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Introduction

he Caribbean Advanced Proficiency Examination (CAPE) is designed to provide certification of the
Tacademic, vocational and technical achievement of students in the Caribbean who, having

completed a minimum of five years of secondary education, wish to further their studies. The
examinations address the skills and knowledge acquired by students under a flexible and articulated
system where subjects are organised in 1-Unit or 2-Unit courses with each Unit containing three
Modules. Subjects, examined under CAPE, may be studied concurrently or singly.

The Caribbean Examinations Council offers three types of certification. The first is the award of a
certificate showing each CAPE Unit completed. The second is the CAPE Diploma, awarded to
candidates who have satisfactorily completed at least six Units, including Caribbean Studies. The
third is the CXC Associate Degree, awarded for the satisfactory completion of a prescribed cluster of
seven CAPE Units including Caribbean Studies and Communication Studies. For the CAPE diploma and
the CXC Associate Degree, candidates must complete the cluster of required Units within a maximum
period of five years.

Recognised educational institutions presenting candidates for the CXC Associate Degree in one of the
nine categories must, on registering these candidates at the start of the qualifying year, have them
confirm, in the required form, the Associate Degree they wish to be awarded. Candidates will not be
awarded any possible alternatives for which they did not apply.
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Spanish Syllabus

¢ RATIONALE

intercultural competence. Students develop cognitive flexibility and affective skills as they

engage with foreign languages and cultures. This syllabus will contribute to the development of
the Ideal Caribbean Person as articulated by the CARICOM Heads of Government through the
exploration of beliefs, values and behaviours, students develop respect for human life, cultural
heritage and the environment thus enabling them to view the target culture from a perspective of
informed understanding.

An important goal of foreign language learning is to help learners develop communicative and

The syllabus emphasises the development of the four language skills (listening, reading, speaking
and writing) and the acquisition of knowledge of Hispanic culture through the study of selected
topics and contemporary writings of relevance to Caribbean society. Students develop multiple
literacies and independent and critical thinking in the context of foreign language learning and in
keeping with the UNESCO Pillars of Learning. While the topics have been selected to provide
knowledge and understanding of issues pertinent to Caribbean people in a global context, emphasis
will be on language competence rather than on detailed technical knowledge.

In developing this syllabus, care has been taken to ensure that it meets the knowledge,
understanding and skill requirements common to post-secondary syllabuses in Modern Languages.
Completion of this syllabus provides a foundation for further studies and development for the world
of work. This approach reflects an awareness of our regional context and is geared specifically to
students learning Modern Languages in the Caribbean as part of the international community.

¢ AIMS

The syllabus aims to:

1. develop an awareness and appreciation of aspects of the cultural and historical contexts of
Caribbean society;

2. develop an understanding of a variety of registers in the spoken and written forms of
Spanish;
3. enable students to communicate clearly and appropriately in Spanish with an educated

native speaker;

4. acquire skills necessary for collection, analysis and exchange of information, ideas and
opinions in Spanish;

5. enhance students’ linguistic skills through the study of written discourse;
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6. promote the study of modern Hispanic authors to acquire knowledge of contemporary
society and institutions and encourage openness to life and culture in countries where
Spanish is spoken;

7. encourage the development of techniques of literary analysis.

¢ GENERALOBIJECTIVES

Listen and Respond
On completion of this syllabus, students should:

1. understand and respond to authentic spoken language from a variety of sources such as
news items, telephone messages, announcements, speeches, discussions and films;

2. communicate orally in Spanish, showing ability to choose the language and register
appropriate to the context;

3. elicit and provide opinions and information in an extended conversational exchange in
Spanish.

Read
On completion of this syllabus, students should:

1. understand texts written in Spanish, such as magazine and newspaper articles, reports, short
stories, plays and novels;

2. select the main points of a continuous passage written in Spanish;

3. select information from literary texts in Spanish to demonstrate understanding of specific
themes and socio-cultural contexts;

4. analyse the principal literary and structural features of literary excerpts.
Write
On completion of this syllabus, students should:

1. communicate in writing in Spanish, showing ability to choose the language and register
appropriate to the context;

2. organise and present information in a logical manner in Spanish;
3. organise information from literary texts to discuss specific themes in Spanish and English;
4. analyse themes making use of literary techniques.

G
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¢ SKILLS AND ABILITIES TO BE ASSESSED

The assessment will test candidates’ ability to:

1. understand and respond appropriately to authentic spoken language from a variety of
sources;

2. understand texts written in Spanish;

3. communicate orally and in writing in Spanish.

¢ PRE-REQUISITES OF THE SYLLABUS

Any person with a good grasp of the Caribbean Secondary Education Certificate (CSEC) Spanish
syllabus, or the equivalent, should be able to pursue the course of study defined in this syllabus.
Successful participation in the course of study also depends on:

(a) good verbal and written communication skills;

(b) prior exposure to the study of Literature.

¢ STRUCTURE OF THE SYLLABUS

The syllabus consists of two Units each containing three Modules. Each Unit requires 150 hours
distributed equally across the three Modules — 50 hours each.

TOPICS

Topics are set for the three Modules of Units 1 and 2. A list of topics is given under the Content of
each Module as an indication of areas to be studied. Emphasis should be placed on language
competence rather than on detailed technical knowledge. These topics should be studied with
reference to Hispanic culture in general, and to the Spanish-speaking Caribbean in particular.

When addressing the topics, emphasis should be placed on contemporary issues, events and
concerns of a socio-political nature. It is expected that, in this way, students will develop a better
understanding of themselves as Caribbean people and as members of a global society.

THEMES

Two thematic areas are examined for each Unit. Teachers are expected to link the two themes to the
relevant topic areas to achieve a more integrated approach.

LITERARY ANALYSIS

In Unit 1, emphasis will be placed on the student’s ability to display knowledge of the basic elements
of literary analysis. Excerpts from the texts listed for the themes will be used for this purpose.
Students will also be required to write an essay, based on one of the texts, which will give them the
opportunity to display their skills in literary analysis in a more detailed manner. In both instances,
they will be expected to discuss and analyse one or more of the following literary devices: plot,
setting, character, themes and narrative techniques.
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iﬁ(f I CXC17/U2/12 3



In Unit 2, the prescribed texts will be studied for the purpose of literary analysis. Students will be
expected to analyse an excerpt from one of the texts and to write an essay displaying literary
competence.

An overview of the syllabus is presented below.

UNIT 1: LA FAMILIA, LA SOCIEDAD Y EL MEDIO AMBIENTE

Module 1: El individuo, la familia y la vida diaria
Module 2: La sociedad y los asuntos sociales
Module 3: El medio ambiente

Themes and Related Texts

La juventud
Garcia Ramis, Magali Felices dias tio Sergio, San Juan: Antillana, 1986.

Cisneros, Sandra La casa en Mango Street, United States: Vintage, 1994.

El individuoy la sociedad
Esquivel, Laura Como agua para chocolate, New York: Anchor Books, 1989.

Garcia Lorca, Federico Bodas de sangre, Madrid: Alianza Editorial, 2006.

UNIT 2: LAS ACTUALIDADES, LA TECNOLOGIA Y LA ECONOMIA

Module 1: Las actualidades
Module 2: La ciencia y la tecnologia
Module 3: La industria y los asuntos econdmicos

Themes and Related Texts

El mundo moderno

Allende, Isabel Cuentos de Eva Luna, Mexico: Debolsillo, 2008.
(a) "Dos palabras" pp 15-24
(b) "la mujer del juez" pp 156-166
(c) "Un camino hacia el norte" pp 167-180
(d) "El palacio imaginado" pp 249-265
(e) “"De barro estamos hechos" pp 266-277.
Ortiz, Lourdes Fdatima de los naufragios. Madrid: Planeta, 1998:
(a) "Fatima de los naufragios" pp 7-22
(b) "La piel de Marcelinda" pp 25-42
(c) "El vuelo de la mariposa" pp 43-96
(d) "Desayuno de trabajo" pp 99-108
(e) "El Farero" pp 111-117

El compromiso politico y social

Carpentier, Alejo El reino de este mundo, New Jersey: Lectorum Publications,
2010.
Garcia Mdrquez, Gabriel El coronel no tiene quien le escriba, United Kingdom:

Manchester University Press, 1981.
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<€ UNIT 1: LA FAMILIA, LA SOCIEDAD Y EL MEDIO AMBIENTE
MODULE 1: EL INDIVIDUO, LA FAMILIA Y LA VIDA DIARIA

GENERAL OBJECTIVES

On completion of this Module, students should:

1. understand and respond appropriately to authentic spoken and written language from a
variety of sources;

2. demonstrate knowledge of the texts and themes;
3. display knowledge related to the content of the Module — El individuo, la familia y la vida
diaria.

