadvantages of the informal sector to the financial sector 

 Analyse two benefits of electronic payments to an individual.  

 

 In part (a) (i) more than 75 per cent of the candidates were unable to respond with an accurate definition of 

‘gold standard’. In most cases, candidates responded with reference to the standard of living in a country.  

 

Also, the definitions offered by candidates for (a) (ii) lacked accuracy. Approximately fifty per cent of the 

candidates failed to record any marks for this part of the question. Some candidates referred to ‘equity 

securities’ as government bonds, treasury bills and collateral for loans. 

 

In Part (b), more than seventy per cent (70%) of the candidates were able to score at least two of the three 

marks available for accurately listing three types of financial institutions. 

 

In part (c), it was evident that the majority of the candidates had knowledge of the informal sector. However, 

in responding to this part of the question, some candidates offered detailed descriptions of examples of 

activities that took place in the informal sector but offered little by way of the negative and positive 

contributions of the informal sector to the financial sector. Instead, the majority of candidates wrote about 

the possible positive and negative effects of the informal sector on the economy. 

 

In part (d), most candidates were able to score at least three of the five points available for this part of the 

question. While the majority of candidates were able to readily identify two benefits of electronic payments 

to the individual, the level of analysis was below the acceptable levels for CSEC level Economics 

candidates.  

 

It is recommended that teachers pay close attention to the definition of key economic concepts (see glossary 

in Economics syllabus). Further, teachers are advised not to teach these concepts in isolation but should 

present their candidates with opportunities to link the economic concepts to real-life situations. This will 

allow the candidates to maximize marks in profiles 2 and 3. 

 

Question 6 

 

The question was optional and tested candidates’ understanding of section 6 of the syllabus. The mean for 

this item was 23 per cent and was attempted by less than 20 per cent of the candidates. 

This question tested candidates’ ability to 

 

 List three examples of transfers found in the current account section of the balance of payments. 

 Define the terms investment income and balance of payments disequilibrium as they relate to a 

country’s balance of payments. 

 Explain two ways increases in a country’s exchange rate can affect the balance of payments account. 

 Calculate the current account balance from information given in the table on balance of payments 

data given in a country.  

 

In part (a), more than 80 per cent of the candidates who attempted this part of the question were unaware of 

the transfers found in the current account.  Hence, they simply utilized the components in the table for part 

(d) of the question to answer part (a).  Moreover, many candidates misinterpreted ‘transfers’ to mean 

electronic transfers.  As a result, terms such as ‘Western Union’, ‘money transfers’ and ‘electronic 

payments’ were seen in some responses. 

 

In Part (b) (i), candidates provided an accounting definition for ‘investment income’ and did not answer in 

relation to the Balance of Payments as instructed.  Therefore, a large number of candidates did not score any 

marks for this part of the question. 
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In Part (b) (ii), it was clear that most candidates understood the term disequilibrium in the context of the 

question to mean ‘not balanced / equal’ or ‘not summing to zero’.  However, in their responses several 

candidates interpreted Balance of Payment disequilibrium as being synonymous with disequilibrium in the 

goods market.  Thus, in defining Balance of Payment disequilibrium, many candidates used demand and 

supply as opposed to inflows and outflows.  Similarly, it was observed that focus was placed more on 

explaining balance of trade deficit and by extension, current account deficit, instead of showing divergence 

in the entire balance of payments.  Candidates appeared not to fully understand that the balance of trade is 

not the balance of payments but merely a part of it. 

 

Added to that, it was noted that many candidates automatically viewed balance of payment disequilibrium as 

a deficit and as a result, a large number of them who gave a reasonable definition of the term only focused 

on balance of payment deficit. 

 

Part (c) of the question required candidates to discuss the impact of an increase in the exchange rate on the 

balance of payments of an economy.  Most candidates were aware of the major impacts of an increased 

exchange rate.  However, many of them did not elaborate on, or sufficiently explain, the points which they 

listed.  But even when some candidates did go on to develop their responses, they failed do so in relation to 

the balance of payments.  And since this was an 8 mark question, a number of them did not earn more than 6 

marks. It was also observed that several candidates misinterpreted an increase in the exchange rate to mean 

depreciation instead of an appreciation. 

 

In Part (d) of the question, candidates were awarded a total of 5 marks for correctly calculating the Current 

Account balance, using a given table of items.  Close to 70 per cent of those who attempted this question 

were able to identify the items required to calculate the balance of trade.  However, only a small percentage 

was able to correctly calculate the visible and invisible trade balances.  Less than 15 per cent of the 

candidates were able to correctly identify the income figures required to complete the calculation for the 

Current Account.  In some cases candidates simply tallied all the items given in the table to calculate the 

current account balance. The average mark obtained by candidates for part (d) was approximately 2. Overall, 

question 6 was poorly done, with less than 7 candidates earning the maximum (20) marks allotted for the 

question.  The vast majority of candidates recorded marks below 10. 

