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NOTE TO TEACHERS AND LEARNERS

The CSEC® Economics Syllabus (CXC 36/G/SYLL 17) was revised in 2017
for first examination in 2019.

Teaching is expected to commence on the revised syllabus in September 2018.

First Published in 2005
Amended 2013
Revised 2017

PLEASE NOTE

This icon is used throughout the syllabus to represent key features which teachers and
learners may find useful.
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Syllabus

¢ RATIONALE

Economics is concerned with the study of how scarce resources are allocated, given the unlimited
wants of a society. The study of economics will enable students to make a better assessment of, and
an improved contribution to, discussions on political, economic and social issues.

The CSEC® Economics syllabus introduces students to relevant economic concepts and principles that
will provide the foundation necessary for a proper understanding of how economies work, especially
the economies of small states like those in the Caribbean. It also gives students the critical knowledge
and skills to communicate ideas using the language and tools of the discipline of Economics, as well as
provides a useful foundation not only for further study in Economics but also for study in other Social
Science subjects, including History, Politics, Business and International Relations.

This syllabus will contribute to the development of the Ideal Caribbean Person as articulated by the
CARICOM Heads of Government, in areas including but not limited to the following:

1. is aware of the importance of living in harmony with the environment: has a strong
appreciation of family and kinship values, community cohesion, and moral issues including
responsibility for and accountability to self and community;

2. demonstrates multiple literacies, independent and critical thinking, questions the beliefs and
practices of past and present and brings this to bear on the innovative application of science
and technology to problem-solving;

3. demonstrates a positive work ethic; and,

4. values and displays the creative imagination in its various manifestations and nurtures its
development in the economic and entrepreneurial spheres in all other areas of life.

Also, in keeping with the UNESCO Pillars of learning, on completion of this course of study, students
will learn to know, learn to do, learn to be, learn to live together, and learn to transform themselves
and society, having been exposed to the values implicit within human rights, and democratic
principles.

In summary, the syllabus seeks to equip students with the basic tools necessary for an understanding
and interpretation of economic phenomena experienced by Caribbean people and for communicating,
intelligently and effectively, on economic issues in the region and the wider international community.
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¢ AIMS

The syllabus aims to:
1. develop an understanding of the essential economic concepts, principles and approaches;

2. equip students with the tools needed for economic analysis, thus enabling sound, informed
decisions as consumers of goods and services;

3. provide students with the foundation to enhance their study in other disciplines that include
economic concepts, principles and approaches;

4, develop an awareness of basic economic problems; and,

5. develop an awareness and appreciation of economic issues peculiar to the region.

¢ GENERAL OBIJECTIVES

On completion of the syllabus, students should:
1. understand basic concepts and principles used in economic analysis;

2. develop the skills to assess economic issues that would affect their lives as workers,
consumers and citizens;

3. develop the competence to contribute to discussions on current economic issues and
decisions that should be made to shape and strengthen local, national and regional
institutions;

4. develop the ability to critically analyse economic decisions made by policymakers;

5. demonstrate an awareness of the fact that economists hold differing views on some economic
issues; and,

6. understand the impact of globalisation and associated issues on the advancement of

Caribbean Economies.

¢ SKILLS AND ABILITIES TO BE ASSESSED

The assessment will test the following skills and abilities:

1. Literacy and Numeracy/Communication
(a) jargon of the field, formulae, form and style relevant to the field, use of English;

(b) recall, select, and use business-related theories, principles, concepts and methods;
and,

A CD

CXC 36/G/SYLL 17 2 WWW.CXC.0rg



http://www.cxc.org/

(c) develop reasoned expositions on theories and policies used in economics.
Critical thinking and problem-solving

- identify and analyse problems and formulate solutions.
Interpretation

- interpret data and draw logical conclusions.

Research and statistics

(a) gathering relevant data; and,

(b) using appropriate strategies to present them.

¢ ORGANISATION OF THE SYLLABUS

The syllabus is arranged in EIGHT sections, sub-divided into specific objectives and corresponding
content. Sections 1-4 are related to Microeconomics and Sections 5-8 are related to Macroeconomics.

SECTION 1 - THE NATURE OF ECONOMICS

SECTION 2 - PRODUCTION, ECONOMIC RESOURCES AND RESOURCE ALLOCATION
SECTION 3 - DEMAND AND SUPPLY

SECTION 4 - MARKET STRUCTURE AND MARKET FAILURE

SECTION 5 - THE FINANCIAL SECTOR

SECTION 6 - ECONOMIC MANAGEMENT: POLICIES AND GOALS

SECTION 7 - INTERNATIONAL TRADE

SECTION 8 - CARIBBEAN ECONOMIES IN A GLOBAL ENVIRONMENT

¢ SUGGESTED TIMETABLE ALLOCATION

It is recommended that a minimum of five 40-minute periods per week or the equivalent be allocated

to teaching the syllabus. This time should include at least one double period.

¢ SUGGESTIONS FOR TEACHING THE SYLLABUS

To facilitate students’ attainment of the objectives of this syllabus, teachers are advised to note the

guidelines listed below.

1.

The syllabus provides students with a grounding in economic concepts, principles and
approaches. The major focus of the syllabus, however, is on the application of these concepts,
principles and approaches to an understanding of economic issues and problems prevalent in
countries of the Caribbean region. Although Section 8: Caribbean Economies in a Global
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Environment is devoted entirely to the Caribbean, teachers should use opportunities
throughout the syllabus to apply concepts, principles and approaches to both Caribbean and
global issues.

2. Develop lessons using themes that encompass topics from different sections of the syllabus.
Therefore, during the delivery of instruction, teachers should highlight those topics that are
repeated throughout the syllabus in order to indicate the relevance of the topic to the
particular section.

3. Use a variety of methodologies, such as role plays, case studies, simulations, field trips, games
and presentations by resource personnel. Practical assignments and discussions on topical
issues should be used where possible.

4. Where physical examples are not feasible, teachers are advised to utilise the resources of the
Internet and other electronic technologies.

¢ CERTIFICATION

The CSEC® Economics syllabus will be examined only at the May—-June sitting. Candidates will be
awarded an overall grade reported on a six-point scale. In addition to the overall grade, candidates’
performance will be reported by a letter grade under profile dimensions of Knowledge/
Comprehension, Application and Interpretation and Analysis. These profile dimensions are explained
below.

¢ DEFINITION OF PROFILE DIMENSIONS

1. Knowledge/Comprehension
The ability to:
(a) state, list or identify economic concepts, principles and approaches;
(b) define and explain economic concepts, principles and approaches; and,
(c) demonstrate an understanding of basic economic concepts, principles and
approaches.
2. Application
The ability to:
(a) apply economic concepts, principles and approaches; and,
(b) apply economic concepts, principles, skills and approaches to solve economic

problems in various situations.
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3. Interpretation and Analysis

The ability to:
(a) select, organise and interpret economic data presented in a variety of forms; and,
(b) organise and present, logically and effectively, economic ideas and arguments using

verbal, graphical and numerical forms of communication.

¢ FORMAT OF THE EXAMINATIONS

The examination consists of Paper 01, Paper 02 and Paper 031 (School-Based Assessment).
Paper 032 (alternative to the School-Based Assessment) is offered to Private candidates as an
alternative to the School-Based Assessment.

