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NOTE TO TEACHERS AND LEARNERS

This document CXC 01/G/SYLL 25 replaces CXC 01/G/SYLL 15 issued in 2015.

Please note that the syllabus has been revised and amendments are indicated by italics.

First published in 1977.
Amendments are indicated by italics.

Revised 1997, 2003, 2009, 2015 and 2025.

Please check the website www.cxc.org for updates on CXC®’s syllabuses.

For access to short courses, training opportunities and teacher orientation webinars and workshops
go to our Learning Institute at https://pli.cxc.org/

PLEASE NOTE

i\ Thisicon is used throughout the syllabus to represent key features which teachers
and learners may find useful.
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Syllabus

RATIONALE

It is envisaged that persons certified by the Caribbean Examinations Council (CXC®) will demonstrate
the ability to understand and appreciate what they listen to, read and view, and the ability to express
themselves clearly in speech and in writing. The teaching and assessing of English is founded on the
premise that the abilities mentioned are fostered by the study of language and literature, separately
and jointly, and that the abilities are vital factors in managing personal and social well-being.
Indeed, in the current socio-political world climates, the study of language and literature underpins our
understanding of human dynamics and prepares us to respond critically to the wealth of material that
bombards our lives through the various forms of media.

The CSEC® English syllabus is organised for examination as English A and English B. The syllabus
objectives are organised under understanding, analysing, evaluating and creating in order to guide
both content development and the assessment scheme (See Skills and Abilities to be Assessed).
English A emphasises the development of oral and written language skills through a variety of
strategies. English B provides opportunities for students to explore and respond critically to specific
literary texts, to observe and appreciate the author’s craft, and to make meaningful connections with
human daily interactions. The language and literature syllabus document recognises the separate
value of these areas but advocates an approach to teaching that creates a strong inter-relatedness of
the two. The syllabus seeks to express and invite the recognition of reflection as being intrinsic to both
English A and English B. The principle is that structured language learning situations which use
literature, provide opportunity for guided reflection on, and understanding of, the human condition
and life itself. It also promotes meaningful comprehension, acquisition of grammatical correctness and
other communication skills. Further, it acknowledges the central role that language plays in the
curriculum and in everyday life.

This integrated syllabus provides a map to help students to develop the ability to read and enjoy literary
texts; to explore social and moral issues using the skills acquired while learning to ‘read’ texts;
to evaluate the way their personal ownership of language promotes and optimises their own growth;
and creates opportunity to practise using the acquired language to express themselves effectively.
In short, the syllabus crafts an essential interweaving of literature and language study as the platform
for raising UNESCO’s “Pillars of Learning”: to know, to do, to live together, to be, and to transform self
and society. Inter-related study helps the instructor to shape the many-faceted image of the ‘ideal’
Caribbean person envisaged by the syllabus. That person is a social being who respects human life and
values the fundamentals of that life - family, community, diversity, rights and freedoms which
characterise our area. The ideal person also understands and appreciates the meanings and nuances
of environment, ethnicity, culture, imagination, entrepreneurship and accountability.

Further, the English syllabus encourages receptive and expressive exploration of the three major
literary genres - Drama, Poetry, and Prose — and the varieties related to those major divisions —in order
to develop awareness of and familiarity with the many functions and purposes of language.
It is recognised that a good language syllabus provides opportunity to discover and appreciate the six
facets of the language arts: listening, speaking, reading, writing, viewing and visually representing.
In addition, this syllabus strongly promotes reflection on the principle that it is the tool which helps
individuals to clarify their own understanding and enables them to provide themselves and others with

A CD

CXC 01/G/SYLL 25 1 WWW.CXC.0rg



http://www.cxc.org/

satisfying responses. This recognition is seen as being fundamental if teachers are to help students to
reach their full creative potential. The literature of the region is fore-grounded so as to foster the
positive sense of selfhood and Caribbean-ness. The focus encourages recognising our region’s talents,
valuing regional varieties of language, and developing the skills of selecting form, tone and register
appropriate to the transactional context. The syllabus also recognises that language is essential to
basic, effective transactions — personal, social, scientific, technical and business and therefore
advocates for the use of authentic approaches to teaching and assessment. Literary texts are also
chosen, therefore, to help in the development of appropriate responses to general human behaviours,
to promote understanding of the human condition.

AIMS

The syllabus aims to:

1. develop the ability to understand and respond to spoken and written; varieties of Standard
English used in the Caribbean;

2. develop the ability to use the spoken and written varieties of Standard English used in the
Caribbean;

3. promote an appreciation of the variety of purposes for which language is used;

4, promote an understanding and appreciation for the place and value of the varieties of English
and of the dialects and creoles of the Caribbean and other regions in different social and
cultural contexts;

5. develop the ability to use language effectively for communicating across cultures at different

levels, that is, intra-personal, inter-personal and groups;

6. develop the ability to monitor personal thinking processes through the application of meta-
cognitive strategies;

7. develop the ability to creatively express personal experiences (real or imagined) in spoken and
written language and through audio-visual and graphic forms;

8. promote in students a willingness and ability to inform themselves about, and to contribute
reasoned opinions on social issues;

9. develop a critical awareness and application of the use of language and organisational devices
in oral and written expressions (narrative, persuasive and informative (expository) writing);

10. develop the ability to respond to literature for pleasure and insight, to recognise and respond
to the writer’s craft, and to make sensitive appraisals of value judgements and other concepts
expressed in Literature;

11. foster the development of the values of respect and tolerance gained through individual and
collaborative classroom experiences and exposure to various genres of literature;

12. use the research process to explore various sources of information and reference the
contribution of such sources to their own ideas; and,

13. develop the capacity to assess the credibility, currency, validity, reliability, relevance and
appropriateness of sources of information including those available on the Internet.
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GENERAL OBJECTIVES

On completion of this syllabus, students should be able to:

1.

2.

10.

11.

12.

13.

14.

15.

16.

understand written and spoken varieties of Standard English used in the Caribbean;

demonstrate the ability to use spoken and written varieties of Standard English used in the
Caribbean effectively;

respond to spoken and written varieties of Standard English used in the Caribbean;
develop an awareness and appreciation of the varieties of purpose for which language is used;

develop an understanding and appreciation for the social context and value of the language
varieties (Creole and dialect) of the Caribbean and other regions;

develop the ability to use language effectively to communicate across cultures and contexts;

demonstrate the ability to monitor personal thinking processes through the application of
meta-cognitive strategies;

demonstrate the ability to creatively express personal experiences (real or imagined) in spoken
and written language and through audio-visual and graphic forms;

demonstrate an awareness and understanding of social issues;

develop a critical awareness of the use of language and organisational devices in oral and
written expressions (narrative, persuasive and informative (expository) writing);

appreciate the writer’s exploration and presentation of various issues and ideas;
develop personal responses to different genres of literature;

demonstrate an understanding of purpose, audience and context to derive pleasure from
literature;

develop respect and tolerance through collaboration and an exploration of diversity in literary
genres;

demonstrate the ability to use varying modes of information (whether literal, figurative, or
visual) based on the research process through reading and interpretive skills; and,

understand the importance of evaluating information from different sources.