SPECIFIC OBJECTIVES

Students should be able to:

1. respond to authentic spoken language taken from sources such as news items, telephone
messages, and announcements;

2. examine the structure and content of texts written in Spanish, such as magazine and
newspaper articles, reports and short stories;

3. express ideas and opinions in Spanish in relation to the individual, family and daily life, both
orally and in writing;

4. explain the significance of theme, structure, character, style and imagery in Spanish literary
works;

5. analyse plot, setting, character, narrative and dramatic techniques in Spanish literary works;

6. synthesise information from a variety of sources, including literary texts, on a specified
theme.

CONTENT

Students’ competence in the language will be developed and assessed around the topics given
below. Students should study these topic areas with reference to both their own culture and
Hispanic culture, particularly in the Spanish-speaking Caribbean.

Lifestyles:
(a) structure and function of the family: relationships; patterns of daily life and living conditions;
(b) young people and their values;
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UNIT1
MODU

(c)
(d)

LE 1: EL INDIVIDUO, LA FAMILIA Y LA VIDA DIARIA (cont’d)

sports: benefits to the individual and society; negative aspects, for example, drug use;
health and fitness: healthy living choices;

aspects of cultural life, for example, music and dance: importance and influence on
individuals and society.

Suggested Teaching and Learning Activities

Teachers are encouraged to engage students in activities such as those listed below as they seek to

achieve

the objectives of this Module. It is also suggested that teachers provide opportunities for the

students to express themselves, both orally and in writing, in a variety of registers.

Provide opportunities for students, individually and as a class, to listen to material in Spanish
(for example, on television); have students identify, select and report on different issues or
problems that occur in family life; have students listen to the same material and write
statements about cultural differences observed.

Use an appropriate audio-taped or video-taped interview with an individual.

(a) Have students identify the person’s likes and or dislikes, self-perception, future
plans.
(b) Let students, in groups, do a similar presentation on themselves. Have other

students comment on the presentation.

Invite a native speaker of Spanish to the classroom to be interviewed by a group of students
on different subjects such as family structure in his or her country and compare with the
family structure in the English-speaking Caribbean.

Invite a young Spanish-speaking person to respond in Spanish to questions prepared in
English or Spanish by the students on topics related to the youth in his or her country. The
students can present this exercise in written form.

Give students an assignment to research a family celebration, such as la quinceadiera, el
santo, a marriage or a religious ceremony. They should note the similarities and differences
between their culture and the Spanish culture and write a short essay on the celebration to
be presented orally to the class.
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UNIT1
MODULE 1: EL INDIVIDUO, LA FAMILIA'Y LA VIDA DIARIA (cont’d)

6. Have students view a video of a traditional Hispanic celebration focusing on:
(a) time of the year of the festival;
(b) preparations for the celebrations;
(c) what the celebrations involve.

As a follow-up exercise, students discuss what they have seen, making reference to festivals
celebrated in their own country.

7. Use excerpts from the prescribed literary texts as stimulus material for classroom activities
and discussions related to the specific themes.

Most of these suggested teaching and learning activities can be used for classroom evaluation
purposes.

G
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UNIT1

MODULE 2: LA SOCIEDAD Y LOS ASUNTOS SOCIALES

GENERAL OBJECTIVES

On completion of this Module, students should:

1.

understand and respond appropriately to authentic spoken and written language from a
variety of sources;

demonstrate knowledge of the texts and themes;

display knowledge related to the content of the Module — La sociedad y los asuntos sociales.

SPECIFIC OBJECTIVES

Students should be able to:

1. respond to authentic spoken language taken from a variety of sources such as interviews,
news reports and television programmes;

2. examine the structure and content of texts written in Spanish, such as magazine and
newspaper articles, reports and literary texts;

3. express ideas and opinions in Spanish in relation to society and social issues, both orally and
in writing;

4. explain the significance of theme, structure, character, style and imagery in Spanish literary
works;

5. analyse plot, setting, character and narrative and dramatic techniques in Spanish literary
works;

6. synthesise information from a variety of sources, including prescribed literary texts, on a
specified theme.

CONTENT

Students’ competence in the language will be developed and assessed around the topics given

below.

Students should study these topic areas with reference to both their own culture and

Hispanic culture, particularly in the Spanish-speaking Caribbean.

Socio-economic issues:

(a)

(b)

gender roles in society;

employment and unemployment: causes and consequences;
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UNIT1
MODULE 2: LA SOCIEDAD Y LOS ASUNTOS SOCIALES (cont’d)

(c) role of the media;

(d) religion in multicultural societies;

(e) education: issues related to school life and the role of education in the development of
society;

i crime and violence, for example, crime against individuals and drug trafficking.

Suggested Teaching and Learning Activities

Teachers are encouraged to engage students in activities such as those listed below as they seek to
achieve the objectives of this Module. It is also suggested that teachers provide opportunities for the
students to express themselves, both orally and in writing, in a variety of registers.

1. Give students an article in Spanish to read on a given topic, such as education. The teacher
discusses main ideas, asks questions to check for comprehension and explains key
vocabulary and phrases.

2. Ask students to:
(a) design an interview in Spanish;
(b) interview another student about his or her perception of an issue pertinent to their
school;
(c) write up the interview; and
(d) present their findings orally to the class.
3. Encourage students, for the duration of the Module, to pay keen attention to news reports

on radio, television, the Internet and in the print media in Spanish, and identify social issues
raised. As a follow-up activity, they can be asked to:

(a) discuss these issues in light of the historical background, current status and future
trends;

(b) compare these issues with similar issues in other countries of the region;

(c) write a brief essay in Spanish on a chosen topic in which they attempt to analyse the

issues and give their own opinion.
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UNIT1
MODULE 2: LA SOCIEDAD Y LOS ASUNTOS SOCIALES (cont’d)

4, Have students watch videos or documentaries on crime and violence and discuss the issues in
relation to:

(a) their country and region;
(b) existing policies and laws;
(c) solutions or preventative measures.
5. Use excerpts from the prescribed literary texts as stimulus material for classroom activities

and discussions related to the specific themes.

6. Have students start a blog (online journal) in Spanish.

Most of these suggested teaching and learning activities can be used for classroom evaluation
purposes.

G
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UNIT1
MODULE 3: EL MEDIO AMBIENTE

GENERAL OBJECTIVES
On completion of this Module, students should:

1. understand and respond appropriately to authentic spoken and written language from a
variety of sources;

2. demonstrate knowledge of the texts and themes;

3. display knowledge related to the content of the Module — El medio ambiente.

SPECIFIC OBJECTIVES
Students should be able to:

1. respond to authentic spoken language taken from a variety of sources such as interviews,
news reports and television programmes;

2. examine the structure and content of texts written in Spanish, such as magazine and
newspaper articles, reports and literary texts;

3. express ideas and opinions in Spanish in relation to the environment, both orally and in
writing;

4. explain the significance of theme, structure, character, style and imagery in Spanish literary
works;

5. analyse plot, setting, character, narrative and dramatic techniques in Spanish literary works;

6. synthesise information from a variety of sources, including literary texts, on a specified
theme.

CONTENT

Students’ competence in the language will be developed and assessed around the topics given
below. Students should study these topic areas with reference to both their own culture and
Hispanic culture, particularly in the Spanish-speaking Caribbean.

1. Conservation of the environment and its benefits:
(a) recycling;
(b) reforestation;
(c) nature reserves including protection of endangered species.
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UNIT1
MODULE 3: EL MEDIO AMBIENTE (cont’d)

2. Destruction of the environment and its challenges:
(a) pollution;
(b) deforestation;

(c) climate change.

Suggested Teaching and Learning Activities

Teachers are encouraged to engage students in activities such as those listed below as they seek to
achieve the objectives of this Module. It is also suggested that teachers provide opportunities for the
students to express themselves, both orally and in writing, in a variety of registers.

1. (a) Have students brainstorm the reasons for, consequences of, and efforts to solve a
particular conservation problem, such as destruction of the rainforest.

(b) Have students view a documentary, listen to a Podcast or read a magazine or
newspaper article that treats the conservation problem, then:

(i) discuss how the issue is treated in the documentary, Podcast or text;
(ii) write an essay on a particular aspect of the problem or its solution;
(iii) prepare an oral presentation or a written report on a different

conservation problem.
2. Ask students to look critically at their communities and discuss the topics listed below.

(a) In the urban communities, what are the specific problems relating to land pollution
in general and garbage disposal in particular?

(b) In rural and or farming communities, what attention is paid to the use of fertilisers
and insecticides?

(c) In both communities, how is the disposal of garbage and toxic waste being
addressed?
(d) Write a letter in Spanish from a citizens’ association to the relevant government

department outlining the problems and suggesting ways of solving them.

(e) In groups, students prepare advertisements/public service announcements for
newspapers, television and/or radio to sensitise the public to the issue.

