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INTRODUCTION  
 
This guide has been put together using candidate responses to the 2021 June/July examination in CSEC Economics. 

The responses are kept according to the original design of the examination paper.  

 

Caribbean Secondary Education Certificate (CSEC) Economics is generally offered in May/June of each year. 

However, due to the global pandemic, it was offered in July 2021.  The papers offered were Paper 01, the multiple-

choice paper; Paper 02, the structured question paper; Paper 031, the school-based assessment (SBA); and Paper 

032, the alternative to the SBA for private candidates.  

 

There was a candidate entry of approximately 5481 for Paper 02 and 220 for Paper 032. Approximately 68 per 

cent of candidates earned Grades I‒III. The mean score for the examination was 99.23 out of 200 marks. 
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PAPER 01 – MULTIPLE CHOICE 
 

Paper 01 consisted of 60 multiple choice questions. It was designed to provide adequate coverage of the content 

with items taken from all sections of the syllabus.  Approximately 84 per cent of candidates earned acceptable 

grades on this paper; the mean score was 42 out of 60 marks.  
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PAPER 02 – STRUCTURED ESSAY 
 

This paper sought to test candidates on a range of topics identified in the syllabus. Paper 02 consisted of five 

compulsory questions. Each question was worth 20 marks. The mean score for this paper was 23.34 out of 100 

marks. 

 

Question 1  
___________________________________________________________________________________________ 
 
This question tested candidates’ ability to  

 

• define the terms law of demand and law of supply 

• identify two determinants of supply 

• explain four determinants of demand 

• calculate the cross-price elasticity of demand between two flavours of ice cream, given the change in price 

in one flavour and the resulting change in the quantity demanded of the other flavour 

• identify the relationship between the two flavours of ice cream based on the calculation of the cross-price 

elasticity of demand. 

 

Overall, performance of this question was poor. Approximately 4984 candidates attempted the question. The 

mean was 5.84 out of 20. 
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Candidate’s Response to Part (a) (i) — Sample No. 1 

 

 
Candidate’s Response to Part (a) (i) — Sample No. 2 

 

 
 

 
 

  

Examiner’s Comments 

 

In Sample 1, the candidate gave a comprehensive definition of the law of demand, inclusive of the term ceteris 

paribus, fully showing how both increases and decreases in price affects the quantity demanded of a good. 

 

In Sample 2, the candidate correctly defined the law of demand by describing the inverse relationship between 

the price and the quantity demanded of a good, inclusive of the term ceteris paribus. 

 

Part (a) (i) was attempted by most candidates. However, most of these candidates were only able to obtain 

one mark out of two. Two things that were necessary to provide a complete definition of the term were not 

included. Candidates either talked about an inverse relationship between price and demand instead of 

quantity demanded, and/or they failed to include the condition/phrase ceteris paribus or any of the other 

variations of this condition/phrase. For those candidates who got no mark for this part, some confused the 

cause and effect of the relationship between price and quantity demanded while others gave the definition of 

‘demand’ for the definition of law of demand. 
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Candidate’s Response to Part (a) (ii) — Sample No. 1 

 

 
 

 

Candidate’s Response to Part (a) (ii) — Sample No. 2 

 

 
 

 
 

  

Examiner’s Comments 

 

Sample No. 1 shows a comprehensive definition of the law of supply, inclusive of the term ceteris paribus, fully 

showing how both increases and decreases in price affects the quantity supplied of a good. 

 

In Sample 2, the candidate correctly defined the law of supply by describing the direct relationship between 

the price and the quantity supplied of a good, inclusive of the term ceteris paribus. 

 

Part (a) (ii) was attempted by most candidates. Many of these candidates were only able to obtain one mark. 

Two things that were necessary to provide a complete definition of the term were not included. Candidates 

either talked about a direct relationship between price and supply instead of quantity supplied, and/or they 

failed to include the condition/phrase ceteris paribus or any of the other variations of this condition/phrase. 

For those candidates who got no mark for this part, some confused the cause and effect of the relationship 

between price and quantity supplied while others gave the definition of ‘supply’ for the definition of the law 

of supply. In addition, some candidates stated that changes in demand or changes in the cost of factors of 

production cause changes in supply. 
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Candidate’s Response to Part (b) — Sample No. 1 

 

 
 

 

Candidate’s Response to Part (b) — Sample No. 2 

 

 
 

 
 

  

Examiner’s Comments 

 

In Sample 1, the candidate clearly identified not two but three determinants of supply, namely costs of the 

factors of production, indirect taxes, and subsidies. 

 

In Sample 2, the candidate identified two appropriate determinants of supply, namely improvements in 

technology and climatic conditions. 

 

Part (b) was attempted by most candidates. The majority of them correctly identified at least one determinant 

of supply. Some candidates gave the price of goods and amount demanded as determinants of supply, but 

Section 3 of the syllabus specifies that “determinants refers to non-price determinants” that cause shifts in 

supply and demand. 
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Candidate’s Response to Part (c) — Sample No. 1 
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Candidate’s Response to Part (c) — Sample No. 2 
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Candidate’s Response to Part (c) — Sample No. 3 

 

 
 



13 | P a g e  
 

 

Examiner’s Comments 

 

In Sample 1, the candidate clearly identified four determinants of demand, namely changes in taste, changes 

in income, changes in population and changes in the price of substitute goods. For each determinant, the 

candidate fully explained how a change in the determinant resulted in either an increase or decrease in 

demand. 