SUGGESTED TIMETABLE ALLOCATION

It is recommended that in order to satisfy the requirements of the English A and English B examinations,
a minimum of six sessions should be allocated to English A and four to English B per week. However, it
is recognised that students and teachers operate in a wide variety of situations and under an equally
wide variety of conditions.
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It is important that individual institutions develop an allocation of time, taking the following into
consideration:

1. language competence levels of students at point of entry into the examination class;
2. availability of human and other resources;

3. learning styles of students;

4, school culture;

5. normal timetable concerns; and,

6. balance among skills needed in English A and English B.

ORGANISATION OF THE SYLLABUS

The syllabus is arranged in three MODULES. Each module covers a distinct set of topics that are clearly
defined by General Objectives, Specific Objectives and corresponding Explanatory Notes, Suggestions for
Learning Activities and Suggestions for Assessment. The Specific Objectives are indicative of the content
on which the assessment will be based and should not be treated in isolation as they are related to the
general objectives and syllabus aims. The knowledge and skills assessed for English B are integrated
across the General and Specific Objectives and Explanatory Notes covered for the three modules —
Informative Discourse, Literary Discourse and Persuasive Discourse.

ENGLISH A

MODULE 1 - INFORMATIVE DISCOURSE
MODULE 2 - LITERARY DISCOURSE
MODULE 3 - PERSUASIVE DISCOURSE
ENGLISH B

MODULE 1 - DRAMA

MODULE 2 - POETRY

MODULE 3 - PROSE FICTION

RECOMMENDED APPROACHES TO FACILITATE LANGUAGE LEARNING

This syllabus is based on the philosophy that the acquisition and mastery of language is a progressive
process. Teaching and learning methodologies should facilitate opportunities for students to gradually
build on their experiences, knowledge and skills.

A number of language varieties, which differ significantly from the varieties of Standard English, exist
in the Caribbean region. A non-threatening setting is therefore critical to student experimentation with
the language and the development of the required competencies. For this reason, peer and small group
activities are recommended so that students will feel confident enough to manipulate the language.
Excessive correction of errors should be avoided, since this may contribute to low self-esteem and
refusal to make attempts to develop competencies in the targeted variety of Standard English used in
the Caribbean. Teachers should also keep in mind that in teaching a targeted variety of Standard
English grammar to speakers of creoles, it is important to raise students’ consciousness or awareness
of the similarities and differences between the forms.
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Teachers will find it useful to employ the integrated approach in the teaching of this syllabus.
The different modes of language- listening, speaking, reading, writing, viewing, visually representing
and the seventh element — reflecting — are essentially linked and should be addressed through
methodologies which reflect and promote their interconnectivity.

The exploration of literature is essential to the achievement of the aims of this syllabus.
Literature should continue to serve the traditional roles of facilitating literary appreciation and
promoting positive values and attitudes. However, literature should also serve as the general context
through which meaningful language learning takes place. It should be used to model the apt use of a
range of learning skills in the different genres. It should serve as the springboard for reflection and
problem-solving. It is recommended that as far as possible elements of literature be fully and
seamlessly integrated into the language learning process via various prompts, as well as through the
treatment of specific elements. The promotion of the reading of good literature will also improve
students’ language skills.

Teachers should also promote the use of metacognitive strategies on the part of students.
Thinking aloud as they work through a task or explaining the process involved in arriving at a plausible
response should be modelled by the teacher and practised by the students. As students become more
aware of the processes which undergird language learning, they will begin to display more confidence
and competence in the use of the language.

Interpersonal development should be promoted at all levels of the language learning process.
As students build their language competence through interaction with peers, they should also be
encouraged to develop the attendant social skills.

The transactional functions of language form an important aspect of this syllabus. Students must
therefore be made to recognise the utility of language in practical functions. Teachers should seek also
to help their students develop a genuine love and appreciation for language as they use it to reflect
and provide pleasure for themselves and others.

CLASSROOM RESOURCES

The choice of material to be used in the classroom will be guided by both the language needs of daily
living and the need of the students to develop the skills and insights necessary if they are to derive
satisfaction from novels, stories, poems and plays.

The approach in this syllabus calls for emphasis on the exposure of students to literature, not to the
learning of facts about literary theory.

A reading list is included in the syllabus to offer help to schools in choosing class texts to develop the
ability to enjoy literature. It is a list of suggested reading, not prescribed reading. It offers a guide to the
range of material that is suitable for particular groups of students. Schools are encouraged to create
situations which lead to wide reading by students.

There will, of course, be differences from territory to territory and even from school to school, so the
recommendations must not be taken as binding in any way. It is hoped that students will be encouraged
to read widely within the range of titles suggested both by the list and by the teacher’s own additions to
it, and that class sessions and written assignments will be geared to stimulate and reward this extra
reading of, and interest in literature.

The reading list includes reference texts on the teaching of drama. The approach to drama implicit in the
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syllabus places the emphasis on the use of activities such as miming, improvisations, the reading and
acting of plays in the classroom that would help in the development of self-awareness and understanding
of others. The texts included in the suggested reading list will provide guidance in implementing this
aspect of the drama programme, particularly in the first three years of secondary schooling.

Refer to pages 82-105 for Suggested Reading List.

ENGLISH A AND B: NOTES AND SUGGESTED ACTIVITIES
(FORMS 1 - 5)

Communicative competence is a critical issue in any classroom and is the focus of the aims outlined
earlier in this syllabus. Students will be expected to demonstrate good control of the mechanisms of
language, write good, clear prose, and to communicate easily, precisely and fluently. It is a sound
instructional principle to practise the skills required to achieve these features within situations that
simulate the social contexts as nearly as possible. The importance of the oral aspects of English should
be emphasised.

Suggested teaching activities are intended to guide teachers for both English A and English B into a full
understanding of the objectives of the syllabus, while offering ideas for both teaching and assessment
activities. This list of activities is not prescribed, nor is it exhaustive.

NOTE: It is recommended that teachers in all subjects ensure that the English Language competence of
their students is satisfactory. With this in mind, it is suggested that teachers of English should provide
guidance to teachers of other subjects with respect to the quality of English expected to be displayed,
and that at least five per cent of the marks for any assignment should be allocated to the quality of the
language used in presenting the assignment, oral or written.

QUALIFICATION OVERVIEW

CTEC® Overview

The Caribbean Targeted Education Certificate® (CTEC®) is a stackable micro-credential that allows
individuals to achieve an intermediate or macro qualification.

Credentialing is defined as the issuing of formal certification for successful achievement of a defined set
of outcomes targeting specific knowledge, skills, and competencies. It includes the granting of an award
or digital unit of measurement for learning. CXC® offers three categories of credentials across all levels
of qualifications:

1. A micro-credential is awarded after successful completion of a module. The Caribbean Targeted
Education Certificate® (CTEC®) is a stackable micro-credential that allows individuals to
achieve an intermediate or macro qualification.

2. An Intermediate credential is awarded after successful completion of a set of defined modules
that together, make up a CSEC® subject; and,

3. A macro-credential is awarded after successful completion of a combination of intermediate
(subjects) and micro-credentials (modules) that culminate in the award of credits for a certificate,
diploma or associate degree.
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CSEC® English A

A total of three micro-credentials may be obtained from pursuing the discrete modules captured in CSEC®
English A. Candidates who pursue the requirements of individual modules of the syllabus may qualify for
micro-credentials while those who pursue all the modules in one sitting (the regular examination) may
qualify for micro-credentials (if they earn Grades A-C) and the intermediate credential. The modules in
the syllabus may be pursued in any order.