PAPER 01
(1 hour 15 minutes)
(60 marks)

PAPER 02
(2 hours)
(100 marks)

PAPER 031
(SBA)
(40 marks)

PAPER 032
(1 hour 30 minutes)
(40 marks)
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A multiple-choice test of 60 items testing the profile dimensions
Knowledge/Comprehension, Application and Interpretation and Analysis
in the ratio 1:2:1. The paper will sample proportionately, all sections of
the syllabus as outlined below.

This paper will consist of 5 compulsory structured essay questions. Each
question will be worth 20 marks and will test all 3 profile dimensions.
Questions 1, 2 and 3 will be drawn from the microeconomic aspects of the
syllabus (Sections 1—4), and Questions 4 and 5 will be drawn from the
macro-economic aspects of the syllabus (Sections 5-8).

This  component will focus on the assessment of the
Knowledge/Comprehension, Application and Interpretation and Analysis
profile dimensions in the syllabus, and will require candidates to apply
critical thinking, problem-solving, communication, research, statistical
and data interpretation skills to issues related to the discipline of business
(see pages 2; 38-42).

This paper is an alternative to the SBA and designed for private candidates.
The paper will consist of a case study on an issue, topic or problem in
economics. Candidates will be required to answer questions based on the
case study. The questions will be pitched at the level of the profile
dimensions Knowledge/Comprehension, Application and Interpretation
and Analysis (see details on pages 43—44).
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Distribution of Items for Paper 01 (Multiple Choice Test)

Section No. Section Title No. of Items

Microeconomics

1 The Nature of Economics 6
2 Production, Economic Resources and Resource Allocation 8
3 Demand and Supply 10
4 Market Structure and Market Failure 6
Macroeconomics

5 The Financial Sector 6
6 Economic Management: Policies and Goals 8
7 International Trade 8
8 Caribbean Economies in a Global Environment 8

TOTAL 60

¢ WEIGHTING OF THE EXAMINATION COMPONENTS

The weighting of the examination components is shown below.

PAPERS
Profiles Per cent
Paper 01 Paper 02 Paper 03
(Multiple-choice) (Essay) (SBA)

Knowledge/ 20 30 10 60 30
Comprehension

Application 20 40 20 80 40
Interpretation and 20 30 10 60 30
Analysis

TOTAL 60 100 40 200 100

PER CENT 30 50 20 - 100

¢ REGULATIONS FOR PRIVATE CANDIDATES

Private candidates must be entered for the examination through the local registrar in their respective
territories and will be required to sit Paper 01, Paper 02 and Paper 032 (the alternative to the School-
Based Assessment).

Paper 032 is a written examination designed for candidates whose research projects cannot be
monitored by tutors in a recognised educational institution and who have been assigned by the Local
Registrar to write Paper 032 at a designated examination centre.
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¢ REGULATIONS FOR RESIT CANDIDATES

Resit candidates who have obtained a MODERATED score of 50 per cent or more of the SBA marks will
not be required to repeat this component of the examination provided that they write the examination
in the academic year immediately following their first sitting of the examination. Resit candidates who
failed to achieve 50 per cent of the total SBA marks must repeat the project during the academic year
in which the examination is repeated. Resit candidates must indicate at registration that they are resit
candidates.

Private candidates will be required to resit all components of the examination.
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¢ SECTION 1: THE NATURE OF ECONOMICS

SPECIFIC OBJECTIVES

Students should be able to:

1. define the term “economics”;

2. explain the branches of economics;
3. explain the meaning of an economy;
4, describe the main economic agents

in an economy;

5. explain the concepts of scarcity,
choice and opportunity cost within
an economy;
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CONTENT

Economics as a Social Science:

(a) the allocation of scarce resources and the
creation of wealth;

(b) the production, distribution and
consumption of goods and services; and,

(c) the behaviour, interactions and welfare of
those involved in the process.

Branches of Economics:

(a) Microeconomics; and,
(b) Macroeconomics.

An economy as a mechanism:

(a) organisation of resources for production of
goods and services; and,

(b) satisfaction of society’s needs and wants.
Main agents in an economy:
(a) households;

(b) firms; and,

(c) Government.
(a) Concepts of scarcity, choice and
opportunity  cost, efficiency and

inefficiency.

(b) Distinguish between free goods and
economic goods.
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SECTION 1: THE NATURE OF ECONOMICS (cont’d)

SPECIFIC OBJECTIVES CONTENT

Students should be able to:

6. use the production possibility  (a) [llustration of Production Possibility Curve.
frontier to illustrate basic economic
concepts, principles and approaches;  (b) Scarcity, choice, opportunity cost, shifts,
and, efficiency and inefficiency.

(c) Shifts of Production Possibility Curve
(causes and illustration).

7. describe the main factors that affect  Factors affecting the economic decisions of
the decisions made by economic  economic agents.
agents.

Suggested Teaching and Learning Activities

To facilitate students’ attainment of the objectives of this Section, teachers/facilitators are encouraged
to engage students in the teaching and learning activities below.

1. Place students in groups and give each group a set of variables, for them to discuss and then
determine which variables are macroeconomic and microeconomic.

2. Draw diagrams to illustrate outward shifts and inward shifts as a result of the changing quality
and quantity of resources peculiar to the production of one good.

3. Engage students in exercises with data in tables so that they can practise drawing production
possibility frontiers (ppf) and calculating opportunity costs.

RESOURCES

Bahaw, E. and Mollick, W. Comprehensive Economics for CSEC. Caribbean Educational
Publishers, 2008.

Gopie, P. Economics for CSEC Examinations. MacMillan, 2010.

Greenwood, R. and Cook, T. Economics for CSEC. Cambridge University Press, 2007.
etal

Hosein, R. and Stanlake, G. Longman Economics for CXC. Pearson Education, 2005.
Robinson, K. and Cooke, N. Economics for CSEC with SBA, Study Guide and Exercises. Carlong
Publishers 2011.
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¢ SECTION 2: PRODUCTION, ECONOMIC RESOURCES AND RESOURCE

ALLOCATION

SPECIFIC OBJECTIVES

Students should be able to:

1. explain the difference between
production and productivity;

2. describe the factors of production;
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CONTENT

(a) Definition of production.

(b) Differences between production and
productivity.

Factors of production: economic resources
required to produce goods: (human and non-
human).

Types of economic resources as factors of
production:

(a) land;

(b) labour;

(c) capital; and,

(d) entrepreneurial talent.

Rewards of factors of production:

(a) rent;

(b) wages and salaries;
(c) interest; and,

(d) profit.

Description of the factors of production:

(a) Land:
(i) definition;
(ii) characteristics;
(iii) types;
(iv) importance; and,

(v) productivity.
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SECTION 2: PRODUCTION, ECONOMIC RESOURCES AND RESOURCE ALLOCATION (cont’d)

SPECIFIC OBJECTIVES

Students should be able to:
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CONTENT
(b) Labour:
(i)
(ii)
(iii)
(iv)
(v)
(vi)
(vii)
(viii)
(c) Capital:

(d)

(i)

(ii)
(iii)
(iv)
(v)

definition;
characteristics;
functions;
productivity;
efficiency;
supply;

division of labour and
specialisation; and,

advantages and disadvantages of

division of labour and
specialisation.

definition;
characteristics;
types;
accumulation; and,

importance as a substitute for
labour.