G
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UNIT1
MODULE 3: EL MEDIO AMBIENTE (cont’d)

3. Have students watch a film that treats the issue of endangered species. They then:
(a) discuss the issue as treated in the film;
(b) in groups, prepare a written report on the efforts being made in their own country by

government and/or private agencies to preserve and protect various endangered
species. The report should include information on:

(i) how the average person can help;
(ii) how the environment would benefit from these efforts at conservation.
4. Ask students to design a public-awareness activity in Spanish, targeting the impact of climate

change in their country. It can be in the form of a skit, a brochure, slogan or advertisement.

5. Use excerpts from the prescribed literary texts as stimulus material for classroom activities
and discussions related to the specific themes.

Most of these suggested teaching and learning activities can be used for classroom evaluation
purposes.

G
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¢ UNIT 2: LAS ACTUALIDADES, LA TECNOLOGIA Y LA ECONOMIA
MODULE 1: LAS ACTUALIDADES

GENERAL OBJECTIVES
On completion of this Module, students should:

1. understand and respond appropriately to authentic spoken and written language from a
variety of sources;

2. demonstrate knowledge of the texts and themes;

3. display knowledge related to the content of the Module — Las actualidades.

SPECIFIC OBJECTIVES
Students should be able to:

1. respond to authentic spoken language taken from a variety of sources such as political
speeches, press conferences and television programmes;

2. examine the structure and content of texts written in Spanish, such as magazine and
newspaper articles, reports, press releases and literary texts;

3. express ideas and opinions in Spanish in relation to current affairs, both orally and in writing;

4. explain the significance of theme, structure, character, style and imagery in Spanish literary
works;

5. analyse plot, setting, character, narrative and dramatic techniques in Spanish literary works;

6. synthesise information from a variety of sources, including literary texts, on a specified
theme.

CONTENT

Students’ competence in the language will be developed and assessed around the topics given
below. Students should study these topic areas with reference to both their own culture and
Hispanic culture, particularly in the Spanish-speaking Caribbean.

Current Issues:

(a) human rights: overview of basic human rights and breaches;
(b) social and political unrest: causes, methods and consequences;
(c) regional alliances, for example, The Caribbean Community and Common Market (CARICOM),

Association of Caribbean States (ACS);

(d) relationships between Spanish-speaking and non-Spanish speaking countries.
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UNIT 2

MODULE 1: LAS ACTUALIDADES (cont’d)

Suggested Teaching and Learning Activities

Teachers are encouraged to engage students in activities such as those listed below as they seek to
achieve the objectives of this Module. It is also suggested that teachers provide opportunities for the
students to express themselves, both orally and in writing, in a variety of registers.

Have students listen to, or view a newsworthy event covered by different Hispanic media
houses.

(a) They compare the presentations orally in Spanish in terms of content, style, impact,
and later select and report a current event by pretending to be journalists
representing different media houses.

(b) They can write a report, in Spanish, on a current event or give their opinion, as
members of the public, in a letter to the editor.

Have students produce a role-play between visiting Heads of Government, or give speeches
at regional conferences.

Have students conduct Internet research on the topic of regional integration comparing and
contrasting regional alliances, for example, in Europe, the Caribbean and Latin America.

Provide students with a copy of the Declaration of Human Rights in Spanish. They discuss
ways in which human rights are upheld or violated in their country, the region or Hispanic
countries.

Have students source material from Spanish or English newspapers or from the Internet
dealing with social and political unrest. They can be asked to:

(a) give a summary of the article in Spanish;

(b) participate in a class discussion on the article.

Have students research organisations that promote regional integration such as the
Association of Caribbean States (ACS), and the Organisation of American States (OAS). Have

students access the websites of these organisations to gain information. Students then make
an oral presentation in class on:

(a) the objectives of the organisation;
(b) the composition of the organisation;
(c) any initiative undertaken to promote regional integration in areas such as trade,

transport, tourism;

(d) obstacles to increased co-operation among Spanish-speaking and non-Spanish
speaking countries, for example, language barriers.
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UNIT 2
MODULE 1: LAS ACTUALIDADES (cont’d)

After the oral presentations there are class discussions guided by the teacher. As a follow-
up, students are asked to write suggestions for projects to promote closer ties between
Spanish-speaking and non-Spanish-speaking countries of the Caribbean.

7. Use excerpts from the prescribed literary texts as stimulus material for classroom activities
and discussions related to the specific themes.

Most of these suggested teaching and learning activities can be used for classroom evaluation
purposes.

G
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UNIT 2
MODULE 2: LA CIENCIA Y LA TECNOLOGIA

GENERAL OBJECTIVES
On completion of this Module, students should:

1. understand and respond appropriately to authentic spoken and written language from a
variety of sources;

2. demonstrate knowledge of the texts and themes;

3. display knowledge related to the content of the Module — La ciencia y la tecnologia.

SPECIFIC OBJECTIVES
Students should be able to:

1. respond to authentic spoken language taken from a variety of sources such as political
speeches, press conferences, television programmes, Podcasts and blogs;

2. examine the structure and content of texts written in Spanish, such as, magazine and
newspaper articles, reports and literary texts;

3. express ideas and opinions in Spanish in an organised manner in relation to science and
technology, both orally and in writing;

4. organise information from a variety of sources, including prescribed literary texts, on a
specified theme;

5. analyse plot, setting, character, narrative and dramatic techniques in Spanish literary works;

6. synthesise information from a variety of sources, including literary texts, on a specified
theme.

CONTENT

Students’ competence in the language will be developed and assessed around the topics given
below. Students should study these topic areas with reference to both their own culture and
Hispanic culture, particularly in the Spanish-speaking Caribbean.

1. The Impact of Science and Technology on medical practices, advances and related ethical
issues:
(a) genetic practices;
(b) disease prevention and cure.
2. The Impact of Information and Communication Technologies (ICTs) on:
(a) social life;
(b) economic life.
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UNIT 2

MODULE 2: LA CIENCIA Y LA TECNOLOGIA (cont’d)

Suggested Teaching and Learning Activities

Teachers are encouraged to engage students in activities such as those listed below as they seek to
achieve the objectives of this Module. It is also suggested that teachers provide opportunities for the
students to express themselves, both orally and in writing, in a variety of registers.

Have students research and discuss in Spanish the latest technological developments in
medicine. Students should be encouraged to visit relevant websites.

Have students engage in a role-play activity in Spanish demonstrating how easy it is to stay
in touch with friends and relatives by means of modern technological devices.

Have students write a brochure/blog in Spanish giving details of a particular disease, for
example, cancer or AIDS. The brochure should include information such as:

(a) symptoms and transmission of disease;

(b) treatment and preventative measures.

Have students select a topic for class discussion based on a recent ethical issue in the
medical field, for example, should Siamese twins be separated at birth if one is likely to die?
Students present arguments in support of, or against, action taken.

Have students watch a video clip of a medical procedure and:

(a) give an oral description of the procedure;

(b) write a summary of what they saw.

Use excerpts from the prescribed literary texts as stimulus material for classroom activities
and discussions related to the specific themes.

Most of the suggested teaching and learning activities can be used for classroom evaluation
purposes.

G
iac | CXC17/U2/12 18



UNIT 2
MODULE 3: LA INDUSTRIA Y LOS ASUNTOS ECONOMICOS

GENERAL OBJECTIVES

On completion of this Module, students should:

1. understand and respond appropriately to authentic spoken and written language from a
variety of sources;

2. demonstrate knowledge of the texts and themes;
3. display knowledge related to the content of the Module — La industria y los asuntos
econdmicos.

SPECIFIC OBJECTIVES
Students should be able to:

1. respond to authentic spoken language taken from a variety of sources such as news items,
telephone messages, press conferences and television programmes;

2. examine the structure and content of texts written in Spanish, such as, magazine and
newspaper articles, reports, press releases and literary texts;

3. express ideas and opinions in Spanish in relation to industry and economic issues in an
organised manner, both orally and in writing;

4. explain the significance of theme, structure, character, style and imagery in Spanish literary
works;

5. analyse plot, setting, character, narrative and dramatic techniques in Spanish literary works;

6. synthesise information from a variety of sources, including prescribed literary texts, on a

specified theme.

CONTENT

Students’ competence in the language will be developed and assessed around the topics given
below. Students should study these topic areas with reference to both their own culture and
Hispanic culture, particularly in the Spanish-speaking Caribbean.

1. Importance and impact of various industries for sustainable economic development:
(a) tourism, including eco-tourism;
(b) agriculture, including genetically modified foods;
(c) renewable and non-renewable sources of energy.
2. New trends in business, for example:
(a) e-commerce: innovations and impact on traditional business;
(b) home office: advantages and disadvantages.
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UNIT 2
MODULE 3: LA INDUSTRIA Y LOS ASUNTOS ECONOMICOS (cont’d)

Suggested Teaching and Learning Activities

Teachers are encouraged to engage students in activities such as those listed below as they seek to
achieve the objectives of this Module. It is also suggested that teachers provide opportunities for
the students to express themselves, both orally and in writing, in a variety of registers.