Module Duration Credit Weighting

Module 1: Informative Discourse 45-50 hours 1
Module 2: Literary Discourse 45-50 hours 1
Module 3: Persuasive Discourse 45-50 hours 1

*The SBA is a requirement for the completion of the first micro-credential undertaken.
CSEC® English B

A total of three micro-credentials may be obtained from pursuing the discrete modules captured in CSEC®
English B. Candidates who pursue the requirements of individual modules of the syllabus may qualify for
micro-credentials while those who pursue all the modules in one sitting (the regular examination) may
qualify for micro-credentials (if they earn Grades A-C) and the intermediate credential. The modules in
the syllabus may be pursued in any order.

Module ‘ Duration ‘ Credit Weighting
Module 1: Drama 45-50 hours 1
Module 2: Poetry 45-50 hours 1
Module 3: Prose Fiction 45-50 hours 1

*The SBA is a requirement for the completion of the first micro-credential undertaken.

CERTIFICATION

The syllabus is offered for General Proficiency certification. A candidate’s performance will be indicated
on the certificate by an overall numerical grade on a six-point scale for the intermediate qualification as
well as a letter grade for each Module.

SKILLS AND ABILITIES TO BE ASSESSED

The skills and abilities are categorised under the three broad headings: Understanding, the decoding
and interpreting of messages through the recognition of the language structures and devices used in any
given context, Analysing, the ability to examine use of language and literary skills and techniques and
evaluating and creating the conveying of meaning through the selection of language structures and
devices appropriate to each specific context. Performance will be reported under the profile dimensions
Understanding, Analysing and Evaluating and Creating.

1. Understanding
The ability to:

(a) understand meaning conveyed (in listening, in reading and in viewing) through word
choice, grammar, and graphics and (in reading) through punctuation and paragraphing.
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(b) obtain information accurately, as demonstrated in the ability to:

(xi)
(xii)

(xiii)

recognise facts stated explicitly;

extract specific and implied information from what is read, heard or viewed;
identify the author’s purpose;

identify stated or implied time sequence;

draw valid conclusions and inferences from information presented;
summarise information from given stimuli;

identify cause and effect relationships in given stimuli;

classify and categorise, compare and contrast pieces of information/data;
recognise different text structures;

identify main and subordinate ideas and trace their development;
recognise the difference between denotative and connotative language;

differentiate between passages whose main purpose is informative (expository)
and those that are literary or persuasive; and,

interpret and respond to tables and pictorial communication, such as diagrams,
conventional signs and symbols.

(c) grasp insights from reading literature demonstrating the ability to:

(iv)

detect connotations in the use of words and in the presentation of ideas and
distinguish between connotative and denotative meaning;

identify devices such as pun, innuendo, exaggeration, irony and symbolism;
recognise the appropriateness of the means, including form and structure, used
by a speaker, director or author to achieve the intended effect of a talk or

speech, letter, article or essay, poem, novel, story or play; and,

recognise implicit themes.

(d) recognise opinion expressed in various forms as demonstrated in the ability to:

(i)
(i)

(iii)

A CD

distinguish factual statements from unsupported opinion statements;

detect bias or particular perspective in the use of words and in the presentation
of ideas; and,

recognise the range of persuasive techniques employed in social interaction
and in the mass media.
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Analysing

The ability to:

(a)
(b)

(c)

obtain relevant information accurately by applying research skills;

use appropriate diction, grammatical forms (both in speaking and in writing) and
suitable punctuation and paragraphing to convey meaning clearly and with facility;

acquire self-knowledge through self-expression and give aesthetic satisfaction to others
in personal, creative and imaginative language by:

(i) organising and sequencing ideas to communicate emotional and imaginative
interpretations of experience; and,

(ii) using language (tone, mood, register, code and style) appropriate to particular
situations and contexts.

Evaluating and Creating

The ability to:

(a)

(b)

(d)

(e)

A CD

communicate factual information clearly, concisely and adequately in giving oral and
written instructions, reports, summaries, and expositions;

communicate personal experiences (real or imagined) in spoken and written language
and through audio-visual and graphic forms;

communicate personal opinion clearly and cogently in language which persuades or
dissuades effectively. This will involve the ability to:

(i) present reasoned evaluative comments on proposals and situations of various
kinds in language that is clear and appropriate to the occasion;

(ii) employ, wherever necessary, a range of narrative and persuasive techniques
for impact;
(iii) present a logical argument using justifiable techniques related to sound oral

and written debate; and,

(iv) research a topic or situation from different angles or perspectives in order to
express an informed opinion.

obtain information accurately, as demonstrated in the ability to evaluate sources of
information.

grasp insights from reading literature and demonstrating the ability to:

(i) deduce reasons and motives for particular spoken and written communication
(other than those with an overt persuasive intent);

(ii) evaluate the appropriateness of different uses of tone, mood, register, code and
style in talks and speeches, in non-literary forms including scientific or technical
writing, and in literary forms (prose, poetry and drama), in relation to the
author’s intention;
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(iii) assess the apt use of devices such as pun, innuendo, exaggeration, irony and
symbolism;

(iv) respond to the appropriateness of the means, including form and structure, used
by a speaker, director or author to achieve the intended effect of a talk or
speech, letter, article or essay, poem, novel, story or play;

(v) visualise the situation, attitudes, mood and setting of a play and appreciate how
they influence the actions and interaction of actors in the performance of that
play;

(vi) respond to Caribbean and other literatures in English (novels, short stories,

poems and plays); and,

(wvii) respond to writers’ evocation of feelings, moods, atmosphere; making critical
appraisal of values and concepts expressed in literature and relate these to
everyday living.

(f) critique opinion expressed in various forms as demonstrated in the ability to:
(i) evaluate the effectiveness of language devices used to persuade; and,
(ii) assess the effects of the range of techniques of persuasion employed in social

interaction and in the mass media.

¢ THE ENGLISH A EXAMINATION

FORMAT OF THE EXAMINATIONS: ENGLISH A

The examination will consist of three papers: Paper 01, an objective type paper, Paper 02, structured and
essay type questions and Paper 03, the SBA (031) or its alternative (032). CXC® will offer candidates the
following three options for sitting the Paper 01 and Paper 02.

Option A — Regular Sitting

For the reqular sitting, candidates will be required to complete Paper 01, comprising of 60 multiple-choice
questions from across all THREE modules with 20 questions on each module. Paper 02 consists of
structured type and essay questions from all three modules.

Option B — Modular Sitting (One Module)

Candidates attempting one module will be required to complete a modular Paper 01 and a modular Paper
02. Paper 01 comprises of 20 multiple-choice questions from the selected module and Paper 02 comprises
of structured type and essay questions from the one module selected.

Option C - Modular Sitting (Two Modules)

Candidates attempting two modules will be required to complete a modular Paper 01 and a modular
Paper 02. This Paper 01 comprises of 40 multiple-choice questions from the selected modules and Paper
02 comprises structured type and essay questions from the two modules selected.
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All candidates will be required to attempt the SBA or the Paper 032 at the first sitting regardless of the
option of sitting chosen.