Entrepreneurial Talent: public and private
Enterprises:

(i)
(ii)
(iii)

definition;
importance; and,

functions.
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SECTION 2: PRODUCTION, ECONOMIC RESOURCES AND RESOURCE ALLOCATION (cont’d)

SPECIFIC OBJECTIVES

Students should be able to:

3.

10.

A CD

describe the main sectors in an
economy;

explain the difference between
short run and long run;

identify the costs associated with
production;

calculate the costs associated with
production;

illustrate the curves associated with
the cost of production;

explain the difference between
goods and services;

explain the concept of resource
allocation;

describe the main types of economic
systems;

CXC 36/G/SYLL 17

CONTENT

(a) primary;
(b) secondary; and,

(c) tertiary.

Differences between short run and long run.

Fixed, variable, total, average and marginal costs:
Definitions.

Calculation of costs.

Cost curves.

Goods (tangible) and services (intangible).

Resource allocation: what to produce; how much

to produce and for whom to produce.

Types of economic systems:

(a) traditional (subsistence farming,
bartering);

(b) command or planned (socialist);

(c) free or capitalist (market); and,

(d) mixed (public and private sectors).

Characteristics of each economic system in
relation to ownership of the factors of production,
role of government and role of the private sector;
how each economic system allocates resources.
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SECTION 2: PRODUCTION, ECONOMIC RESOURCES AND RESOURCE ALLOCATION (cont’d)

SPECIFIC OBJECTIVES

Students should be able to:

11. discuss the merits and demerits of
each economic system;

12. describe how firms operate under
different market structures; and,

13. explain the concepts of economies
of scale and diseconomies of scale.

Suggested Teaching and Learning Activities

CONTENT

Merits and demerits of each economic system in
terms of its efficiency in allocating scarce
resources and in providing goods and services to
each sector of the population.

Types of business organisations in a free market.

How firms in general operate under different
market structures as profit maximisers.

Concept of economies of scale:

Technical, Marketing, Financial, Managerial, and
Risk-bearing economies.

Control, communication and Industrial problems.
Concept of diseconomies of scale.
Diminishing returns to scale.

Social and economic benefits of producing goods
in large quantities.

To facilitate students’ attainment of the objectives of this Section, teachers/facilitators are encouraged
to engage students in the teaching and learning activities below.

1. Discuss with students about various forms of productive activities.

Either in groups or individually, let students select real-life activities, and identify and explain

the processes involved including the factors of production needed for these activities.
This should also cover division and specialisation of labour.

Let students describe activities to illustrate productivity of labour as well as the productivity of

natural resources by having them compare the output per unit of these factors of production.

Guide students in the identification and discussion of specific productive activities in the three

economic sectors (namely, primary, secondary and tertiary), in order to help them understand

why these sectors are so defined.
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SECTION 2: PRODUCTION, ECONOMIC RESOURCES AND RESOURCE ALLOCATION (cont’d)

5. Discuss the two main types of production costs as well as examples of same with students.
As a group or individual activity/project, let students select various manufacturing businesses
in their country and identify and explain specific examples of the fixed and variable costs for
these businesses.

6. Give students cases which include the presentation of numerical situations so as to enable
them to calculate the values of the various measures of relevant costs as well as to enable
them to derive the corresponding curves for the costs involved.

7. Engage students in discussions and exercises on real-life examples of goods and services. In
these discussions and exercises, assist students in the classification of these goods and services
into producer and consumer goods and direct and indirect services respectively.

8. Discuss with students the genesis, elements, advantages and disadvantages of the various
forms of economic systems.

9. Arrange students into groups and assign them to conduct a research which requires them to
choose a country and identify the economic system that exists in the country, and explain the
features of this country that allow it to be described as such an economic system. This research
should be followed by an in-class presentation and discussion.

10. Discuss with students the main features of the main forms of businesses.

11. Conduct field trips to expose students to real-life businesses in order to identify features.

12. Let students engage in research to identify examples of the various forms of businesses
(including the activities involved in), in their countries and present their findings.

13. Discuss with students the concepts and examples of Economies and Diseconomies of Scale. Use
specific businesses, some identified by students, to illustrate how these businesses may
experience these Economies and Diseconomies of Scale. Visits to businesses could also enable
students to observe and/or inquire about same.

RESOURCES

Bahaw, E. and Mollick, W. Comprehensive Economics for CSEC. Caribbean Educational

Publishers, 2008.
Gopie, P. Economics for CSEC Examinations. MacMillan, 2010.
Robinson, K. and Cooke, N. Economics for CSEC with SBA, Study Guide and Exercises. Carlong
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¢ SECTION 3: DEMAND AND SUPPLY

SPECIFIC OBJECTIVES

Students should be able to:

1. explain the term “market”;
2. identify the market forces;
3. use diagrams to describe the

relationship between price and
demand and price and supply;

4, explain the concept of ceteris
paribus;
5. explain the concept of market

equilibrium and disequilibrium;
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CONTENT

Concept of a market:

(a) as a situation where buyers and sellers
communicate for the purpose of
exchanging goods and services; and,

(b) the elements of a market: buyer, seller,
goods and services and price.

The market forces:
(a) The forces of demand and supply.

(b) Conditions, non-price factors,
determinants of demand and supply.

The relationship between price and quantity
demanded, and price and quantity supplied:

(a) the first two laws of demand and supply
respectively; and,

(b) the  schedules and  diagrammatic
representations of demand curve and
supply curves.

The concept of ceteris paribus and its use in
illustrating the effect of price on demand and

supply.
Market equilibrium:

(a) equilibrium point — the point where the
demand and supply curves intersect;

(b) equilibrium price — price where quantity
demanded is equal to the quantity
supplied;

(c) equilibrium quantities — consumer and

supplier quantities are equal. No surplus,
no shortage. (The 3rd Law);
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SECTION 3: DEMAND AND SUPPLY (cont’d)

SPECIFIC OBJECTIVES

Students should be able to:

6. illustrate market equilibrium
and disequilibrium;

7. use diagrams to explain the non-
price determinants of demand and
supply;

8. illustrate how changes to the
determinants affect equilibrium,
price and quantity;

()
% CSEC®
CXC 36/G/SYLL 17

CONTENT
(d) schedules and diagrammatic
representation of market equilibrium; and,
(e) the effects of prices set below and above

the equilibrium price respectively — use
graphs and schedules.

Diagrammatic representation of  market
equilibrium:
(a) schedules and graphs to illustrate the

occurrences of shortages and surpluses
respectively; and,
(b) explain the effects of shortages and
surpluses — price will rise towards the
equilibrium or fall towards the equilibrium
respectively.

The non-price determinants of demand such as
income, taste, and size of population.

The non-price determinants of supply such as
number of firms in the industry, producers
consumption of his own good/service, and weather
conditions for agricultural products.

Assume ceteris paribus for price and then explain
how each non-price factor of demand can either
increase or decrease demand and how each non-
price factor of supply can either increase or
decrease supply.

Diagrammatic representations and analyses of
how changes to the determinants affect demand
and supply curves.

Movements along demand and supply curves
versus shifts of the curves.

Changes in market equilibrium occur when
demand, supply or both shift. Consider also the
effects of the shifts (the 4th and 5th laws of
demand and supply) on price and quantity.
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SECTION 3: DEMAND AND SUPPLY (cont’d)

SPECIFIC OBJECTIVES

Students should be able to:

10.