 

Question 7 

 

The question was optional and tested candidates’ understanding of section 3 of the syllabus. Approximately 

84 per cent of the candidates attempted this item. The mean obtained was 39 per cent. 

 

This question tested candidates’ ability to 

 

 Define the term market ‘equilibrium’. 

 Identify the two main market forces in an economy.  

 List three causes of market failure. 

 Explain a statement in the context of cross elasticity of demand. 

 Discuss two impacts on the market that may result from the introduction of a low cost airline carrier 

in the Caribbean. 

 

In Part (a), while nearly all candidates attempted (a), approximately 50 per cent of them did not provide a 

precise definition for the term.  However, the definitions provided by most candidates were clear enough to 

earn them the maximum 2 marks allotted for the question.  A number of the incorrect responses to this 

question defined market equilibrium as the point where price equals quantity demanded. 

 

In part (b), the majority of candidates who answered (a) correctly were able to restate ‘demand’ and ‘supply’ 

as the two main market forces. Most of the incorrect responses were based on market structures and a few on 

economic systems. 

 

Part (c) of the question instructed candidates to identify three causes of market failure; but a significant 

percentage of the responses saw candidates confusing the causes of market failure with the consequences.  
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There were some responses with both causes and consequences while some candidates simply omitted (c).  

However, there were cases where candidates were able to correctly identify three or more causes of market 

failure. 

 

Part (d) may be considered as the most challenging aspect of question 7 as it posed a high level of difficulty 

for the candidates in several areas.  For this section, candidates were required to show an understanding of 

cross elasticity of demand as it relates to a price hike in gasoline and its impacts on motorists.  With 

reference to the terms ‘hike’ and ‘motorists’, which were key to answering the question, it was found that 

candidates misunderstood their meanings.  Hence, they were not able to adequately address the question.  In 

addition, many candidates confused the definition of ‘price elasticity of demand’ with ‘cross elasticity of 

demand’ in their explanation.  As such, they did not clearly explain how a hike in the price of gasoline 

would impact the demand for either its complements or its substitutes.  The vast majority of candidates who 

attempted this question earned less than 70 per cent of the 8 marks allotted as they gave only partial 

responses in most cases. 

 

In part (e) a large percentage of the candidates made a reasonable attempt at answering the question.  

However, they did not adequately discuss two impacts on the market that might have resulted from the 

introduction of a low-cost airline carrier.  Consequently, less than 40 per cent of them earned a full 5 marks 

for their responses.  The vast majority of candidates earned between 2 and 3 marks for part (e). Candidates 

tended to discuss the impact on the economy as a whole rather than on the airline market as the question 

asked.  

 

Question 8 

 

The question was optional and tested candidates understanding of section 7 of the syllabus. 38 per cent of 

the candidates attempted this question. The mean was 32 per cent. 

 

This question tested candidates’ ability to 

 

 Define the terms ‘debt burden’ and ‘economic integration’. 

 List three stages of economic integration. 

 Explain two benefits of the Caribbean Community of adopting a common external tariff. 

 Analyse two effects of foreign direct investment on the economies of Caribbean countries. 

 

For part (a) (i) of the question, most candidates were unable to give a proper definition for ‘debt burden’. In 

most instances, candidates were able to define ‘debt’ but stopped short of establishing the ‘burden’. Less 

than 5 per cent of the candidates answered this part of the question from the context of a debt to GDP ratio. 

Further, some candidates attempted to define ‘debt burden’ from an individual rather than a national 

standpoint. 

 

In (a) (ii), the majority of candidates did not offer a sound definition of ‘economic integration’. In most 

cases, candidates failed to define the concept beyond the “coming together” of countries, thus omitting the 

economics of it. 

 

The majority of candidates were able to score marks for this question. However it must be noted that those 

who earned marks did so by presenting practical examples of integration instead of the name of the stage 

(example ‘CSME’ for ‘common market’). 

 

The majority of candidates demonstrated an understanding of the concept ‘common external tariff’. 

However, more than 50 per cent of the candidates responded by explaining the benefits of being members of 

CARICOM instead of offering explanations as to the specific benefits of the common external tariff. 

 

Most candidates exhibited some knowledge of the concept ‘foreign direct investments and were able to score 

at least three (3) of the five (5) marks available for this question. Part (d) was fairly well done. Most 

candidates were able to identify two effects whether positive or negative of foreign direct investment. Marks 

were lost because the development of the points was weak.  
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Teachers can better prepare their candidates for the required level of application and analysis by drawing 

from actual examples that exist particularly within the Caribbean region. 

 

Paper 03/1 - SBA 

 

Project Title 

 

In many cases the titles for projects were too vague. “Inflation”, “Globalization”, or “Recession” are too 

broad.  Investigations of teenage pregnancy are more suited to the Social Studies syllabus. Appropriate 

topics should be at the micro or community level. For example, rather than research “Inflation in Antigua” it 

would be more appropriate to examine “The effects of the rise in prices in the community of Clare Hall”.  