‘ PAPER MODULAR REQUIREMENTS
Paper 01 The requirement for EACH module is outlined below.
Regular Module Number of Number of Reading Marks
(1 hour 30 minutes) Discrete Items Comprehension
Module 1 5 15 20
Modular Module 2 5 15 20
One Module Module 3 5 15 20
(30 minutes) Total 15 45 60
Two Modules The reading comprehension items will be based on two stimuli for EACH
(1 hour) module as follows:

Module 1: Informative Discourse:

1. one informative extract (for example, encyclopaedia extract,
report, instructions, newspaper article, texts of speeches,
transcript of conversations) and;

2. one visual extract (for example, table, chart form, diagram,
illustration, map, cartoon, advertisement).

Module 2: Literary Discourse:

1. one poem and;

2. one literary extract (for example, novel, short story, biography,
diary, letter).

Module 3: Persuasive Discourse:

1 one persuasive extract (for example, an advertisement, a speech or
a letter to the editor) and;

2. one visual extract (for example, table, chart, form, diagram,
illustration, map, cartoon, advertisement).

Paper 02 Each candidate will be required to attempt two questions for each Module.
The requirement for EACH module is outlined below.

Regular

(2 hours and 45 Module 1: Informative Discourse consists of TWO questions.

minutes)

ONE compulsory question — informative discourse (summary) worth
Modular 10 marks.

One Module ONE compulsory question — informative discourse (exposition) worth
(55 minutes) 30 marks. This question will require candidates to respond to given
stimulus material. The response may take the form of an email, letter,
report, notice, or article. The question will change from year to year but
will focus on the skills of communicating information concisely.

Two Modules
(1 hour 50 minutes)

TN e
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‘ PAPER MODULAR REQUIREMENTS

Module 2: Literary Discourse consists of THREE questions

ONE compulsory question — literary discourse (summary) worth 10 marks.
TWO optional questions — literary discourse (essay) each worth 30 marks
which require candidates to produce a short story. Candidates are required
to attempt ONE question.

Module 3: Persuasive Discourse consists of TWO questions.

ONE compulsory question — persuasive discourse (summary) worth
10 marks.

ONE compulsory question — persuasive discourse (essay) worth 30 marks.
The format for the response may vary from year to year (for example,
a speech, letter to Editor, essay).

Paper 031 The School-Based Assessment comprises a portfolio. Each student will
create a Portfolio on a topic/theme selected by the students in the group
and approved by the teacher. The topic/theme will also be orally
presented. The topic/theme selected should allow for meaningful
investigation and presentation.

A single SBA will be required to complete both aspects of the English
Syllabus: English A and English B. A student who does English A only OR
English B only OR English A and B will be required to submit ONLY one SBA.
The SBA will be credited for both English A and B.

Paper 032 Private candidates are required to write Paper 032, an Alternative Paper to
(2 hours) the SBA. The Alternative Paper will assess the candidate’s acquisition of
skills in the same areas of the syllabus identified for the SBA.

This paper will consist of a guided critique of three pieces of stimulus
material from the following categories:

1 a prose excerpt (for example, newspaper article on a topical issue,
speech, short story);

2. a cartoon strip or graphic/illustration on the same topical issue;
and,
3. poetry (for example, a poem, lyrics of a song).

Candidates will answer three compulsory questions. Two questions will
require short answer responses and one question will require the creation of
an imaginative piece in response to the theme selected. Marks will be
awarded for content, organization, effective use of language, voice or style,
and word choice.

A CD
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| PAPER MODULAR REQUIREMENTS

1. Candidates will be required to respond to questions on:
(a) issues raised in the stimulus;
(b) possible impact on the intended audience; and,
(c) language techniques used.
2. Candidates will be required to respond to questions about an oral

presentation. Candidates must research and be aware of the
characteristic features of an oral presentation.

3. Candidates will select ONE of the issues/situations raised in the
stimulus and create a personal response to it. The response can take
the form of drama, poetry, prose, speech, persuasion and exposition
(a satisfactory response for Drama or Prose pieces should be between
250-400 words in length).

The genre chosen by the candidate MUST be from one of the following
options:

1. Narrative writing (for example, short story, monologue, spoken word
and narrative poetry);

2. Informative Discourse (for example, cause and effect, compare and
contrast, problem and solution, process writing);

3. Persuasive writing (for example, speech, letter to the editor); and,
4. Drama.
ASSESSMENT GRID

The Assessment Grid shows the marks assigned to Modules, Papers and to the Skills and Abilities to be
Assessed, and percentage contributions of each paper and module to the total scores. Assessment Grid
I shows the overall marks assigned when the regular sitting is chosen, and Assessment Grid Il shows the
marks assigned to each module.

Assessment Grid |1 — Overall marks Assigned (Regular)

TOTAL

(V)

PAPERS MODULE 1 MODULE 2 MODULE 3 WEIGHTED MARKS TOTAL %
Paper 01 20 20 20 60 25
Paper 02 40 40 40 120 50
Paper 031

OR 20 20 20 60 25
Paper 032

Total (Weighted) 80 80 80 240 100

I e
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Assessment Grid Il — Marks Assigned for EACH Module

TOTAL
UNDERSTANDING EVALUATING &

PAPERS ANALYSIS (AN) WEIGHTED TOTAL %

(UD) CREATING (E&C) TG

Paper 01 7 7 6 20 25

Paper 02 10 10 20 40 50

Paper 031

OR 5 7 8 20 25

Paper 032

Total (Weighted) 22 24 34 80 100

THE ENGLISH B EXAMINATION

INTRODUCTION

In English B, teachers guide students to explore how writers, poets and dramatists craft their work to
influence our feelings and thoughts about life. Literature is a storehouse of humankind’s collective
imagination and ideas. As teachers guide students to explore the rich world of literature they are
confronted with many facets of the human experience as presented by literary artists. Historical, current
or future events may stimulate them to peer into the mirror of shared psychological and social realities.
This exposure supports students forging national and personal identities and creates a heightened sense
of appreciation for the commonalities and differences in our human experience.

The exploration of literature is intended to foster students’ awareness of how writers create their literary
worlds; to encourage students to make critical evaluations of those attitudes, values and beliefs thatare
portrayed, and to develop in students a sense of empathy as they see their own humanity reflected in
literary characters and situations.

EXAMINATION

The English B examination is intended to provide a test of the skills outlined below and those general
skills listed on pages 4-6 of the syllabus under Understanding (c). Together with the English A
examinations, this will provide a complete test of the full range of skills which the integrated syllabus is
designed to develop.

Itis designed to be a test of candidates’ acquisition of those skills that would enable them to understand
how literature functions and to pursue the study of literature at an advanced level.

The examination is designed to test a range of skills which include the ability to:

1. respond to West Indian and other literatures in English: novels, short stories, poems and plays;
to make rational and sensitive appraisal of value judgements, states of consciousness and other
concepts explored in literature, and to relate these to everyday living;

2. describe (the outlining of relevant content), analyse (break down, select and comment on the
significance of relevant details) and synthesise (bring together and condense in a new form)
information drawn from various sections of a text for the purpose of answering a particular
guestion);

TN e
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3. communicate informed opinions and judgments in well-structured, analytical responses in oral
and written form using the vocabulary of literary criticism;

4, produce balanced critical analyses;

5. recognise the writer's craft (the writer as a person who employs various techniques in the
shaping of language and the presentation of character and behaviour);

6. recognise and distinguish between moral assumptions contained in a particular text; and,

7. grasp concepts and values and an understanding of how these are manifested in literature.