11.

12.

13.

14.

15.

16.

A CD

explain the concept of price, income
and cross-price elasticities of
demand;

calculate the price, income and
cross-price elasticities of demand;

interpret the price, income and
cross-price elasticities of demand;

outline the factors affecting price,
income and cross-price elasticities of
demand;

explain the concept of price
elasticity of supply;

calculate price elasticity of supply;

interpret price elasticity of supply;
and,

outline the factors affecting price
elasticity of supply.
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CONTENT

Price elasticity of demand:

(a) concept of price elasticity of demand and
its determinants;

(b) concept of income and cross elasticity of
demand and their determinants; and,

(c) measurements of each.

Calculations using the simple formulae for price,
income, and cross price elasticities.

Interpretation of calculations;

For example, for price elasticity of demand:

<1 (inelastic), >1(elastic)) =1(unitary) and
extremes, =0 and =infinity etc.

Factors affecting price income and cross-price
elasticities of demand.

[llustration, by graphs, of elastic and inelastic
demand.

Price elasticity of supply: what happens to quantity
supplied following a change in price.

[llustration, by graphs and tables, of elastic and
inelastic supply.

[llustration, by graphs and tables, of changes in
conditions of demand and supply.

Calculations of price elasticity of supply using the
simple formula.

Interpretation of the results of calculations of price
elasticity of supply using the simple formula.

The factors affecting price elasticity of supply. Time
is the greatest influence on price elasticity of

supply.
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SECTION 3: DEMAND AND SUPPLY (cont’d)

Suggested Teaching and Learning Activities

To facilitate students’ attainment of the objectives of this Section, teachers/facilitators are encouraged
to engage students in the teaching and learning activities below.

1. Discuss with students the meaning of a market by allowing them to identify the various means
by which persons engage in the exchange of goods and services, for example online/internet
transactions.

2. Discuss with students the composition/participants of a market (namely, consumers and

producers), and the influences on their behaviour, that is, their demand for and supply of goods
and services respectively.

3. Discuss with students the price as well as the various non-price factors that influence the
demand for and supply of goods and services. Seasonal products and indigenous products can
be used as good examples.

4. Present students with a variety of price and non-price scenarios affecting demand and supply.
In groups or individually, have them discuss, present and explain the effects, including
shortage, surplus and changes, to equilibrium price and quantity. Students are to be able to
illustrate these effects.

5. Discuss with students about consumers’ responsive changes in demand to changes in the price
of a good itself, their incomes and the prices of other goods. Use examples of specific goods
and services in the students’ environment to support the discussion. Allow students to discuss
the extent of these responsive changes, so that they can more easily identify the various issues
related to three forms of elasticity of demand. Ensure that during the activity students describe
how these factors would affect the extent of producers’/firms’ response to price changes.

6. Give students situations which require them to calculate and interpret the various types of
price, income and cross-price elasticities of demand.

7. Let students select a variety of goods and services and identify their type of price, income and
cross-price elasticities of demand based on their observations of consumers’ response to
changes in these variables.

RESOURCES

Bahaw, E. and Mollick, W. Comprehensive Economics for CSEC. Caribbean Educational
Publishers, 2008.

Robinson, K. and Cooke, N. Economics for CSEC with SBA, Study Guide and Exercises. Carlong

Publishers 2011.
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¢ SECTION 4: MARKET STRUCTURE AND MARKET FAILURE

SPECIFIC OBJECTIVES

Students should be able to:

1. define the term “market structure”;
2. describe the main types of market
structures;

A CD
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CONTENT

Definition of market structure.

Market structure: behaviour and performance of
firms in a variety of situations:

(a) number of buyers and sellers;
(b) types of goods;
(c) freedom of entry and exit; and,
(d) control on price.
Define main types of market structures:
(a) perfect competition;
(b) monopoly;
(c) oligopoly; and,
(d) monopolistic competition.
Outline the characteristics of the main types of
market structures in terms of behaviour and
performance of the firms in the industry:

(a) number of buyers and sellers;

(b) types of goods;

(c) freedom of entry and exit;

(d) control over price;

(e) barriers to entry and exit in the long run;
and,

(f) short run and long run equilibrium -

including graphs.

Advantages and disadvantages of each market
structure.
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SECTION 4: MARKET STRUCTURE AND MARKET FAILURE (cont’d)

SPECIFIC OBJECTIVES

Students should be able to:

3. illustrate graphs related to the main
market structures;

4. interpret graphs related to the main
market structures;

5. define the term “market failure”;

6. outline the main causes of market
failure; and,

7. discuss the main consequences of

market failure.

A CD
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CONTENT

Graphs related to short run and long run
equilibrium showing profit maximising output,
price and profit/loss.

Interpret graphs related to the main market
structures.

Definition of market failure.

Causes of market failure:

(a) monopoly;

(b) merit goods and public goods; and,

(c) negative or positive externalities.

Consequences of market failure:

(a) retrenchment;

(b) unemployment;

(c) economic depression;

(d) rise in levels of poverty;

(e) decline in provisions for societal welfare;
and,

(f) micro consequences such as over or under

pricing, inefficiency in production in terms
of over or underproduction, and inefficient
use of resources.
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SECTION 4: MARKET STRUCTURE AND MARKET FAILURE (cont’d)

Suggested Teaching and Learning Activities

To facilitate students’ attainment of the objectives of this Section, teachers/facilitators are encouraged
to engage students in the teaching and learning activities below.

1. Divide the class into groups and have each group study and make class presentation on a
specific market structure.

2. Identify graphs related to short run and long run equilibrium showing profit maximising
output, price and profit/loss, and engage students in the interpretation of these graphs.

3. Engage students in activities where they are expected to use data given to Illustrate graphs
related to the main market structures.

RESOURCES

Bahaw, E. and Mollick, W. Comprehensive Economics for CSEC. Caribbean Educational
Publishers, 2008.

Greenwood, R. and Cook, T. Economics for CSEC. Cambridge University Press, 2007.

Robinson, K. and Cooke, N. Economics for CSEC with SBA, Study Guide and Exercises. Carlong

Publishers 2011.
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¢ SECTION 5: THE FINANCIAL SECTOR

SPECIFIC OBJECTIVES

Students should be able to:

1. explain the concept of the Financial
Sector;

2. discuss the role of the Financial
Sector;

3. discuss the concept of money;

A CD
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CONTENT

The Financial Sector: The complex mix or network
of markets, households, businesses, governments,
laws and institutions interacting with one another.

Economic activities that are not officially regulated
and which take place outside the formal norms of
business transactions.

The role of the Financial Sector in mobilising and
making loanable funds available from savers to
spenders for consumption and investment
purposes.

(a) Money as an item considered acceptable
to be used as payment for goods and
services, and for settling debts.

(b) The steps in the development of money:
From bartering to modern forms of
payments.

(c) The qualities of money:

(i) acceptability;

(ii) scarce or limited in supply;
(iii) homogeneity;

(iv) divisibility;

(v) portability; and,

(vi) durability.

(d) Four main functions of money.
(i) as a medium of exchange;
(ii) as a store of value;

(iii) as a measure of value; and,

(iv) as a standard of deferred
payments.
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SECTION 5: THE FINANCIAL SECTOR (cont’d)

SPECIFIC OBJECTIVES CONTENT
Students should be able to:

4, explain the concepts “demand for (a) Demand for money: transactionary,
money” and “money supply”; precautionary, and speculative motives.