1. Have students visit on-line shopping sites, for example, www.redcompras.com,
www.tiendas.centrored.com and www.lasupercompra.com. They then compare that
experience with the experience of traditional shopping, highlighting the advantages and/or
disadvantages of each mode of shopping.

2. Have students play the roles of executives of a local company. They:

(a) discuss the advantages and disadvantages of holding video-conferences and
webinars rather than travelling to meetings or seminars;

(b) plan the agenda for their upcoming video-conference with their sister company in a
Spanish-speaking country.

3. Have students listen to or watch a video of an advertisement promoting the tourism product
of a particular Spanish-speaking country. Students discuss the main points of the
advertisement such as:

(a) what the country has to offer;

(b) the image of the country being presented through the advertisement;
(c) how convincing is the advertisement;

(d) whether they should visit the country, based on the advertisement.

As a follow-up activity, students create an advertisement for television in Spanish to sell the
tourism product of their own country.

4. Have students visit an agricultural station, farm or oil refinery and report in Spanish on its
contribution to the economy.

5. Have students listen to a discussion and/or an interview/Podcast about the problems faced
by small countries that depend on one product for export, for example, the banana producers

of the Caribbean.

They discuss in class:

(a) the reason for the problem;
(b) what small economies can do to protect their main export;
(c) how small countries can survive in a world of globalisation.
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UNIT 2
MODULE 3: LA INDUSTRIA Y LOS ASUNTOS ECONOMICOS (cont’d)

As a follow-up activity, students write an essay on the issue with suggestions for ways in
which these countries could diversify their agricultural sector.

6. Have students investigate a successful self-employed entrepreneur, either in their country or
a country in Spanish—speaking country.

Students:
(a) construct a profile of the business;
(b) find out about the use of ICTs in the business.

As a follow-up activity, students do a role-play in Spanish simulating an interview
between a journalist and the entrepreneur.

7. Have students make an oral presentation, create a Podcast (audio or video) on genetically
modified foods.
8. Use excerpts from the prescribed literary texts as stimulus material for classroom activities

and discussions related to the specific themes.

Most of the suggested teaching and learning activities can be used for classroom evaluation
purposes.
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¢ OUTLINE OF ASSESSMENT

Each Unit of the syllabus will be assessed separately. The assessment will comprise two components,
one external and one internal. Candidates must complete the School-Based Assessment for each Unit
for which they register.

The scheme of assessment for each Unit will be the same. Candidates’ performance on each Unit
will be reported as an overall grade and a grade on each Module of the Unit.

EXTERNAL ASSESSMENT FOR EACH UNIT (80 per cent)
Written papers - 5 hours 10 minutes

Paper 01 Listening Comprehension 30 per cent

(1 hour) Candidates are to answer six compulsory

short-response questions.

Paper 02 Reading and Writing 30 per cent

(2 hours and 10 minutes) Candidates are to answer three questions.

Paper 03 Literary Analysis and Themes 20 per cent

(2 hours) Candidates are to answer two questions.

SCHOOL-BASED ASSESSMENT FOR EACH UNIT (20 per cent)

Paper 04 - Oral Examination

This component is assessed by the teacher using School-Based Assessment criteria provided by CXC
and is externally moderated by CXC.

MODERATION OF SCHOOL-BASED ASSESSMENT
School-Based Assessment Record Sheets are available online via the CXC’s website www.cxc.org.

All School-Based Assessment Record of marks must be submitted Online using the SBA data capture
module of the Online Registration System (ORS). A sample of assignments will be requested by CXC
for moderation purposes. These assignments will be re-assessed by CXC Examiners who moderate
the School-Based Assessment. Teachers’ marks may be adjusted as a result of moderation. The
Examiners’ comments will be sent to schools. All samples must be delivered to the specified
marking venues by the stipulated deadlines.

Copies of the students' assignment that are not submitted must be retained by the school until three
months after publication by CXC of the examination results.
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ASSESSMENT DETAILS

External Assessment (80 per cent of Total Assessment)

Paper 01 - Listening Comprehension (1 hour - 30 per cent of Total Assessment)

1. Number of Questions
This paper consists of six compulsory questions arranged in two sections covering all three
Modules. Two questions are based on Module 1, one question on Module 2, and three
questions on Module 3.

2. Syllabus Coverage
Knowledge of the entire Unit is required. The aim of this paper is to test the listening skill.

3. Question Type

In Section A, which is based on Modules 1 and 3, there are five short selections in Spanish
and short answers are to be provided in English.

Section B, which is based on Module 2, consists of an extended conversation, interview,
commentary or discussion in Spanish with questions in English to be answered in English.

4. Mark Allocation

The maximum number of marks available for this paper is 72. The paper contributes 30 per
cent to the final assessment. Each Module contributes 10 per cent.

5. Award of Marks

Full marks are awarded for correct answers. Partial credit is awarded for partially correct
answers.

Paper 02 - Reading and Writing (2 hours and 10 minutes — 30 per cent of Total Assessment)

1. Number of Questions
This paper consists of seven questions.
2. Syllabus Coverage

Familiarity with the entire Unit is required. The aim of this paper is to test the reading and
writing skills.
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3. Question Type

Section A consists of two passages based on Modules 1 and 3 requiring short responses.
Candidates must answer ALL questions in Section A.

Passage 1
Candidates will be required to:

(a) respond in SPANISH, in their own words, to questions set in SPANISH;
(b) express their opinion on issues raised in the passage.

Passage 2
Candidates will be required to:

(a) respond in ENGLISH, to questions set in ENGLISH;
(b) explain key phrases and idiomatic expressions in the text.

Section B consists of five (5) essay questions based on Module 2. Candidates will be required
to write an essay of 300 - 350 words in SPANISH on ONE of the five questions.

4. Mark Allocation

The total number of marks available for this paper is 72. The paper contributes 30 per cent
to the final assessment. Each Module contributes 10 per cent.

5. Award of Marks

In Section A, full marks are awarded for correct answers. Partial credit is awarded for
partially correct answers.

In Section B, marks are awarded for correctness of expression and content.

Paper 03 — Literary Analysis and Themes (2 hours — 20 per cent of Total Assessment)

1. Number of Questions

This paper consists of eight questions. Candidates are required to answer two questions,
one from Section A (Literary Analysis) and one from Section B (Thematic Essays).

Candidates must use a different text to answer each question.
2. Syllabus Coverage

Knowledge of the theme(s) selected is required. The aim of this paper is to test candidates’
ability to understand and analyse literary texts.
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3. Question Type

Section A:

Section B:

Section A:

Section B:

UNIT 1

This section consists of four literary excerpts requiring short
responses in Spanish to questions set on the excerpts. Candidates
will be expected to describe and analyse one or more of the
following: plot, setting, character and narrative or dramatic
techniques related to ONE excerpt.

Section B consists of four essay questions on the set themes.
Candidates are required to answer ONE question. Questions will be
set in English. Candidates will be required to refer in detail to one
text for the theme of choice. Candidates must not select for
Section B, the text which they used for their answer in Section A.

UNIT 2

This section consists of four literary excerpts requiring short
responses in Spanish to questions set on the excerpts. Candidates
will be expected to describe and analyse one or more of the
following: plot, setting, character and narrative or dramatic
techniques related to ONE excerpt. Candidates will also be
expected to display detailed knowledge of the structure and
content of the text.

Section B consists of four essay questions on the set themes.
Candidates are required to answer ONE question. Questions will be
set in English. Candidates will be required to refer in detail to one
text for the theme of choice. Candidates must not select for Section
B, the text which they used for their answer in Section A.

Essays should be between 450-500 words and be written in English and MUST include
quotations from the text. Quotations MUST be cited in Spanish.

Candidates will be allowed to bring into the examination room a dictionary and one text
related to EACH theme for the purpose of answering questions in Section B. Texts that are
brought into the examination room must not be heavily annotated. Where any editor’s
notes appear at the beginning or end of the text, these must not be visible to the candidate.

Mark Allocation

The total number of marks available for this paper is 48. These marks are equally distributed
across the three Modules. The paper contributes 20 per cent to the final assessment. Each
Module contributes 6.66 per cent.
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5. Award of Marks

In Section A, full marks are awarded for correct answers. Partial credit is awarded for
partially correct answers.

In Section B, marks are awarded for knowledge and understanding, application of knowledge
and organisation of material.

School-Based Assessment (20 per cent of Total Assessment)

School-Based Assessment is an integral part of student assessment in the course covered by this
syllabus. It is intended to assist students in acquiring certain knowledge, skills, and attitudes that are
associated with the subject. The activities for the School-Based Assessment are linked to the
syllabus and should form part of the learning activities to enable the student to achieve the
objectives of the syllabus.