FORMAT OF THE EXAMINATIONS ENGLISH B

The examination will consist of three papers: Paper 01, an objective type paper, Paper 02, an essay paper
and Paper 03, the SBA (031) or its alternative (032). CXC® will offer candidates the following three options
for sitting the Paper 01 and Paper 02.

Option A — Regular Sitting

For the reqular sitting, candidates will be required to complete Paper 01, comprising of 60 multiple-choice
with questions from across all THREE modules with 20 questions on each module. Paper 02 consists of
essay questions from all three modules.

Option B — Modular Sitting (One Module)

Candidates attempting one module will be required to complete a modular Paper 01 and a modular Paper
02. Papers 01 comprises of 20 multiple-choice questions from the selected module and Paper 02
comprises of essay questions from the one module selected.

Option C— Modular Sitting (Two Modules)

Candidates attempting two modules will be required to complete a modular Paper 01 and a modular
Paper 02. This Paper 01 comprises of 40 multiple-choice questions from the selected modules and Paper
02 comprises essay questions from the two modules selected.

All candidates will be required to attempt the SBA or the Paper 032 at the first sitting regardless of the
option of sitting chosen.

PAPER MODULAR REQUIREMENTS

Paper 01 The requirement for EACH module is outlined below.
Regular
(2 hours) Module Number of Items Marks
Modular Module 1 20 20
Module 2 20 20
One Module Module 3 20 20
(40 minutes)
Two Modules Each Module comprises two stimuli: one piece of Caribbean literature and
(1 hour 20 minutes) one other. Ten questions will be set on each stimulus.

R CD
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‘ PAPER

Paper 02
Regular

(2 hours and 15
minutes)

Modular

One Module
(45 minutes)

Two Modules
(1 hour 30 minutes)

MODULAR REQUIREMENTS
This paper consists of optional extended-essay questions (Type A and Type
B). Type A questions require knowledge and study of one text. Type B are

questions of comparison that require knowledge and study of 20 poems and
10 short stories. The requirement for EACH module is outlined below.

Module 1: Drama (Shakespeare and Modern Drama)).

There will be TWO optional Type A questions, one on each text.
Candidates must answer ONE question; each question is worth 40 marks.

Module 2: Poetry (a selection of 20 poem:s).

There will be TWO optional Type B questions. Candidates must answer one
question; each question is worth 40 marks.

1. One generic question allowing candidates to use two appropriate
choices from the prescribed poem:s.

2. One question based on two named poems from the prescribed list.

Module 3: Prose Fiction (EITHER West Indian novel OR other novels in
English OR West Indian short story and other short stories in English).

There will be FOUR optional questions. Candidates must answer ONE
question; each question is worth 40 marks.

1. TWO Type A questions ONE on each prescribed novel.

2. TWO Type B questions (ONE generic question allowing candidates to
use two appropriate choices from the prescribed short stories and
ONE question based on two named short stories from the prescribed
list.)

Paper 031

The School-Based Assessment comprises a portfolio. Each student will create
a Portfolio on a topic/theme selected by the students in the group and
approved by the teacher. The topic/theme will also be orally presented. The
topic/theme selected should allow for meaningful investigation and
presentation.

A single SBA will be required to complete both aspects of the English
Syllabus: English A and English B. A student who does English A only OR
English B only OR English A and B will be required to submit ONLY one SBA.
The SBA will be credited for both English A and B.
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‘ PAPER

Paper 032
(2 hours)

MODULAR REQUIREMENTS

Private candidates are required to write Paper 032, an Alternative Paper to
the SBA. The Alternative Paper will assess the candidate’s acquisition of
skills in the same areas of the syllabus identified for the SBA.

This paper will consist of a guided critique of three pieces of stimulus
material from the following categories:

1. a prose excerpt (for example, newspaper article on a topical issue,
speech, short story);

2. a cartoon strip or graphic/illustration on the same topical issue; and,
3. poetry (for example, a poem, lyrics of a song).

Candidates will answer three compulsory questions. Two questions will
require short answer responses and one question will require the creation of
an imaginative piece in response to the theme selected. Marks will be
awarded for content, organization, effective use of language, voice or style,
and word choice.

1. Candidates will be required to respond to questions on:
(a) issues raised in the stimulus;
(b) possible impact on the intended audience; and,
(c) language techniques used.
2. Candidates will be required to respond to questions about an oral

presentation. Candidates must research and be aware of the
characteristic features of an oral presentation.

3. Candidates will select ONE of the issues/situations raised in the
stimulus and create a personal response to it. The response can take
the form of drama, poetry, prose, speech, persuasion and exposition
(a satisfactory response for Drama or Prose pieces should be between
250-400 words in length).

The genre chosen by the candidate MUST be from one of the following
options.

1. Narrative writing (for example, short story, monologue, spoken word
and narrative poetry);

2. Informative Discourse (for example, cause and effect, compare and
contrast, problem and solution, process writing);

3. Persuasive writing (for example, speech, letter to the editor); and,

4, Drama.

A CD
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ASSESSMENT GRID

The Assessment Grid shows the marks assigned to Modules, Papers and to the Skills and Abilities to be
Assessed, and percentage contributions of each paper and module to the total scores. Assessment Grid
I shows the overall marks assigned when the regular sitting is chosen, and Assessment Grid Il shows the
marks assigned to each module.

Assessment Grid |1 — Overall marks Assigned (Regular)

TOTAL .
PAPERS MODULE1  MODULE 2 MODULE 3 S TOTAL%
Paper 01 20 20 20 60 25
Paper 02 40 40 40 120 50
Paper 031
OR 20 20 20 60 25
Paper 032
Total (Weighted) 80 80 80 240 100

Assessment Grid Il — Marks Assigned for EACH Module

TOTAL
UNDERSTANDING ANALYSIS EVALUATING &
PAPERS WEIGHTED TOTAL %
[(V>)] (AN) CREATING (E&C) -

Paper 01 5 10 5 20 25
Paper 02 15 10 15 40 50
Paper 031
OR 5 7 8 20 25
Paper 032
Total (Weighted) 25 27 28 80 100

REGULATIONS FOR PRIVATE CANDIDATES I

Private candidates will be required to write Paper 01, Paper 02 and Paper 032, the Alternative to the
SBA. A private candidate must enter through a school, a recognised educational institution or the Local
Registrar’s Office.

REGULATIONS FOR RESIT CANDIDATES l

Candidates may reuse any moderated SBA score within a four-year period. In order to assist candidates
in making decisions about whether or not to reuse a moderated SBA score, the Council will continue to
indicate on the preliminary results if a candidate’s moderated SBA score is less than 50% in a particular

N e
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subject. Candidates reusing SBA scores should register as “Resit candidates” and must provide the
previous candidate number when registering. These candidates must rewrite Papers 01 and 02 of the
examination for the year in which they reregister.

Resit candidates may enter through schools, recognised educational institutions or the Local Registrar’s

Office.