(b) Money supply: the total stock of money in
the economy at any moment.

(c) Supply of money in terms of MO, M1 and

M2.
5. describe the role of the Central Roles of the Central Bank including its role in:
Bank;
(a) monetary policies:
(i) interest rate;
(ii) reserve requirement;
(iii) open market operation; and,
(iv) moral suasion.
(b) supervising other financial institutions.
6. describe the role of financial Roles of the following financial institutions:
institutions and arrangements other
than the Central Bank; and, (a) Commercial Bank;

(b) Stock Exchange;

(c) Credit Union;

(d) Development Bank;

(e) Insurance Company;

(f) Mutual Fund;

(g) Building Society;

(h) Investment Trust Company; and,

(i) Informal credit institutions (Sou Sou, Box,
Partner, Sindicatos, Meeting Turns).

A CD
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7. explain the differences among the  Financial instruments:
types of financial instruments.

(a) treasury bills, notes and bonds;
(b) corporate bonds;

(c) municipal bonds;

(d) equity securities;

(e) share and stock certificates; and,

(f) certificates of deposit.

SECTION 5: THE FINANCIAL SECTOR (cont’d)

Suggested Teaching and Learning Activities

To facilitate students’ attainment of the objectives of this Section, teachers/facilitators are encouraged
to engage students in the teaching and learning activities below.

1. Divide the class into groups of workers/consumers (Managers, supervisors and lower level
workers), bankers, firms and the Government. Each firm is allocated money to pay workers in
different pay scales. Workers/consumers go to different firms to purchase goods with different
prices. Goods can be bought on credit, with borrowed funds or with cash. The remainder of the
pay is deposited into the banks. The economic agents go to banks to borrow money for pre-
determined high value products with repayment plans.

2. Organise a tour to the local Stock Exchange, or investment services institution. Where students
can be exposed to financial instruments such as bonds and equities. Prepare a comprehensive
worksheet or questionnaire to guide the students’ engagement during the tour, and help them
to research and write about the local Stock Exchange or a local Mutual fund.

RESOURCES

Bahaw, E. and Mollick, W. Comprehensive Economics for CSEC. Caribbean Educational
Publishers, 2008.

Greenwood, R. and Cook, T. Economics for CSEC. Cambridge University Press, 2007.

Robinson, K. and Cooke, N. Economics for CSEC with SBA, Study Guide and Exercises. Carlong

Publishers 2011.
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¢ SECTION 6: ECONOMIC MANAGEMENT: POLICIES AND GOALS

SPECIFIC OBJECTIVES CONTENT

Students should be able to:
1. discuss the role of government in (a) Role of government in:
stabilising the economy;
(i) full employment;

(i) price stability;

(iii) favourable balance of payment;

(iv) taxation and expenditure;

(v) transfer policies; and,

(vi) economic growth and
development.

(b) Types of taxes: direct and indirect.
2. explain the concepts, principles and  Definition and explanation of the following terms
approaches associated with  and concepts:
economic policies and goals;
(a) national budget;
(b) national income;
(c) disposable income;
(d) national debt;
(e) fiscal policy;

(f) fiscal deficit;

(8) monetary policy;

(h) economic growth;

(i) economic development;
(i) developing economy;
(k) developed economy;

)] balance of payments;
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SECTION 6: ECONOMIC MANAGEMENT: POLICIES AND GOALS (cont’d)

SPECIFIC OBJECTIVES CONTENT

Students should be able to:

(m) GDP;

(n)  GNP;

(0) employment;
(p) unemployment;

(a) inflation;

(r) deflation;

(s) savings;
(t) investment; and,
(u) closed and open economies.

3. discuss measures used to correct Use of government policies to correct problems
macro-economic problems in an  such as inflation, unemployment, and recession.
economy;

4, use diagrams to describe the (a) Flows of goods and services and factors of
concept of the circular flow of production between firms, households,
income; and Government.

(b) Injections and withdrawals/Government
linkages.

5. discuss the differences among Gross ~ GDP: a measure of a country’s output; GNP: a

Domestic Product (GDP), Gross measure of a national’s output; NI: the increase or
National Product (GNP), and decrease in the standard of living.
National Income (NI);

6. calculate Gross Domestic Product  Calculation of GDP, GNP and NI.
(GDP) and Gross National Product
(GNP); National Income(NI);

7. interpret Gross Domestic Product Interpretation of GDP, GNP and NI.
(GDP) and Gross National Product
(GNP); National Income(NI);

8. explain the differences among Nominal output, real output and potential output.
nominal output, real output and Include numerical examples.
potential output;
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SECTION 6: ECONOMIC MANAGEMENT: POLICIES AND GOALS (cont’d)

SPECIFIC OBJECTIVES

Students should be able to:

10.

11.

12.

13.

14.

A CD

explain the difference between
economic growth and economic
development;

explain the difference between
inflation and recession;

discuss the main causes,
consequences, and solutions
associated with inflation and
recession in an economy;

explain the different types of
unemployment;

discuss the causes and
consequences of, and solutions to
the different types of
unemployment; and,

explain the role of trade unionsin an
economy.

CXC 36/G/SYLL 17

CONTENT

Economic growth and economic development.

Inflation and recession.

The major causes and consequences of inflation
and recession.

(a) Government’s role in reducing inflation.
(b) Government’s role in relieving recession.

Types of unemployment:

(a) structural;

(b) cyclical;

(c) frictional;

(d) seasonal; and,

(e) real-wage.

(a) Causes and consequences of

unemployment; and,

(b) Measures to reduce each

unemployment.

type of

The role of Trade Unions in an economy as it relates
to matters such as its advantages and
disadvantages in:

(a) addressing wages and salaries, working
conditions and working hour; and,

(b) creating real-wage unemployment in the
labour market.
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SECTION 6: ECONOMIC MANAGEMENT: POLICIES AND GOALS (cont’d)

Suggested Teaching and Learning Activities

To facilitate students’ attainment of the objectives of this Section, teachers/facilitators are encouraged
to engage students in the teaching and learning activities below.

1. Use the following game, or a similar one, to demonstrate an understanding of the circular flow
of income:

Make a set of ‘placards’ printed on A4 paper so that they can be seen from across the room.
Labels needed: households; firms; government; imports; savings; taxation; exports;
investment; Government spending. Distribute the placards among the students, and as you do
so, get the class to predict how each one will impact on the whole economy.

Give person A the household placard. Give person B the firms placard. Make A and B stand a
couple of metres apart, ideally in the middle of the room.

Ask the class how A and B affect each other. Get them to describe flows of goods/services and
factors of production, then get them to think about the corresponding flows of money.
Represent each money flow with a piece of string held by A and B.

Get the class to predict what will happen if A saves; then instruct person C to hold the savings
placard and to pull some of the "expenditure" string from A. Students should now try to explain
what has happened to the length of string now going between A and B; and using the jargon
of the discipline say what has happened to the size of the circular flow of income.

Adapted from: https://www.tes.com/uk/

2. Use appropriate scenarios like the one below, as examples of economic activities, to illustrate
the differences between GDP and GNP.