During the course of study for the subject, students obtain marks for the competence they develop
and demonstrate in undertaking their School-Based Assessment assignments. These marks
contribute to the final marks and grades that are awarded to students for their performance in the
examination.

The guidelines provided in this syllabus for selecting appropriate tasks are intended to assist
teachers and students in selecting assignments that are valid for the purpose of School-Based
Assessment. The guidelines provided for the assessment of these assignments are intended to assist
teachers in awarding marks that are reliable estimates of the achievement of students in the School-
Based Assessment component of the course. In order to ensure that the scores awarded by teachers
are in line with the CXC standards, the Council undertakes the moderation of a sample of the School-
Based Assessment assignments marked by each teacher.

School-Based Assessment provides an opportunity to individualise a part of the curriculum to meet the
needs of students. It facilitates feedback to the student at various stages of the experience. This helps
to build the self-confidence of students as they proceed with their studies. School-Based Assessment
also facilitates the development of the critical skills and abilities emphasised by this CAPE subject and
enhances the validity of the examination on which candidate performance is reported. School-Based
Assessment, therefore, makes a significant and unique contribution to both the development of
relevant skills and the testing and rewarding of students for the development of those skills.

The Caribbean Examinations Council seeks to ensure that the School-Based Assessment scores are valid

and reliable estimates of accomplishment. The guidelines provided in this syllabus are intended to
assist in doing so.
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Paper 04 - Oral Examination (15 minutes — 20% of Total Assessment)

The oral examination will be conducted by the classroom teacher. The entire examination must be
taped and submitted to the Local Registrar to reach CXC no later than 31 May of the year of the
examination.

UNIT 1

The prepared topic, topic conversation and general conversation MUST be based on Modules 1, 2 or
3 of Unit 1.

UNIT 2

The prepared topic, topic conversation and general conversation MUST be based on Modules 1, 2 or
3 of Unit 2.

The format of the examination is as follows:
1. PREPARED TOPIC (3 minutes) — 12 marks

Presentation by the candidate of a prepared topic of his or her choice approved by the
teacher. The topic chosen must focus on a Hispanic country. Reference may also be made to
the candidate’s country. Candidates will be assessed on their ability to provide relevant
information, and to express opinions in a coherent and logical manner.

Candidates should be natural and spontaneous in the delivery of the topic. Candidates are
not allowed to bring a written version of their presentation into the examination room, but
may have a cue card with no more than five (5) headings.

2. TOPIC CONVERSATION (5 - 6 minutes) — 18 marks
In this section the teacher should initiate conversation about the prepared topic. Candidates
must be prepared to provide additional information, as well as express their opinions and
engage the teacher in a conversation related to the topic.

3. GENERAL CONVERSATION (5 - 6 minutes) — 18 marks

(a) This section should start with general questions on the candidate’s background and
move quickly to a discussion of more abstract or current issues.

(b) Candidates should discuss current issues but are not expected to be knowledgeable
on all such matters.

(c) Candidates should express their opinions and engage the teacher in a general
conversation.
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GUIDELINES FOR CONDUCTING THE SCHOOL-BASED ASSESSMENT (ORAL)

1

10.

The entire examination should be conducted in a relaxed, quiet environment.

The entire examination, including greetings and instructions, must be conducted in Spanish
and should not exceed 15 minutes.

Before formally beginning the examination, the teacher should put each candidate at ease
with one or two simple warm-up questions or comments.

Examples of warm-up questions

¢Coémo estds hoy?

¢Coémo te llamas?

¢Cuantos afios tienes?

¢ Vives lejos o cerca de aqui?

The teacher should inform the candidate at the start of the assessment that the examination
will be conducted in a specific order — prepared topic, topic conversation, general
conversation. This should be done in Spanish.

The teacher should encourage the candidate with positive reinforcement such as bien, muy
bien, in appropriate places.

The teacher should NOT put off candidates by negative reactions to their responses.

The teacher should speak at a natural pace. The teacher should not distort the language by
being too deliberate in speech.

The teacher should ask questions once only and repeat only after the candidate has paused
long enough to indicate lack of understanding.

The teacher should avoid talking too much, thus interfering with the candidate’s production
of the language.

The teacher should NOT end abruptly. The teacher should bring the examination to a
pleasant close with some appropriate comment.

GUIDELINES FOR PREPARED TOPIC
Time: 3 minutes

1.

Each candidate should be prepared to speak on the topic selected. Teachers must ensure
that the topic selected by the candidates falls within the scope of the three Modules.

During the examination, candidates are required to speak for approximately THREE
MINUTES on the topic chosen. Candidates should be natural and spontaneous in their
delivery of the topic.

Candidates are allowed to use cue cards with no more than five (5) headings as reminders of
special points in their presentation.

During the oral examination, the teacher should only make brief encouraging comments
such as bien, muy bien, in appropriate places.
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GUIDELINES FOR TOPIC CONVERSATION

Time: 5 — 6 minutes

Prior to the examination, the teacher should have prepared questions on EACH topic.
Questions should be formulated to elicit facts, opinions and comments.

The teacher should ask EACH candidate questions based on the selected topic but should
bear in mind that the examination should be conducted as a conversation between two

persons.

Care should be taken to ensure that the conversational nature of the examination is
developed and maintained throughout.

GUIDELINES FOR GENERAL CONVERSATION

Time: 5 — 6 minutes

Prior to the examination, the teacher should have prepared questions on current issues.
Questions should be formulated to elicit facts, opinions and comments.

The teacher should bear in mind that the examination should be conducted as a conversation
between two persons.

Care must be taken to ensure that the conversational nature of the examination is developed
and maintained throughout.

The Assessment criteria will be based on the following areas:

(a) Content and Presentation;

(b) Comprehension;

(c) Correctness of Expression and Vocabulary;
(d) Pronunciation, Intonation and Fluency.

Examples of General Questions

1

¢Cémo se puede mejorar la relacion entre hijos y padres?

éCudles son los problemas que enfrentan el sistema educativo en tu pais?
cQué pueden hacer los jovenes para prepararse por una entrevista de trabajo?
¢Cudl es tu opinidn de la pena de muerte?

¢Como te sentirias si tuvieras que vivir en condiciones infrahumanas?

¢Por qué hay tantas personas sin hogar en el mundo?
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MARK SCHEME FOR THE SCHOOL-BASED ASSESSMENT (ORAL EXAMINATION)

The total mark for the oral examination is 48. In the Mark Scheme below, the marks for Topic Conversation and General Conversation were doubled for marking
convenience and should be divided by TWO (2) before being added to the mark for Prepared Topic to arrive at the final mark.

Prepared Topic
12 Marks

Topic Conversation
18 Marks

General Conversation
18 Marks

Content/Presentation

Comprehension

Correctness of
Expression/Range of

Pronunciation/
Intonation/Fluency

Comprehension

Correctness of
Expression/ Range of

Pronunciation/
Intonation/Fluency

Vocabulary Vocabulary
12 Marks 6 Marks 6 Marks 6 Marks 6 Marks 6 Marks 6 Marks

Total 12 marks Total6x 2=12 Total6x 2=12 Total6x 2=12 Total6x 2=12 Total6x 2=12 Total6x 2=12
10-12 10-12 10-12 10-12 10-12 10-12 10-12
Excellent organisation and coverage of Responds promptly and Uses a wide range of Excellent pronunciation and Responds Uses a wide range of Excellent pronunciation
topic; includes many facts, ideas and sound | appropriately to all structures and intonation; very fluent and promptly and structures and and intonation; very
opinions expressed in a very coherent and guestions and has no vocabulary accurate speech; occasional appropriately to vocabulary fluent and accurate
logical manner; very spontaneous delivery; problems appropriately and minor error or slight all questions and appropriately and speech; occasional minor

excellent presentation. comprehending. accurately; an hesitation. has no problems accurately; an error or slight hesitation.
occasional minor comprehending. occasional minor error.
error.
8-9 8-9 8-9 8-9 8-9 8-9 8-9
Very good organisation and coverage of Responds promptly and Uses a wide range of Very good pronunciation Responds Uses a wide range of Very good pronunciation
topic; includes many facts, ideas and appropriately to most structures and and intonation; very fluent promptly and structures and and intonation; very
opinions; opinions are coherent and questions but has vocabulary and accurate speech; appropriately to vocabulary fluent and accurate

logical; spontaneous delivery; very good

occasional problems

appropriately and

occasional error or

most questions

appropriately and

speech; occasional error

presentation. comprehending. accurately; a few hesitation. and has occasional | accurately; a few minor or hesitation.

minor errors. problems errors.

comprehending.