A candidate who sat the regular examination and was unsuccessful may opt to resit only the Module/s
in which they were unsuccessful. That is, candidates may reuse their modular performance if they earned
Grades A-C for any Module/s when they register to resit.

GUIDELINES FOR MODULAR CANDIDATES

Candidates opting to sit the modular examinations must complete a Modular Paper 01, a Modular Paper
02 and EITHER the Paper 031 OR Paper 032 (Private Candidates only) at their first sitting.
Candidates who are using a modular approach must successfully complete all modules within a four-year
period to be awarded the full CSEC award.

Candidates using a modular approach may reuse their moderated SBA score or Paper 032 score from
their first sitting within a four-year period when attempting the other modules. In order to assist
candidates in making decisions about whether or not to reuse a moderated SBA score or the Paper 032
score, the Council will indicate on the preliminary results if a candidate’s moderated SBA or Paper 032
score is less than 50 per cent in the particular subject.

Modular candidates may enter through schools or recognised educational institutions, or as private
candidates through the Local Registrar’s Office.
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MODULE 1: INFORMATIVE DISCOURSE

Skills and Abilities to be Assessed
The following represents the skills and abilities to be assessed within this module.
1. Understanding

The ability to:

(a) understand meaning conveyed (in listening, in reading and in viewing) through word
choice, grammar, and graphics and (in reading) through punctuation and paragraphing;

(b) obtain information accurately, as demonstrated in the ability to:
(i) identify cause and effect relationships in given stimuli;
(ii) recognise different text structures; and,
(iii) differentiate between passages whose main purpose is informative

(expository).
2. Analysing
The ability to:
(a) obtain relevant information accurately by applying research skills; and,

(b) use appropriate diction, grammatical forms (both in speaking and in writing) and
suitable punctuation and paragraphing to convey meaning clearly and with facility.

3. Evaluating and Creating
The ability to:

- communicate factual information clearly, concisely and adequately in giving oral and
written instructions, reports, summaries, and expositions.

A CD
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MODULE 1: INFORMATIVE DISCOURSE (cont’d)

Duration: Minimum 45—50 Hours
Credit Weighting: 1 Credit

General Objectives:
1. understand written and spoken varieties of Standard English used in the Caribbean;
2. demonstrate the ability to use spoken and written varieties of Standard English used in the

Caribbean effectively;

3. respond to spoken and written varieties of Standard English used in the Caribbean;
4, develop an awareness and appreciation of the varieties of purpose for which language is used;
5. develop an understanding and appreciation for the social context and value of the language

varieties (Creole and dialect) of the Caribbean and other regions;
6. develop the ability to use language effectively to communicate across cultures and contexts;

7. develop a critical awareness of the use of language and organisational devices in oral and
written expressions;

8. demonstrate an understanding of purpose, audience and context to derive pleasure from
literature; and,

9. demonstrate the ability to use varying modes of information (whether literal, figurative, or
visual) based on the research process through reading and interpretive skills.

SPECIFIC OBJECTIVES EXPLANATORY NOTES SUGGESTIONS FOR SUGGESTIONS FOR
LEARNING ACTIVITY ASSESSMENT

Understanding (Module 1) — Informative Discourse

Understand meaning conveyed (in listening, in reading and in viewing) through word choice, grammar, and graphics and
(in reading) through punctuation and paragraphing.

Students should be able to:

1. explain meaning (a) Word choice: Activities  that target (a) Cloze tests.
conveyed through appropriateness of word
word choice and formal, informal, choice and brainstorming. (b) Sentena:?
grammar, standard, non- completion.
punctuation and standard,  Creole, Wide reading () Synonyms
paragraphing; literal,  figurative (class library); shared ynonyms.
use, fixed phrases, i
f p newspaper, assessing (d) Antonyms.
synonyms, alternative Internet sites,
antonyms, listening  to  effective (e) Definitions.
homonyms. speeches, oral skills;
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SPECIFIC OBJECTIVES

A CD

MODULE 1: INFORMATIVE DISCOURSE (cont’d)

EXPLANATORY NOTES
Striking word
combinations,  for
example,
alliterations,
produce  effective
descriptions.

Note: The language skills
listening and reading
should be considered.

(b) Grammar:

(i) syntax — the
ways in which
words are

ordered and
connected to
form phrases
or sentences
with particular
meaning; and,

(ii) morphology -
the ways in
which the form
of words and
fixed phrases,
and the
changes made
to them dffect
meaning.

CXC 01/G/SYLL 25

SUGGESTIONS FOR
LEARNING ACTIVITY

Use of dictionary and

thesaurus including
e-dictionary and
e-thesaurus; word
puzzles, word-a-day,
vocabulary  notebooks,

word-attack activities.

Use students’ writing to
analyse word choice.

Grammar and Spell check

in  word  processing.
(Stick  consistently  to
American Standard

English/British  Standard
English).

Explicit language
comparison and
substitution and

restructuring drills (as in
second-language

teaching); critical
listening and reading
exercises; identifying
sentence patterns,

analysing fact, evaluating
arguments and opinions.

Study and discussion of

audio-visual extracts

relating to  standard

English spoken:

- by Caribbean
persons and other
speakers of English.

(Note word choice, check
for agreement in
grammar, common and
different  aspects  of
language use).

Discuss variations in the
meaning of synonyms.

22

SUGGESTIONS FOR
ASSESSMENT

(f)  Word Matching.

(g8) Diamante poems.

Listening and reading
comprehension exercises,
with answers dependent
on the understanding of
particular forms,
structures, patterns.

Selecting appropriate
words from a range of
choices when describing.

Combining words  for
effect,  for example,
adjectival phrases with
double adjectives.
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MODULE 1: INFORMATIVE DISCOURSE (cont’d)

SPECIFIC OBJECTIVES

2.

identify effective
use of parts of
speech word
combinations,
unusual turn of a
phrase;

A CD

EXPLANATORY NOTES

(c) Punctuation:

recognition of
punctuation marks
and their effect on
meaning — capital
letter, question
mark, exclamation
mark,  full  stop,
semi-colon, comma,
colon, apostrophe,
quotation  marks,
brackets, dashes
(en dash and em
dash), hyphen,
ellipsis.

(d) Paragraphing:

recognition that
material is ordered
in paragraphs in
order to  assist
understanding and
create particular
emphases and
effects.

When used effectively,
parts of speech (for
example nouns, verbs,
adjectives), word
combinations,  unusual
turn of phrases, make the

creative  work  more

compelling and

enjoyable.
CXC01/G/SYLL 25

SUGGESTIONS FOR
LEARNING ACTIVITY

Critical discussion and
correction of punctuation
used in selected and
prepared material;
dictation; reading aloud
to identify contribution of
punctuation to meaning.

Unpunctuated passages
used to focus on links
between punctuation and
interpretation.

Justifying choice of topic
sentences in paragraphs
read or heard; making an
outline from a given
article; evaluating peer’s
paragraphs, creation of
dialogue and role play
and other controlled oral
activity, impromptu
speech.

Developing  paragraphs
using transitional words
and phrases.

Identifying effective use
of parts of speech, words
and phrases in various
written material: social
media posts, newspaper
articles, blogs, texts,
websites.

23

SUGGESTIONS FOR
ASSESSMENT

Dictation:

Reading aloud to show
appreciation of
punctuation; Explaining
the effects of punctuation
marks in context.