A Belizean national living and working in St Vincent sends home most of his income to help
take care of his family. Discuss whether this money forms part of the GDP or GNP of Belize or
both.

3. Engage students in activities where they use economic data and formulae to derive GDP and
GNP. The students should be asked to interpret the figures/results obtained; and the teacher
should probe students as necessary, to encourage discussions on the economic implications of
changes in GDP and GNP, such as whether they improved, deteriorated or remained constant.
The appropriate use of economics jargon must be encouraged.

4. Teacher will outline examples of economic occurrences such as, ‘There was a significant
increase in the number of concrete houses built in St Vincent and the Grenadines in 2015
compared to 2014.’

Ask students to categorise each example as either economic growth or economic development.
The teacher should also probe students as necessary, to encourage discussions on the
implications of economic growth and economic development. The appropriate use of
economics jargon must be encouraged.
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SECTION 6: ECONOMIC MANAGEMENT: POLICIES AND GOALS (cont’d)
5. Place students in groups. Each group will be given a (printed) list of situations or scenarios
about individuals who are not working and the reasons why.
Examples:
(a) John, a final year college student, was visited yesterday by officers from the Population
Survey Centre. They are presently collecting data in order to determine the current
level of unemployment in the country, among other things.
(b) Last Friday, the company for which Mary worked in St Lucia closed down. However,
she has been assured of a job in Dominica when the business opens it new facility in
the next three weeks.

The groups will analyse each situation and:

(i) determine which individuals can be classified as unemployed (based on the
definition of unemployment);

(ii) categorise the unemployed persons under the specific types of
unemployment; and,

(iii) justify the decision taken in (ii).

6. Ask students to conduct a research in their communities to identify persons who are
‘unemployed’. The research should help them to:

(a) determine which individuals can be classified as unemployed (based on the definition
of unemployment);
(b) categorise the unemployed persons under the specific types of unemployment;

(c) justify the decision taken in (b);

(d) ascertain the causes of unemployment;
(e) identify possible solutions to the different types of unemployment; and,
(f) research solutions proposed in theory as well as those used in other contexts, and

compare their findings with these solutions.
Students should make oral presentations to the class.

7. Engage students in an exercise to identify and analyse recent activities/negotiations between
trade unions and government (locally and/or regionally). They will attempt to trace the
economic (and social) impact of trade union representation on the labour market in the
territory examined. Newspaper articles and trade union newsletters could be used as a source
of current information for this activity.
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SECTION 6: ECONOMIC MANAGEMENT: POLICIES AND GOALS (cont’d)

8. Invite a trade unionist to speak to students about trade union related issues. Help students to
prepare a comprehensive instrument to guide their notetaking and question and answer
session.

9. Engage students in a brainstorming activity to help them identify some of the macroeconomic

problems in an economy. They will identify and critique some that are being experienced in
their territory as well as the existing policy measures being used to address them. They should
finally suggest and justify some additional or more appropriate policies that can be used to
address these problems.

10. Engage students in a debate which requires them to analyse some of the policies outlined in
the recent budget document by the Minister of Finance for their country, and discuss possible
effects that each policy measure will have on economic stability.

11. Engage students in a class discussion on the key objectives of government policies that exist in
their territories.

RESOURCES

Gopie, P. Economics for CSEC Examinations. Macmillan Publishers, 2010.

Robinson, K. and Cooke, N. Economics for CSEC with SBA, Study Guide and Exercises. Carlong
Publishers 2011.

WEBSITES

https.//www.youtube.com/watch Pv=2PVwzSEUjil
https.//www.youtube.com/watch?v=afEqMX9YGCY

https.//www.tes.com/uk/
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¢ SECTION 7: INTERNATIONAL TRADE

SPECIFIC OBJECTIVES

Students should be able to:

1. discuss the meaning of concepts
principles and approaches associated
with international trade; (a)
(b)
(c)
(d)
(e)
(f)
(8)
(h)
(i)
(i)
(k)
(1)
2. explain the rationale for international
trade;
(a)
(b)
()
(d)
3. discuss the concepts, principles and

approaches associated with balance
of payments;

A CD

CONTENT

Definition of the following terms and concepts:

balance of trade;

current account;

capital account;

net international reserves (NIR);
balance of payments;

balance of payments disequilibria;
tariff;

Common External Tariff (CET);

quota (non-tariff barriers);
exchange rate;
exchange rate regimes; and,

World Trade Organisation (WTO).

The concepts of:

absolute advantage;

comparative advantage;

gains from trade; and,

factors that influence International Trade,

including terms of trade (the ratio
between import and export price indices).

Balance of payments as a balance sheet indicating
all the international transactions with the rest of
the world.

Balance of Trade as the difference between the
values of exports and imports of visibles.

CXC 36/G/SYLL 17 31

WWW.CXC.0rg


http://www.cxc.org/

SECTION 7: INTERNATIONAL TRADE (cont’d)

SPECIFIC OBJECTIVES CONTENT

Students should be able to:

A CD

*calculate balance
surpluses and deficits;

of payments

interpret  balance of

surpluses and deficits;

payments

discuss the consequences of and
remedies for balance of payments
surpluses and deficits; and,

discuss the concepts, principles and
approaches associated with exchange
rates.
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Current Account, Capital Account and the Official
Financing Account.

Entries that would appear in the balance of
payments account.

Factors that give rise to surpluses.

Factors that give rise to a deficit.

Calculate surplus as excess of receipts over
payments; deficit as excess of expenditure over

receipts.

Explanation and articulation of the values for
balance of payments surpluses and deficits.

Possible consequences of balance of payments
surpluses and deficits.

Possible remedies for balance of payments

surpluses and deficits.

Factors that influence the level of an exchange
rate.

Fixed, Floating and Managed exchange rate

regimes.
Appreciation and depreciation of a currency.
Revaluation and devaluation.

Downward and upward adjustments to the value
of a currency.

32 WWW.CXC.Org


http://www.cxc.org/

SECTION 7: INTERNATIONAL TRADE (cont’d)

Suggested Teaching and Learning Activities

To facilitate students’ attainment of the objectives of this Section, teachers/facilitators are encouraged
to engage students in the teaching and learning activities below.

Divide students into groups and assign each group to identify items such as clothes, food, cell-phones
on sale in their territory. They should be encouraged to identify issues such as the source and cost of
these items. They should then discuss the differences between those purchased abroad and those
produced locally, as well as the advantages and disadvantages of purchasing from abroad and
producing locally.

RESOURCES

Bahaw, E. and Mollick, W. Comprehensive Economics for CSEC. Caribbean Educational
Publishers, 2008.

Greenwood, R. and Cook, T. Economics for CSEC. Cambridge University Press, 2007.

Robinson, K. and Cooke, N. Economics for CSEC with SBA, Study Guide and Exercises. Carlong
Publishers 2011.

WEBSITES

http://boj.org.jm/uploads/pdf/papers_pamphlets/papers_pamphlets_balance_of payments_made_
simple.pdf
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¢ SECTION 8: CARIBBEAN ECONOMIES IN A GLOBAL ENVIRONMENT

SPECIFIC OBJECTIVES

Students should be able to:

1. describe the main characteristics of
Caribbean economies;

2. discuss the major economic
challenges and possible solutions
associated with Caribbean
economies;

CONTENT

Main characteristics of Caribbean economies:
market size, resources, nature of dependency.