7 7 7 7 7 7 7
Good organisation and coverage of topic; Responds appropriately | Uses a wide range of Good pronunciation and Responds Uses a wide range of Good pronunciation and
fewer facts, ideas and opinions included; but has some problems structures and intonation; fluent and appropriately but structures and intonation; fluent and
opinions are coherent and logical; slight comprehending. vocabulary accurate speech; minor has some vocabulary accurate speech; minor
hesitancy in delivery; good presentation. appropriately and errors; more hesitation. problems appropriately and errors; more hesitation.

accurately; more
minor errors.

comprehending.

accurately; more minor
errors.
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Prepared Topic
12 Marks

Topic Conversation
18 Marks

General Conversation

18 Marks

Content/Presentation

Comprehension

Correctness of
Expression/Range of

Pronunciation/
Intonation/Fluency

Comprehension

Correctness of
Expression/ Range of

Pronunciation/
Intonation/Fluency

Vocabulary Vocabulary
12 Marks 6 Marks 6 Marks 6 Marks 6 Marks 6 Marks 6 Marks
Total 12 marks Total6x 2=12 Total6x 2=12 Total6x 2=12 Total6x 2=12 Total6x 2=12 Total6x 2=12

6

Satisfactory organisation and coverage of
topic; not many facts, ideas and opinions
included; opinions expressed with

6

Understands most
questions but responds
after some delay.

6

Satisfactory grasp of
essential structures;
some inaccuracies

6

Generally correct
pronunciation and
intonation; reasonable

6

Understands most
questions but
responds after

6

Satisfactory grasp of
essential structures;
some inaccuracies but

6

Generally correct
pronunciation and
intonation; reasonable

reasonable coherence and logic; greater but not affecting fluency and accuracy in some delay. not affecting meaning. fluency and accuracy in

hesitancy in delivery; satisfactory meaning. speech; greater hesitation speech; greater

presentation. and number of errors. hesitation and number of
errors.

5 5 5 5 5 5 5

Inadequate organisation and coverage of
topic; very few facts, ideas and opinions
included; opinions lack coherence and
logic; marked hesitancy in delivery; very
disjointed presentation.

Understands only basic
questions, requires
prompting and

responds with difficulty.

Demonstrates some
grasp of essential
structures; however,
has inaccuracies that
affect meaning.

Generally incorrect
pronunciation and
intonation; marked
hesitation in speech.

Understands only
basic questions,
requires prompting
and responds with
difficulty.

Demonstrates some
grasp of essential
structures; however, has
inaccuracies that affect
meaning.

Generally incorrect
pronunciation and
intonation; marked
hesitation in speech.

3-4

Very poor organisation and coverage of
topic; irrelevant material, incoherent
arguments, no factual information; long

3-4
Understands very few
questions and produces
limited responses.

3-4

Demonstrates a
limited grasp of
essential structures;

3-4

Inadequate pronunciation
and intonation; barely
comprehensible; long

3-4

Understands very
few questions and
produces limited

3-4

Demonstrates a limited
grasp of essential
structures; numerous

3-4

Inadequate
pronunciation and
intonation; barely

pauses in delivery. numerous pauses in speech. responses. inaccuracies. comprehensible; long
inaccuracies. pauses in speech.
0-2 0-2 0-2 0-2 0-2 0-2 0-2

Little or no production; ungradable.

Understands little or
nothing and produces
many anglicisms.

Demonstrates no
grasp of essential
structures; generally

inaccurate.

Severely distorted
pronunciation and
intonation; cannot be
understood.

Understands little
or nothing and
produces many
anglicisms.

Demonstrates no grasp
of essential structures;
generally inaccurate.

Severely distorted
pronunciation and
intonation; cannot be
understood.
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¢ REGULATIONS FOR PRIVATE CANDIDATES

Private candidates will be required to complete Papers 01, 02, 03 and 04.

Paper 04 comprises the oral examination.

The requirements of Paper 04 are the same as those for the School-Based candidates.

¢ REGULATIONS FOR RESIT CANDIDATES

Re-sit candidates must complete Papers 01, 02 and 03 of the examination for the year for which they
re-register. A candidate who re-writes the examination within two years may re-use the moderated
SBA score [Paper 04, Oral Examination] earned in the previous sitting within the preceding two years.

Candidates are no longer required to earn a moderated score that is at least 50 per cent of the

maximum possible score; any moderated score may be re-used.

Candidates re-using SBA scores in this way must register as ‘Re-sit candidates’ and provide the previous
candidate number. (In order to assist candidates in making decisions about whether or not to reuse a
moderated SBA score, the Council will continue to indicate on the pre-slip if a candidate’s moderated SBA

score is less than 50 per cent).

For CAPE Spanish, candidates can no longer transfer their SBA score from one Unit to the other

Unit.

Re-sit candidates must be registered through a school, a recognised educational institution, or the Local

Registrar’s Office.

¢ ASSESSMENT GRID

The Assessment Grid for each Unit contains marks assigned to Papers and Modules, and percentage

contributions of each Paper to total scores.

Papers Module 1 Module 2 Module 3 Total (%)
External Assessment
Paper 01 24 24 24 72 (30)
Paper 02 24 24 24 72 (30)
Paper 03 16 16 16 48 (20)
School-Based Assessment
Paper 04 16 16 16 48 (20)
Total 80 80 80 240 (100)
G
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¢ GLOSSARY OF BEHAVIOURAL
LANGUAGES EXAMINATIONS

WORD

(Analyse) Analiza

(Comment) Comenta

G
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VERBS USED IN THE MODERN
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TASK

Explain or interpret information by examining its
constitution or structure methodically as
directed. An analysis may involve identifying
matters such as dialectal varieties, attitudes to
language, authorial tone, elements of literary
analysis, such as plot, theme, stylistic devices,
narrative point of view, tone, time and setting.

This requires the careful examination of material
in order to identify meaning. This may be done
by identifying motives or causes, making
inferences, and/or finding evidence to support
generalisations.

For example: Analiza el tono del episodio.
Justifica tu respuesta.

Give your views or reaction. This verb is typically
used in a question that seeks the candidate’s
views on the effectiveness of a literary or
language device and requires an examination of
how the writer uses different elements of
writing, for example, a literary device or diction
to create effect and meaning. The overall effect
on the piece of work must be provided. The
effect must take into account the writer’s
purpose and other elements of the piece of work,
for example, theme, structure, diction and tone.
A judgment must be made about the level of
effectiveness of the element used. A link must be
made between the writer’s intent and the
outcome.

For example: Comenta el punto de vista
narrativo del episodio.



WORD

(Compare and contrast)
Compara y contrasta

(Define) Define

(Describe) Describe

(Discuss) Discute

G
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TASK

Express similarities and differences between at
least two entities. ‘Compare’ refers to the
similarities, ~ while  ‘contrast’ refers the
differences. An alternative expression s
‘State/Discuss  similarities and differences’.
Contrast expresses differences and distinction. In
the act of contrasting, similarities are noted so
that differences and distinctions can be
highlighted. In comparing, however, only
similarities are highlighted. Instead of the words
compare or contrast, the words similarities or
differences may be used in the examination.

For example: Compara y contrasta las versiones
de Cristo y del narrador de la muerte de
Santiago.

Discute las semejanzas y las diferencias entre las
dos versiones.

State precisely the meaning, nature or scope of
words or phrases (often with an illustration). This
verb is usually used in relation to words/phrases.
It may be necessary to give an example.

For example: Define el término “presagio”.
Provide a detailed account, including significant
characteristics or traits of the issue in question.

For example: Describe el cardcter de Tita en este
episodio.

Provide an extended answer exploring related
concepts and issues using detailed examples but
not necessarily drawing a conclusion.

For example: En un ensayo de no mds de 350

palabras, discute las ventajas y las desventajas
del turismo/del internet.
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WORD

(Explain) Explica

(Evaluate) Evalua

(Give /State) Da

(Identify) Identifica

(Justify) Justifica

G
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TASK

Focus on what, how and why something
occurred. State the reasons or justifications,
interpretation of results and causes. Make
something (usually an idea, situation or problem)
clear by describing it in more detail or giving
more information on it. Include evidence to
support your explanation.

For example: Explica el significado de la frase
“Nosotros somos huérfanos de nuestro hijo....”
en el episodio y en el texto.

Judge or determine the value of material
(sources of information, articles) for a given
purpose with appropriate support/ examples/
evidence.

For example: Evalia la fiabilidad de Ila
informacion.

These verbs can be used interchangeably.
Provide short concise answers.

For example: Da DOS razones por las cuales
Casilda decide quedarse con Vidal al fin del
cuento.

Extract the relevant information from the
stimulus without explanation.

For example: Identifica DOS metdforas
empleadas en el episodio.

In some instances the question may first ask that
you identify and then justify your answer. In such
a situation an explanation must be given.

Give an explanation (for a response or situation).
Support your explanation with the use of
examples.