Translate text messages

into Standard English and
punctuate them.

Written Exercises:

(a) identify
sentences;

topic

(b) explain the effect of
paragraphing in
passages with and
without  dialogue;
and,

(c) similar exercises to
(a) and (b) using oral
materials or visual
media.

Written Exercises:

Identify parts of speech,
word combinations and
unusual turn of phrase
that have been used
effectively.
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MODULE 1: INFORMATIVE DISCOURSE (cont’d)

SPECIFIC OBJECTIVES

3. identify facts and
opinions,  stated
explicitly; (all)

4. extract implied
information;

A CD

EXPLANATORY NOTES

As a level of questioning,
this requires a basic
understanding of
information  presented
directly in language to be
taken literally.

Reading ‘between the
lines” is  used in
interpreting information
presented indirectly.

CXC 01/G/SYLL 25

SUGGESTIONS FOR
LEARNING ACTIVITY

Identifying facts stated in
various subject textbooks,

manuals, newspaper
reports, notices, recipes,
tables, charts, signs,

maps, diagrams, audio
and visual media, blogs.

Using Internet articles on
same/similar topics to
separate  facts  from
opinion.

Making inferences from
suitable passages, literary
works; deducing meaning
of cartoons, and trends in
charts, maps,
advertisement, other oral,
social media
presentations.

Listening/watching visual
media:

(a) make predictions
based on speech,
music, atmosphere,
body language and
on other behaviours;

(b) infer character traits

based on dress,
behaviours, speech;
and,

(c) have a discussion on
what ‘setting’
contributes to
meaning:  hearing
and understanding,
for example,
influence of
indoor/outdoor;
social location, for
example,
church/market.

24

SUGGESTIONS FOR
ASSESSMENT

Multiple choice, short-
answer, oral questions
relating to explicit
information (read, heard
or shown in a diagram).
Who, what, where, when,
why, how questions.

Following directions.

Multiple choice, short-
answer, or oral questions
re implied information
(read, heard, or seen in
graphic).
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MODULE 1: INFORMATIVE DISCOURSE (cont’d)

SPECIFIC OBJECTIVES

5. identify stated or

implied time
sequence;
6. extract specific

information from
what is read, heard
or viewed;

7. recognise cause-
effect
relationships;

8. recognise different
text  structures;
and,

A CD

EXPLANATORY NOTES

Important for following
instructions  and  for
making good sense of
information received in
distorted or non-
sequential order, as in
flashbacks.

Selection of relevant
information, making use
of titles, introductions,
topic sentences,
illustrations, main ideas.

To be distinguished from
coincidence to avoid false
conclusions.

(a) Cause and effect.

(b) Process/
Chronology.

(c) Description.

(d) Problem and
solution.

(e) Compare and
contrast.

(f) Classification.

(g) Definition.

CXC 01/G/SYLL 25

SUGGESTIONS FOR
LEARNING ACTIVITY
Reordering jumbled
directions, picture
sequences, planning
activities; taking minutes
of meetings;

chronological listing of
events in account;
identifying cue-words
(first, second, next, then;
dates).

Reading and following
instructions on the labels

of commercial products.
Note-taking; making
outlines, summaries,

paraphrases; giving titles;
formulating questions to
elicit data. Identifying
relevant information in
statistical reports,
cartoons, advertisements.

Identifying cause and
effect (and coincidence) in
stories, reports of events
and experiments.

Matching  activity  to
match cards with
examples of different text
structures  with  their
associated labels.

25

SUGGESTIONS FOR
ASSESSMENT

Tasks that require
following instructions,
directions.

Arranging (events
recounted, pictured) in
sequence.

Numbering logical
sequence.

Written and oral
summaries, reports.
Identify  trends  and
patterns.

Identifying (or predicting)
effect of given cause (and
vice versa) in a passage
(narrative or expository).

Games such as Go Fishing
to pair text structures
with their examples or
descriptions.
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MODULE 1: INFORMATIVE DISCOURSE (cont’d)

SPECIFIC OBJECTIVES

identify passages
in which the main
purpose is
informative

(expository) rather
than literary or
persuasive.

EXPLANATORY NOTES

Expository: to inform or
explain.

Literary: to entertain, stir
feeling.

Persuasive: to convince,
direct, motivate.

Analysing (Module 1) — Informative Discourse

Students should be able to:

1.

use  appropriate
diction,
grammatical
forms and suitable
punctuation and
paragraphing  to
convey  meaning
with clarity and
with facility;

A CD

Diction:

careful selection
characterises word
choice and influences
style; and,

appropriate diction,

matches style, tone and
mood to the purpose,
situation, audience and
content of the written or
spoken discourse;
accurate use of words,
fixed phrases, idiom,
synonyms and antonyms
are expected.
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SUGGESTIONS FOR
LEARNING ACTIVITY

Analysis  of  author’s
purpose and intended
audience;  focus on
elements of style which
support informative
purpose.

Use of dictionary and
thesaurus including audio
samples on e-dictionaries;
creating word puzzles;
scrabble; word-a-day;
vocabulary

notebooks; rewriting
items  for different
purposes, situations and
audiences; oral and

written sentence
completion and cloze
exercises.

Creating  idiom  and

proverb banks.

Identifying elements and

evaluating their
appropriateness in
television items,
newspaper articles,

magazines, manuals.
Role play:
(a) various professions;

(b) use of hierarchy -
(student/ principal),
worker  /superior;
and,

(c) other relationships:
civilian/law  officer;
salesclerk/customer.

26

SUGGESTIONS FOR
ASSESSMENT

Choose expository
extracts from a mixed
selection. Identify
author’s precise purpose
and intended audience.

Listening comprehension.

Sentence completion and
cloze tests.

Word substitution.
Equivalent sentences.
Structured writing or
speaking task to test
appropriate diction.
Synonym and antonym

multiple  choice  type
questions.
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MODULE 1: INFORMATIVE DISCOURSE (cont’d)

SPECIFIC OBJECTIVES

2. use punctuation
accurately to
convey  meaning
with clarity and
with facility;

3. draw valid
conclusions  and
inferences  from
information
presented; (all)

A CD

EXPLANATORY NOTES
Grammar:
adjustment of

grammatical form for
flexibility as appropriate
to audience and context,
sentence functions
(declarative,
interrogative,
exclamatory, imperative)

and  types (simple,
compound, complex), for
accuracy: number,

identification of subject,
concord, pronoun
reference, possessives,
sequence of tenses.

Punctuation:

Appropriate  use  of
capital letters, question
marks, exclamation
marks, full stops, semi-
colons, commas, colons,
apostrophes, quotation
marks,
brackets/parentheses,
dashes (en dash, em
dash), hyphens, and
ellipses.

Identifying sound and
unsound deductions in
particular examples, and
generalisations from
samples.
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SUGGESTIONS FOR
LEARNING ACTIVITY

Using grammar check on
Microsoft Word and other
editing tools.

Practising appropriately
structuring and altering
statements,  questions;
synthesis; building
complex and compound
sentences.

Oral, then written
language comparison and
restructuring drills; proof-
reading  exercises to
identify and correct errors
of number, concord,
reported speech, journal
writing, oral interviews,
impromptu speeches.

Reading aloud; giving,
taking dictation; proof-
reading exercises. Editing

paragraphs and peer
writing.