Economic problems associated with Caribbean
economies.

Benefits and costs of preferential tariff
arrangements in light of discussions within the
World Trade Organisation (WTQO).

Trade liberalisation in the context of the
termination of all preferential tariff arrangements

worldwide.

Globalisation in the context of open competition
on a world scale.

The free movement of goods, capital, labour and
technology.

Effects of globalisation and trade liberalisation on
firms, consumers and the sovereignty of territories.

Shocks: external, demand, and supply.

3. discuss the concepts, principles and Definition and discussion of the following terms

approaches associated with

Caribbean economies;

A CD
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and concepts:

(a) debt burden;

(b)

structural adjustment;

(c)

economic integration;

(d)

protectionism;
(e) laissez-faire;
(f) common market;
economic union;

(g)

customs union;

(h)
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SECTION 8: CARIBBEAN ECONOMIES IN A GLOBAL ENVIRONMENT (cont’d)

SPECIFIC OBJECTIVES

Students should be able to:

4. explain the benefits and costs derived
from the participation of CARICOM
countries in preferential trade
arrangements;

A CD
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CONTENT

globalisation;

trade liberalisation;

bi-lateral agreement;

multi-lateral agreement;
International Monetary Fund (IMF);
Caribbean Community (CARICOM);
African, Caribbean and Pacific (ACP);
Free Trade Area of America (FTAA);
Association of Caribbean States (ACS);

Caribbean and Canadian Association
(CARIBCAN);

Caribbean Single Market and Economy
(CSME);

World Bank;

Organisation of Eastern Caribbean States
(OECS);

European Union (EU);
Caribbean Basin Initiative (CBI);
Caribbean Development Bank (CDB); and,

Foreign Direct Investment (FDI).

Definition and explanation of preferential tariffs
including those offered by the European Union

(EV).
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SECTION 8: CARIBBEAN ECONOMIES IN A GLOBAL ENVIRONMENT (cont’d)

SPECIFIC OBJECTIVES CONTENT

Students should be able to:

5. discuss the benefits to be derived Possible social and economic benefits to be derived
from the Caribbean Single Market from the free movement of capital, goods and
and Economy (CSME); and, labour within CARICOM.

6. discuss the concepts, principles, Concepts, principles and approaches associated

approaches, and issues associated with e-commerce or e-business.

with e-commerce.
Benefits of e-commerce or e-business to an
economy.

Challenges of e-commerce or e-business in an
economy.

Suggested Teaching and Learning Activities

To facilitate students’ attainment of the objectives of this Section, teachers/facilitators are encouraged
to engage students in the teaching and learning activities below.

1. Use appropriate scenarios like the one below, as examples of economic activities, to illustrate
the possible social and economic benefits to be derived from the free movement of capital,
goods and labour within CARICOM.

A Barbadian national living and working in St. Vincent sends home most of his income to help
take care of his family. Discuss how arrangements and approaches such as CARICOM assist
Caribbean economies.

2. Engage students in activities where they use economic data such as GDP and GNP to stimulate
discussions on the economic implications of globalisation, trade arrangements, and
international bodies such as World Bank, IMF, CSME. The appropriate use of economics jargon
must be encouraged.

3. Teacher will outline examples of economic occurrences such as, ‘There has been a significant
increase in the number of items made in other Caribbean countries on the supermarket shelves
in Jamaica.’

Ask students to suggest possible reasons for each example, and the teacher should also probe
students as necessary, to encourage discussions on the implications of the occurrence both for
the country of origin of the products as well as for Jamaica. The appropriate use of economics
jargon must be encouraged.
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SECTION 8: CARIBBEAN ECONOMIES IN A GLOBAL ENVIRONMENT (cont’d)

RESOURCES

Bahaw, E. and Mollick, W. Comprehensive Economics for CSEC. Caribbean Educational
Publishers, 2008.

Greenwood, R. and Cook, T. Economics for CSEC. Cambridge University Press, 2007.

Robinson, K. and Cooke, N. Economics for CSEC with SBA, Study Guide and Exercises. Carlong

Publishers 2011.
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¢ GUIDELINES TO TEACHERS FOR THE CONDUCT OF SCHOOL-BASED
ASSESSMENT IN BUSINESS STUDIES (PRINCIPLES OF ACCOUNTS,
PRINCIPLES OF BUSINESS AND ECONOMICS)

School-Based Assessment (SBA) is an integral part of student assessment in the course covered by this
syllabus. It is intended to assist students in acquiring certain knowledge, skills and attitudes that are
associated with the subject. The activities for the School-Based Assessment are based on the syllabus
and should form part of the learning activities to enable the student to achieve the objectives of the
syllabus.

During this course of study, students obtain marks for the competencies they develop and
demonstrate in undertaking their SBA assignments. These marks contribute to the final marks and
grades that are awarded to students for their performance in the examination.

The guidelines provided in this syllabus for selecting appropriate tasks are intended to assist teachers
and students in the selection of assignments that are valid for the purpose of School-Based
Assessment. The guidelines provided for the assessment of these assignments are intended to assist
teachers in awarding marks that are reliable estimates of the achievement of students in the School-
Based Assessment component of the course. In order to ensure that the scores awarded by the
teachers are consistent with the Caribbean Examinations Council’s standards, the Council undertakes
the moderation of a sample of the SBA assignments submitted by the school.

School-Based Assessment provides an opportunity to individualise a part of the curriculum to meet
the needs and interests of students. It facilitates feedback to the student at various stages of the
experience. This helps to build the self-confidence of students as they proceed with their studies. The
SBA also facilitates the development of research and analytical skills, and critical skills and abilities,
emphasised by the subject and enhances the validity of the examination scores.

RESEARCH PROJECT

The School-Based Assessment component of the syllabuses in Business Studies is a single guided
research project for school candidates. The project should involve the manipulation of research data
including data collection, analysis and interpretation. All activities selected must be within the law and
must lend themselves to the collection of business data and application of business principles
identified in the mark scheme.

Students are required to investigate a topic, issue or problem in a business related area of study
(Principles of Accounts, Principles of Business and Economics). Students should:

1. identify the issue, topic or problem to be investigated;

2. discuss the background of the issue, topic or problem;

3. state the objective of the investigation;

4. describe the methodology and instruments used to collect data;
5. present and analyse the data;
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6. state the conclusion based on findings;

7. make recommendations (at least two) based on the findings;

8. acknowledge sources (bibliography); and,

9. include appendices: questionnaire, source documents, diagrams, charts, interview questions
and statistical data.

Examples of possible organisations and areas for research:

1. school’s cafeteria and stationery shop;

2. snack shop at school events;

3. school projects (for Agriculture Science, Home Economics, TVET and Junior Achievement
programmes);

4, income and expenditure statements;

5. business plans;

6. published financial reports such as those found in the business section of local newspapers,

statistical reports including national income statistics, balance of payments statistics, survey
of living conditions, household budgetary surveys, annual economic reports of Central Banks,
Ministries of Finance and Planning Units, annual reports of firms in the region, budget
speeches of Ministers of Finance or reviews of estimates of income and expenditure from
Ministries of Finance;

7. economic information available on the internet (for example e-commerce);
8. events coordinated by students such as concerts and fashion shows; and,
9. sporting and other cultural clubs at school or in the community.