For example: ¢Como  caracterizarias  al
protagonista? Justifica tu respuesta.



WORD

(Relate) Relata

(Suggest) Sugiere/ Recomienda

G
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TASK
Tell or give an account of.
For example: Relata la trama del episodio.

To provide, to give, or to put forward suggestions
or recommendations.

Sugiere/Recomienda TRES maneras en las cuales
los alimentos transgénicos podrian  ser
ventajosos para tu pais.
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¢ RESOURCES

Ayerdi, P., Taber na, F.
Bankay, A., Ramsay J.
and Williams, J. **
Batchelor, R.

Butt, J., Benjamin, C.
Edward, A.

Dawson, L.

Hare, T.

Hare, T.

Hare, T.

Mee, D. and Thacker, M.

Savaiano, E. and
Winget, L.

Simpson, B.

Vallecillos, R. Alonso

Juventud y empleo, una aproximacion descriptiva, Madrid: Editorial
Popular, 2003.

Espaiiol avanzado, Chalkboard Press, UWI, Mona, 2000.

Using Spanish Synonyms, Cambridge: Cambridge University Press,

2006.

A New Reference Grammar of Modern Spanish (4" Edition), London: A
Division of Hodder and Stoughton, 2009.

Dicho y hecho, New York: John Wiley and Sons Inc., 2001.

Read And Think Spanish (Book): The Editors of Think Spanish Magazine:
Learn the Language and Discover the Culture of the Spanish-Speaking
World Through Reading, McGraw-Hill Contemporary; Bilingual edition,
2005.

La polucion de los mares, Madrid: Ediciones S.M., Coleccion Tierra viva,
1990.

El efecto invernadero, Madrid: Ediciones S. M., Colleccién Tierra viva,
1990.

Los residuous radioactivos, Madrid: Ediciones S.M., Colleccién Tierra
viva, 1990.

jAl tantoNew editionLondon: Nelson, 2000.

2001 Spanish and English Idioms, New York: Barron’s Educational

Series, 2002.

Demystifying  Spanish  Grammar: Advanced Spanish Grammar,
Clarifying the Written Accents, Ser/Estar (Verbs), Para/Por
(Prepositions), Imperfect/Preterite (Past Tenses), & the Spanish
Subjunctive. Small Town Press; 2008.

Practice Makes Perfect: Advanced Spanish Grammar (Practice Makes
Perfect Series) [Paperback]
"Publisher: McGraw-Hill Contemporary; Bilingual edition, 2008.

**Information pertaining to Espafiol Avanzado can be accessed through Chalkboard Press, UWI, Mona,
2 Gibraltar Camp Road, Mona Campus, Kingston 7, Jamaica. Telephone: (876)977- 6451, Fax: (876)977- 5346
or email: mpu_uwi@yahoo.com
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¢ AUDIO-VISUALMATERIALS

Dictionaries

Collins: Spanish Dictionary and Grammar, Glasgow: Harper-Collins Publisher, 2008.
Collins: Spanish- English Dictionary, Glasgow: Harper-Collins Publisher, 2009.
Oxford Spanish Dictionary, New York: Oxford University Press, 2008.

Seco, M. Diccionario de dudas y dificultades de la lengua espafiola, Madrid: Expase-Calpe, 1989.

Websites

www.ver-taal.com (vocabulary, grammar, and listening activities)
www.spanishprograms.com (free worksheets and classroom activities for teachers)
www.todoele.net (a site created by Spanish teachers for Spanish teacher with lesson

plans, activities and many other resources)

http://www.spanish.cl/Grammar/Games.htm
http://www.laits.utexas.edu/spe/siteindex.php (listening activities)
http://www.notesinspanish.com/ (listening activities)
http://www.ver-taal.com/cultura.htm (listening activities)
http://www.ver-taal.com/anuncios.htm (listening activities)
vocabulario.com.mx

www.bbcmundo.com

www.cnnenespanol

Audio-visual Material

Dan que hablar: actividades con anuncios de la tele para la clase de espaiiol. (CD-ROM with
audiovisual clips for oral comprehension). Edinumen, 2006.

Descubrir Espafia y Latinoamérica. (Aural comprehension) Cideb, 2008.

Esparfiol con peliculas (peliculas espafiolas con subtitulos en espafiol y con explotaciones didacticas)
Edinumen.

Voces de América: video. SGEL, 2003.

Please note that these materials can be accessed through: (i) Grant and Cutler Language Booksellers
http://www.grantandcutler.com; (ii) Amazon Books - http://www.amazon.com ; (iii) Lectorum
Bookstore — http://www.lectorumbooks.com

Western Zone Office
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Passage 2

Como salvar a los mamiferos

Un nuevo estudio, realizado por investigadores mexicanos y estadounidenses de la universidad de
Stanford en California concluy6 que la extincion de especies animales en el mundo es més grave de lo
que se cree. Estos investigadores realizaron por primera vez una compilacion de los mapas de
distribucién de las 5.000 especies de mamiferos en el mundo. Estos mapas revelaron que cerca del
25% de las especies mamiferos del planeta corren el riesgo de extincion y la mayoria habitan en la
Amazonia, América Central, el Congo, el este de Africa y el sureste de Asia.

Los investigadores eligieron estudiar a los mamiferos porque ademas de ser animales carismaticos,
tienen un papel muy importante en la naturaleza. Se encuentran generalmente hasta arriba de la
cadena alimentaria y sus actividades determinan en gran parte como funcionan estos sistemas
biolégicos. Es por eso que la pérdida de estas especies tiene consecuencias muy importantes para la
naturaleza y para los humanos.

Los investigadores concluyeron del estudio que la unica forma de salvar a los mamiferos es el
establecimiento de &reas protegidas en un 11% de la superficie terrestre — unos 17 millones de
kilometros cuadrados. Con las estructuras politicas que existen actualmente no serd posible lograr
este programa tan ambicioso. EI principal problema para la conservacion de mamiferos es que los
paises donde se encuentren estos animales no tienen los recursos para llevar a cabo esa preservacion.

Actualmente ya existen en el mundo areas protegidas para la conservacion de especies, pero éstas son
insuficientes. Se requiere mas reservas y mas areas naturales con una conservacion mas estricta, pero
también gue muchos de estos animales puedan sobrevivir en paisajes donde hay actividad humana
como agricultura, mineria y silvicultura.

Se requiere de mucho esfuerzo, y sobre todo de colaboracion de los paises con mas recursos para que
apoyen a los que tienen menos recursos. Como seres humanos tenemos dos caminos — ignorar estos
datos y no hacer nada y entonces la naturaleza se encargara de recordarnoslo como en el caso de los
tsunamis y las inundaciones, o bien, mover a las fuerzas sociales y politicos para poder actuar ahora
en la magnitud que corresponde.

Adapted from “Como salvar a los mamiferos?”
BBC MUNDO, August 18, 2005.
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SECTION B
THEMES
Write an essay, in ENGLISH, using 450-500 words on ONE of the following themes.
You MUST refer in detail to ONE named text. This text must not be the same one on

which you wrote in Section A. All quotations MUST be cited in SPANISH.

LA JUVENTUD (Felices dias tio Sergio; La casa en Margjeeet)

5. One often suffers for being different. [Total 32 marks]

6. Young people are not as ignorant as adults believe. [Total 32 marks]

EL INDIVIDUO Y LA SOCIEDAD (Como agua para chocolate; Bodas de sangre)

7. Traditional values constrain the individual and mustlisenantled to achieve
freedom
[Total 32 marks]

8. Duty and responsibility are more important than desiréseoheart.
[Total 32 marks]

END OF TEST

IF YOU FINISH BEFORE TIME IS CALLED, CHECK YOUR WORK ON THIS TEST.

The Council has made every effort to trace copyright holders. However, IT any nave peen
inadvertently overlooked, or any material has been incorrectly acknowledged, CXC will be
pleased to correct this at the earliest opportunity.
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CARIBBEAN EXAMINATIONS COUNCIL

ADVANCED PROFICIENCY EXAMINATION

SPECIMEN PAPER
SPANISH
UNIT 1 - PAPER 03
LITERARY ANALYSIS AND THEMES

KEY/MARK SCHEME
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1. Viajar por el mundo

1 1
(a) Tia Ele les hablaba a los jovenes de sus viajes para inspirarlos a estudiar e ir la
1
Universidad/portarse bien/comer bien. Los jovenes le dijeron a donde quisieran iry ella
1
los alentaba ir a Europa en vez de América Latina. [4 marks]

1 1 1
(b) Primera persona. Es un narrador subjetivo y nos da una perspectiva limitada de la
1
realidad. “Eso lo decia por Andrés y por mi, que no comiamos casi nada.”/any other
appropriate example.