Recognising faulty
reasoning and
inadequate or biased
samples in prepared
explanations, reports,
speeches and literary
works.

Analysis of various forms
of writing.

27

SUGGESTIONS FOR
ASSESSMENT

Extended writing task to
test use of suitable variety
of sentences.

Extended writing task to
test accuracy in the
statement of number and

concord. Error
recognition; error
correction; changing

direct to reported speech.
Changing verb tenses,
especially for irregular
verbs.

Extended writing task to
test appropriate use of
necessary  punctuation
marks.

Dictation.

Correcting unpunctuated
informative writing.

Error recognition multiple
choice type questions.

Differentiating sound
from unsound conclusions
in given deductions and
generalisations.
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MODULE 1: INFORMATIVE DISCOURSE (cont’d)

SPECIFIC OBJECTIVES

4. trace the
development  of
main and
subordinate ideas;
and, (all)

5. distinguish
between
denotative and
connotative
language; and,

6. interpret  tables
and pictorial
communication,
such as diagrams,
conventional signs
and symbols.

EXPLANATORY NOTES

Structure seen through
sequence of topics of

individual ~ paragraphs
and their level of
emphasis and

development. Themes of
longer works.

Denotative  (dictionary
meaning) for literal,
objective understanding;
connotative (suggesting
feelings) for subjective,
emotional response.

Visual or graphically
presented information is
often used to amplify/
condense the verbal
presentation.

SUGGESTIONS FOR
LEARNING ACTIVITY

Note-taking; book-
reports; analysing
structure of paragraphs,
short stories, novels,
essays, oral narratives.
Comparing novel with
movie version.

Dictionary work;
comparison of similar
information presented in
contrasting styles; study
of effect of word choice
on slant, bias in oral and
written narratives.

Watch/listen for
denotative and
connotative use of key
words discussed before
start of viewing/listening.

Analysing tables, charts,

cartoon  strips,  signs,
maps, diagrams;
converting the
information to verbal

form; making inferences
from the data.

Recognising and
discussing trends; making
predictions. Speaking or
writing  about  visual
impact.

Evaluating and Creating (Module 1) — Informative Discourse

Students should be able to:

1. create suitable Paragraphing:
h t
paragraphs . © Logical division of
convey  meaning . e
. . continuous writing into
with clarity and b ; h
with facility; coneren paragrapns,
including transitional
devices;
~ &
% CSEC®
CXC01/G/SYLL 25

Outlining a composition
by grouping brainstormed
(or jumbled) ideas; oral
and written expanding of

topic  sentences  into
paragraphs;
28

SUGGESTIONS FOR
ASSESSMENT
Analysis of pieces of

writing.

Differentiating between

denotative and
connotative language in
prepared extracts.
Giving unbiased
equivalents of loaded
terms.

Identify signs on maps.
Extract data.

Make inferences from
tables, charts and cartoon
strips. Summarise data in
writing.

Continuous writing
exercises, developing
what is given in a visual.

Extended writing task
(essay, short story) to test
effective paragraphing;
dividing passage into
paragraphs;  correcting
faulty paragraphing.
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MODULE 1: INFORMATIVE DISCOURSE (cont’d)

SPECIFIC OBJECTIVES

2. communicate in
appropriate
language
information
clearly, concisely
and adequately in:

factual

(a) oral/ written
instructions;

(b) oral/ written
reports;

(c) summaries;
and,

(d) expositions.

A CD

EXPLANATORY NOTES

use of conventions of
paragraphing shown in
writing dialogue.
Conventions of indented
and block paragraphs.
Structure of writing into
introduction, body, and
conclusion.

Thesis statements and
topic sentences.

Information  discourse
takes various forms:
essays, summaries,
reports, instructions,
emails, letters, notices.

Clarity of instructions
depends upon precise
language and attention
must be paid to
delivering ideas using
precise language and
careful sequencing of
information as well as
tone and appropriate
register.

Reports are expected to
be objective, accurate,
comprehensive and well
organised.

CXC 01/G/SYLL 25

SUGGESTIONS FOR
LEARNING ACTIVITY

adding properly
sequenced paragraphs to
create a longer work.

Engage in pre-writing
activities such as
semantic
mapping/webbing  and
free writing.

Engage in  drafting,
revising and editing.
Listening to
speeches/news items;
documenting, show-
telling and giving

instructions; podcasts to
recognise how the flow of
ideas helps/hinders
audience understanding.

Listening to speeches to

note how natural
chunking, pausing, voice
change, suggest
punctuation.

Writing instructions,
recipes; designing
application forms
(including virtually);

explaining how to play an
online game.

Exercises in giving and
following oral
instructions. Create game

scenarios  focused on
relaying information
accurately.

Giving evidence to an
investigator; reporting
accidents; oral or written
reports of surveys, news
reports, minutes,
principal’s address.

29

SUGGESTIONS FOR

ASSESSMENT
Create essay plans
consisting  of  thesis

statement and  topic
sentences.

Use drag and drop and/or
hotspots for error
recognition.

Writing directions and
explaining how to
operate an appliance.

Report a missing person.
Report on a club project.

Report to administration
onan

incident in the classroom
(orally and in written
format).

A media report on a
sports event.

Press releases.
Listen to a speech from an

activist and report the
salient points.
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MODULE 1: INFORMATIVE DISCOURSE (cont’d)

SPECIFIC OBJECTIVES

A CD

EXPLANATORY NOTES

Summaries require
economy of language,
the careful selection of
relevant main ideas, and
the preservation of the
intention of the original.

Expositions give
information or
explanation in an

ordered manner, with
supporting evidence for
each element.

The appropriateness of
language for
communicating factual
information is largely
dependenton thedegree
of formality (register)
expected by the listener,
reader or viewer.

(Process writing
encourages writers to
generate and arrange
ideas, to seek feedback
and to draft and redraft,
before final
proofreading).

CXC 01/G/SYLL 25

SUGGESTIONS FOR

LEARNING ACTIVITY

Writing instructions,
recipes; designing
application forms
(including virtually),

explaining how to play an
online game.

Exercises in giving and
following oral
instructions. Create game

scenarios  focused on
relaying information
accurately.

Giving evidence to an
investigator; reporting
accidents; oral or written
reports of surveys, news
reports, minutes,
principal’s address.

Writing emails, letters,
blogs, classified
advertisements, resumes,
minutes of a meeting;
summarising a radio news
item; condensing a
passage, isolating the
views of one debater.

Writing  notices, job
applications, expository
essays. Completing
forms, explaining how
things work; preparing
notes for informational
talks.

Making oral reports on
set or observed activities;
giving reasoned
responses to situations;
giving reports; assessing
activities. These are to be
delivered in limited time
and words.

30

SUGGESTIONS FOR
ASSESSMENT

Condense a newspaper
report; summarise one of
the topics in a recorded
conversation; write
letters, emails.

Describe yourself to a
social media contact.

Identifying irrelevant
language use in an item
and supply appropriate
alternatives.

Expository essays, for
example, outlining two
main problems of youth
today.

Identifying inappropriate
language use in an item
and supplying
appropriate alternatives.
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MODULE 1: INFORMATIVE DISCOURSE (cont’d)

SPECIFIC OBJECTIVES

A CD