 

Purpose of Project 

 

Aims and objectives were often poorly stated and sometimes unrelated to the stated title. Candidates should 

state at least three, distinct, specific aims which are directly related to syllabus content.  

 

Collection and Presentation 

 

In most projects, candidates identified three sources with at least one being a primary source and secondary 

source. However, it was common that there was no evidence in the project that the stated source had actually 

been used. It is recommended that teachers supervise candidates closely during the research phase and 

ensure that candidates reference their sources where appropriate. 

 

Where questionnaires have been chosen to collect primary data, teachers should guide candidates to create a 

brief list of appropriate questions. For example, a candidate examining unemployment should not ask 

respondents “Are you experiencing frictional unemployment?” but rather ask the specific reason why the 

individual is not working. This allows the candidate to later determine the correct category of unemployment 

based on the theory. 

 

Candidates must place less emphasis on presenting the demographic data that has been collected and more 

on the data directly relevant to the topic. Attention must be paid to correct labelling of graphs and charts, and 

the correct use of each. Common mistakes included the incorrect use of histograms to present continuous 

data and line graphs which should be used to illustrate trends over time. Graphs taken from secondary 

sources should be referenced and are best placed in an appendix.  

 

Interpretation and Analysis  

 

This section was overall poorly done. Candidates tended to simply summarize the graphical data but did not 

make inferences using economic theory. Emphasis should be placed on discussing those points which are 

related to the aims of the project and linking the data to what has been learnt in the classroom. Poorly chosen 

topics often resulted in the failure to accomplish this task. 

 

Findings and Recommendations 

 

Candidates should take care to state three findings which are related to the previously stated aims of the 

project.  Weaker candidates simply made generic comments and repeated what was said in the analysis.  

 

Recommendations, although sometimes good, were not clearly stated. Candidates must make plausible 

recommendations which are linked to the findings and are clearly explained. For example, rather than simply 

suggest that the government should provide more jobs, candidates can recommend a specific policy or 

programme that the government could implement in order to achieve this goal. 
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General Comments 

 

Teachers are advised to use the CXC criteria on page 29 of the Economics Syllabus for marking the SBA. 

SBA subheadings and format should correspond with this criterion. The grade allotted for each criteria and 

profile should be clearly indicated on each sample submitted. 

 

Finally, it should be noted that it is not necessary for students to complete a college level literature review 

although a brief introduction is acceptable. 

 

Paper 03/2 - Alternative Paper 

 

Question 1 

 

The question required candidates to: 

 

 Define the terms ‘perfect competition’ and ‘monopoly’ 

 State two characteristics of a perfectly competitive market and a monopoly 

 Identify the equilibrium position and profit maximising points on given diagrams 

 

In part (a) most candidates provided characteristics rather than a definition. 

 

Part (b) was handled well, with many candidates correctly placing emphasis on one seller selling a unique 

product. 

 

Part (c) and (d) were also handled well, with many candidates able to provide two characteristics and most at 

least one. 

 

In part (e), most candidates were able to correctly indicate the equilibrium point in the first diagram but had 

difficulty with the second diagram. 

 

Question 2 

 

The question required candidates to: 

 

 Outline two effects of an increase in taxes on a perfectly competitive firm 

 

Many candidates incorrectly stated a price increase as a consequence without considering that the market 

structure was perfectly competitive. They could however have suggested that if the firm increased price it 

would suffer a loss in revenue as customers switch to other firms which sell perfect substitutes. 

 

Question 3 

 

The question required candidates to: 

 

 Outline two effects of an increase in taxes on a perfectly competitive firm 

 

The mean for this item was 30 per cent. Candidates confused the firm as a consumer with the firm itself. 

 

Question 4 

 

The question required candidates to: 

 

 Calculate production costs, revenue and profit/loss 

 Interpret the values and explain the relationship between average and marginal costs 
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Part (a) of the question was answered well with most candidates earning 4 to 6 marks. Part (b) on the other 

hand was poorly done with many candidates simply defining the terms rather than explaining the 

relationship between the two. 

 

Question 5 

 

The question required candidates to: 

 

 Discuss two measures a government can take to limit the powers of a monopolist 

 

Although some candidates were able to correctly identify correct measures, the discussions were not 

properly developed. Candidates discussed the potential benefits to the consumer but did not emphasize how 

the monopolist’s power would be limited by this measure. Others incorrectly suggested giving subsidies or 

taxing the monopolist. 

 

Recommendations 

 

Teachers are encouraged to make use of both graphs and tables when teaching production costs. Attention 

should be paid to all aspects of the syllabus including measures which can limit the powers of monopolies. 

Candidates should place special emphasis on key terms in questions such as discuss and respond to 

questions appropriately.  

 

The incorrect spelling of the word monopolistic was noted. 

 

 

 

 

 

 

 