Award three marks for explanation and one for an example. [4 marks]

1 1
(c) TiaEle creey les convence a los jovenes que Europa es mas civilizado y atractivo que
1 1
América Latina donde con pocas excepciones esté llena de pobreza y sufrimiento.
[4 marks]

(d) “Quique era como el resto de la familia, y no habia que rogarle que probara comida, se
1
atragantaba de todo a la menor provocacion.” Significa que a diferencia de los otros
1 1
jovenes en el episodio a Quique le gustaba mucho comer de todo. Uno no tenia que
1
obligarlo a comer sino lo contrario. [4 marks]

Total 16 marks
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2. Yano vivo alli

(a)

(b)

(©)

(d)

1
La familia de la narradora vivia en Loomis Street en una casa pobre y ruinosa antes de
1
mudarse a la casa en Mango Street que es lejos de ser lujosa. Recuerda cuando una monja le

1
hizo sentirse avergonzada de su casa en Loomis y que sabia en ese momento que necesitaba
1
una casa que podia mostrar a los demas.
[4 marks]
1 1 1
Primera persona. Es un narrador subjetivo y nos da una perspectiva limitada de la
1

realidad. “No siempre hemos vivido en Mango Street.”/any other appropriate example.

Award three marks for explanation and one for an example. [4 marks]

1 1

Para demostrar el desprecio/desdén y la sorpresa de parte de la monja que la narradora vivia
1
en condiciones tan pobres.Para demostrar como este insulto afect6 a la narradora. Le marcé
1 1
con un complejo de inferioridad sobre dénde vivia y se decidi6 a tener una nueva casa algun
dia.

Any four [4 marks]
1 1
Es un comentario sarcastico. Demuestra que la narradora sospecha que la realidad de una
1 1 1 1 1

nueva casa no se va a realizar. Duda que la nueva casa en Mango Street sea temporaria.

Any four [4 marks]
Total 16 marks
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3. La mision de Esperanza

(a)

(b)

(©

1 1
Esperanza se enamoraba de Alex pero su madre se opone a la union porque segun la
1 1 1
tradicion, Esperanza deberia quedarse soltera y cuidar a la madre Rosaura. Tita y Pedro
1
tratan de defender la posicién de Esperanza y causa una discusion entre ellos y Rosaura.

Any four [4 marks]

1 1 1
Tercera persona. Es un narrador objetivo y nos explica los motivos y pensamientos de los

1
personajes/ pueden penetrar la conciencia de los personajes. “En primera, porque asi

Esperanza podria proporcionarle a Rosaura maravillosas tardes de entretenimiento y diversion
Yy, en segunda, porque su participacion dentro de las fiestas de sociedad seria de lo méas
relevante y espectacular.”

Award three marks for explanation and one for an example. [4 marks]

1 1 1 1
Rosaura es terca/egoista/tradicional y preocupada por la opinién de los otros.

1

Terca “Desde un principio se opuso franca y terminantemente.”

1
Egoista “En primera, porque asi Esperanza podria proporcionarle a Rosaura maravillosas
tardes de entretenimiento y diversion.”

1
Tradicional “Si la mision de Esperanza en esta vida era Gnicamente la de cuidarla a ella, su
madre, por siempre, no necesitaba para nada de elevados conocimientos, era preferible que
estudiara piano, canto y baile.”

1

Preocupada por la opinion de los otros “De esta forma capturaria las atenciones de todos y
seria siempre muy bien aceptada dentro de la clase alta.

Any two characteristics with relevant example valued at one mark each. [4 marks]
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1
(d) En este pasaje Tita es confidente de Esperanza quien comparte sus sentimientos con Tita.
1
Es abogada por/defiende la felicidad y el bienestar de Esperanza. También es ella que tiene
1 1
que ensefiar a Esperanza sobre los hechos y secretos de la vida y el amor.

[4 marks]

Total 16 marks

4. Deme la navaja

1
@) El Novio le pide a su Madre la navaja para cortar uvas para comer y esto le recuerda la
1 1 1
muerte de su marido e hijo por un cuchillo. Esta molesta y no quiere que el novio salga con la

navaja. [4 marks]
1 1
(b) La Madre esta obsesionada con la muerte de su familia, esta de luto/triste/ melancélica, es
1
pesimista /miedosa del futuro.
1
Obsesionado con la muerte “Cien afios que yo viviera, no hablaria de otra cosa.”
1

Triste/de luto/melancoélica “Pasan los meses y la desesperacion me pica en 10s 0jos y hasta en
las puntas del pelo.”
1

Pesimista “ES que no me gusta que lleves navaja. Es que . .. que no quisiera que salieras al

campo.”

Any two characteristics with relevant example valued at one mark each. [ 4 marks]
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(c)

(d)

2

Es un ambiente lugubre/sombrio
2
Siniestro/ de mal agiiero
1
“La navaja, la navaja ...Malditas sean todas y el bribén que las inventd.”
1
“y ese hombre no vuelve. O si vuelve es para ponerle una palma encima o un plato de sal

gorda para que no se hinche. “
1
“Pasan los meses y la desesperacion me pica en los 0jos y hasta en las puntas de pelo.”
1
“Mis muertos llenos de hierba, sin hablar, hechos polvo; dos hombres que eran dos geranios...

Los matadores, en presidio, frescos, viendo los montes . . .”
1
“Es que no me gusta que lleves navaja. Es que . .. que no quisiera que salieras al campo.”

Two marks for atmosphere and two marks for two examples (one each) [4 marks]

1
En la frase “una navaja pueda acabar con un hombre, que es un toro” se emplea una metéfora
1
gue es una comparacion en la cual se dice que las dos cosas son iguales. La Madre dice que el
1 1
hombre es un toro para enfatizar su fuerza y virilidad y la ironia que un arma pequefia como

un cuchillo puede matar algo tan fuerte e imponente.
[4 marks]

Total 16 marks
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SECTION B

THEMES

LA JUVENTUD (Felices dias tio Sergio; La casa en Mango Street)

[32 marks]
5. One often suffers for being different.
Felices dias tio Sergio

e Lidia and her siblings are fed with an inferiority complex for being Puerto Rican as Europe
and the U.S. are presented as places of culture and wealth as opposed to their homeland.

e Lidia goes through the growing pains of having grown up around boys and acting like them
and is rebuffed by the other boys and even the brother she physically defends in a fight.

e Tio Sergio for his political and sexual orientation has to seek refuge by Lidia’s parents and
later dies a lonely death.

e La Margara: the prostitute, who is also different because of her political ideas, is shunned by
the neighbours and the children are prohibited from having contact with her.

On the other hand both Lidia and Tio Sergio represent strength in independence, subtle symbols
of the nationalist agenda of Puerto Rico versus American imperialism

La casa en Mango Street

o Esperanza feels humiliated when she realises that the nun scorns her for living in a dilapidated
house.

o She also longs to belong to the group of girls outside her barrio who eat in the refectory and
begs her mother for a sandwich so that she can belong but it soon becomes apparent to her
dismay that she neither lives in a wealthier zone nor does she eat the same type of food as the
wealthier students.

e Her innocence of the facts of life often leaves her in the cold with her more precocious friends
like Sally.

o Sally, being more mature and precocious, marries early but instead of getting the freedom she
longs for, she is abused and trapped in her house.

However, it is being different that inspires the narrator to get her own home, a goal she works
towards.
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6. Young people are not as ignorant as adults believe.
[32 marks]

Felices dias tio Sergio

° Lidia and her siblings peer into adult life planning perfectly when to rifle through their things
and learn adult secrets.

. Lidia knows that only adults’ authority and reasoning get respect and so longs to grow up.

° Both the boys and girls come into their own awareness of their sexuality before this is
discussed with them by the adults.

° Lidia deals with her attraction to her uncle (confusion of paternal love and the development of

physical attraction as she enters puberty), her witnessing of Tio Sergio with the maid and the
possible homosexuality of Tio Sergio.

Yet, even when dealing with adult issues: politics, sexuality, because of the freshness and
innocence of their youth the youngsters, particularly the narrator, are perturbed.

La casa en Mango Street

e Esperanza learns from an early age the discrimination and pain of being poor and living in a
rundown house. While she is often engaged in play with her sister, neighbours and friends as
any youngster, the scorn meted out to the poor by others does not escape her and drives her to
want to have her own home.

e Esperanza discovers through her friend Alicia the horrors of parental abuse.

e When Esperanza sees her father’s grief over his father’s death, she reflects on the possibility
of her own father’s death.

e Sally, Esperanza’s precocious friend, introduces her to the world of boys, kissing and the like
without the knowledge of her parents.

o Esperanza learns many lessons about life through her friends’ experiences e.g. Sally and
marriage and abuse, boys and bullying, the facts of life.

Her reaction to adult issues: male-female relationships, abuse, social class, discrimination is that
of a child or youngster i.e. confusion, lack of understanding, resentment and determination to
make her future brighter and more independent
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