SBA REQUIREMENTS

Every candidate who enters for the CSEC® Economics examination must submit a project report.
Students may work individually or in groups to gather the data. Each candidate must be identified on
the report. The report should not exceed 1,000 words (not including appendices).

Wherever a report exceeds the maximum length by more than 10 per cent, the teacher must impose a
penalty of 10 per cent of the score achieved on the project. On the report, the teacher should clearly
indicate the original score — that is, the score before the deduction is made — the marks which are to
be deducted, and the final score awarded after the deduction has been made.

Only the final score is to be indicated on the record sheets which are submitted to CXC® electronically
via the SBA data capture module on the Online Registration System (ORS) on the Council’s website.
Students doing more than one subject in the Business cognate group (Principles of Accounts,
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Principles of Business, and Economics) should submit one SBA report based on a topic relevant to
the subjects being taken by the student and which allows the student to utilise skills that are
common and relevant to the field of Business.

PROJECT REPORTS

A student’s report should be presented electronically and should comprise the following in the order
prescribed below.

1. Table of Contents

2. Topic, Issue or Problem

3. Objective of the project — (The objective should be related to the project topic, issue or problem
and NOT the SBA)

4. Background to OR overview of the topic, issue or problem

5. Methodology — Data collection and instrumentation

6. Presentation and Analysis of Data

7. Conclusion

8. Recommendations

9. Bibliography

10. Appendices

MARK SCHEME FOR RESEARCH PROJECTS

The project should be marked out of 40, weighted as follows:

Knowledge and Comprehension (KC) - 10 marks
Application (A) - 20 marks
Interpretation and Analysis (I1A) - 10 marks
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MARK SCHEME FOR SCHOOL-BASED ASSESSMENT

PROJECT AREAS PROFILE DISTRIBUTION
Knowledge and  Application | Interpretation
Comprehension and Analysis
Table of Contents
e Table of contents accurately links pages 1 1
to content — 1 mark (KC)
Topic/Issue/Problem 2 2
e Topic/issue/problem is clearly stated
— 1 mark (KC)
e Topic/issue/problem accurately
describes the project — 1 mark (KC)
Objectives 2 2
e Objectives are clearly stated and linked
to the topic/issue/problem— 1 mark (A)
e Objectives are realistic — 1 mark (A)
Background/Overview 2 2 4
e Includes a description of the
topic/issue/problem
- Description includes the history
— 1 mark (KC)
- Description includes the
development — 1 mark (KC)
e Establishes the need for research
- Why/how is the topic/issue/problem
important to student — 1 mark (A)
- Impact of topic/issue/problem on
society — 1 mark (A)
Methodology 2 6 2 10
e Data collection instrument clearly
described — 1-2 marks (KC)
e Data collection instrument appropriate
for type of data — 1 mark (A)
e Included at least two instruments of
data collection — 1 mark (A)
e Method of data collection clearly
described — 1-2 marks (A)
e Method of data collection adequately
justified — 1-2 marks (IA)
e Limitations of data collection method
clearly stated — 1-2 marks (A)
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PROJECT AREAS

PROFILE DISTRIBUTION

Knowledge and  Application | Interpretation

Comprehension and Analysis

Presentation and Analysis of Data 2 4 4 10
e Data is presented an appropriate form
using tables, charts, graphs
— 1-2 marks (KC)
e Data presented are relevant to the
objectives of the project — 1-2 marks (A)
e Data is adequately analysed
—1-2 marks (A)
e Data is analysed using appropriate
statistics — mean, median, mode
— 1-2 marks (IA)
e Ffindings are consistent with analyses
—1-2 marks (IA)
Conclusion 4 4
e  Conclusion succinctly summarises the
project — 1-2 marks (A)
e  Conclusion is logical and based on
findings — 1-2 marks (A)
Recommendation 4 4
e Recommendations are realistic and
informed by findings — 1-2 marks (IA)
e Recommendations contribute to a better
understanding of the
topic/issue/problem —1-2 marks (IA)
Bibliography 1 1
Bibliography contains names of authors,
name of publisher(s), names and dates of
publication, and are written in alphabetical
order — 1 mark (KC)
Overall presentation 2 2
e Consistently uses correct spelling and
grammar — 1 mark (A)
e Expression of ideas logical and
unambiguous — 1 mark (A)
TOTAL ) 20 ) | 40

MANAGEMENT OF THE PROJECT

School-Based Assessment tasks should be completed in the course of normal teaching time and
supervised and marked by the teacher. Although some of the data collection and research work must
be undertaken outside of normal school time, the teacher must be satisfied that the work submitted

for assessment is the student’s own work.
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The teacher must:

1. provide assistance to students in the selection of projects;

2. advise students of the nature of the task, the scope and depth required to fulfill the
requirements of the SBA;

3. advise on the availability of resource materials;

4, monitor students’ progress by advising them of the quality of their work and by

recommending ways to improve the quality of the project;
5. collect and grade students’ projects;

6. keep records of students’ marks and submit these, together with samples of their work, as
requested by CXC®; and,

7. ensure that the SBA guidelines are closely followed and the marking criteria are adequately
met.

GUIDELINES TO TEACHERS FOR THE ALTERNATIVETO
SCHOOL-BASED ASSESSMENT

The Alternative to the School-Based Assessment in CSEC® Economics (Paper 032), is for private
candidates and takes the form of a written examination in lieu of the school-based assessment for
school candidates. This paper will be weighted in the same way as the Paper 031 (SBA) for school
candidates, as shown in the table below, and will focus on the same skills as outlined for Paper 031
(See page 5).

Knowledge/ Application Interpretation and Total Percentage
Comprehension Analysis Marks of
Total Exam
10 20 10 40 20

Paper 032 consists of structured questions requiring written responses which may vary in length and
detail from one to two sentences to one or more paragraphs. Questions will be based on economic
issues and problems presented in the form of a case study. In order to prepare adequately for Paper
032, candidates are advised to practise how to conduct a research project and write a report as listed
below and in the guidelines for Paper 031 on pages 38-40.

Questions will normally test candidates’ ability to:

1. Identify and select an economic issue, topic or problem to be investigated;

2. prescribe appropriate methodology to investigate the issue, topic or problem;

3. describe appropriate instrument(s) to gather data relevant to the issue, topic or problem;

4, present data in qualitative and/or quantitative formats (graphs, charts, tables, maps, diagrams

as well as prose);
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5. explain data presented in task (3);

6. interpret data as they relate to the problem or issue in task (1);
7. state findings (at least three statements); and,
8. make two or more recommendations based on findings. These should include measures to

implement them.

Please note that candidates taking Paper 032 are NOT required to submit a report on a project. I
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TERM

Barter
Demand

Demand Curve
Demand Deposit
Economic Development
Economic Flow

Economic Goals

Economic Growth

Economic Indicators

Economic Systems
Equilibrium Price

Factors of Production
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¢ GLOSSARY OF ECONOMIC TERMS

CONCEPT

The exchange of one type of good or service for another, without the use of
money.

The amount of a good or service consumers wish to have and the price they
are able to pay for this amount during a specific time.

A graph relating demand for a good or service to its price. The price of the
good is usually shown on the vertical axis and the quantity demanded at
each level of its own price on the horizontal axis.

Funds that the customer can withdraw on demand (that is, without giving
any notice of intention to withdraw) for exam