 

In Sample 2, the candidate identified four determinants of demand, namely consumer’s income, price of other 

goods, expectations of price change and advertising. With income, the candidate was able to explain the effect 

changes in income have on the demand for normal and inferior goods. With prices of other goods, the 

candidate explained the relationship between changes in prices of substitutes and complements and the 

effects of those changes on the demand for other substitutes and complements. With the expectation of price 

changes, the candidate explained the effects of both increases and decreases of prices in future on the current 

demand for a good. With advertising, the candidate explained how increased advertising of the benefits or 

relevance of a good or service to consumers could influence their taste and subsequent demand for that good 

or service. 

 

In Sample 3, the candidate correctly identified four determinants of demand, namely income level, price of 

substitutes, taste/preference and expectations of price changes. Although simply written, the candidate was 

able to demonstrate a very good understanding of how changes in these determinants cause changes in 

demand. In his/her response, the candidate offered additional explanation. For example, with respect to 

income, the candidate explained that a decrease in income means less affordability to buy goods and services. 

With respect to prices of substitutes, the candidate gave a definition of substitutes and with respect to taste 

or preference, the candidate made reference to an increase in the flavour or fragrance of a good causing an 

increase in demand. 

 

Part (c) was attempted by many candidates. However, very few of them were able to score full marks. The 

main determinants accepted for this question were income, number of buyers, taste and preference, prices of 

related goods and consumer expectations of price changes. However, the majority of candidates who 

attempted this question gave ‘price of the good’ as a determinant of demand together with other non-price 

determinants. Some candidates gave change in the price of substitutes and change in the price of complements 

as separate determinants and so received marks for only one of these points. Many candidates gave factors 

such as advertising, seasonal or climatic changes and bandwagon effects. However, these factors were 

awarded marks only if candidates did not have taste and preference as another factor. In such cases, the 

candidates were awarded marks for the factor or the fundamental determinant which most correctly explained 

how a change in this factor caused a change in taste, and subsequently a change in demand.  In addition, some 

candidates gave two, three or four determinants but they either gave a listing of these factors or did not explain 

how a change in these factors caused an increase or decrease in demand. Some candidates gave responses 

that were unrelated to determinants of demand including some POB-related concepts and so were unable to 

obtain any marks. 
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Candidate’s Response to Part (d) (i) — Sample No. 1 

 

 
 

Candidate’s Response to Part (d) (i) — Sample No. 2 
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Candidate’s Response to Part (d) (ii) — Sample No. 1 

 

 
 

 

  

Examiner’s Comments 

 

The samples for Part (d) (i) represent candidates who interpreted this part of the question well and were able 

to fully apply the formula of cross-price elasticity of demand to the scenario presented. Both candidates used 

the actual two goods in the formula instead of the hypothetical ‘Good X’ and ‘Good Y’ and they gave 

percentages in the correct parts of their calculations and not as the final value of XED, as many other candidates 

did. 

 

Part (d) (i) was the least attempted question and many candidates who attempted it failed to complete it or 

completed it incorrectly. Those candidates who were able to score full marks demonstrated a knowledge of 

the correct formula for calculating cross-price elasticity of demand (XED) and so were able to arrive at the 

correct coefficient of XED. Some candidates, however, did not show the formula. In addition, some candidates 

correctly calculated the percentage changes in the price of one good and the quantity demanded of the other 

good but mixed up which one was the numerator and the denominator, thereby obtaining an incorrect XED. A 

few candidates got one mark for partial calculations; however, many candidates showed no knowledge of this 

concept, performed incorrect calculations, and so earned no marks. 
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Candidate’s Response to Part (d) (ii) — Sample No. 2 

 

 
 

 

 

  

Examiner’s Comments 

 

In Sample 1, the candidate correctly identified the relationship between the two goods (vanilla ice cream and 

chocolate ice cream) as substitute goods based on the positive coefficient of XED obtained in the previous part 

of the question. The candidate then went on to correctly explain the meaning of this positive relationship. 

 

In Sample 2, the candidate was able to identify that the two goods are substitutes based on the responsive 

change in quantity demanded of one good to the specific change in the price of the other good. The candidate 

further added that a positive XED indicates that the goods are substitutes. 

 

Part (d) (ii) was attempted by many candidates. Those candidates who obtained full marks were able to use 

the scenario and the correctly calculated cross-elasticity of demand in Part (d) (i) to identify and explain the 

relationship between the two goods. Some candidates were able to identify the goods as substitutes but were 

unable to give the reason for their response. Other candidates only identified the relationship as positive or 

described the positive relationship. Some correctly described the positive relationship but referred to the two 

goods as ‘complementary goods’, ‘subsidies’ or ‘alternatives’. Some candidates gave the definition for 

substitute goods instead of using the scenario in Part (d) (i) to describe the relationship. Candidates who did 

poorly did not apply any economic concept in their responses; rather, they mentioned the ingredients, taste, 

nature, and storage of these goods as reasons for the relationship. 
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Recommendations 
 

Teachers are encouraged to do the following: 

 

• Reinforce the full meanings of the laws of demand and supply from time to time with students for them to 

properly internalize these concepts.  

 

• Adequately explain the cause and effect between price and quantity demanded and price and quantity 

supplied, since many candidates confused these relationships. There also needs to be an awareness of the 

difference between demand and quantity demanded as well as supply and quantity supplied. 

 

• Indicate to students that the price of a good should not be treated as a determinant of demand and reinforce 

that only non-price factors are determinants of demand. In order to achieve this, teachers should keep 

reviewing the difference between change in quantity demanded and change in demand from time to time 

with students. Further, students need to understand the fundamental determinants of demand. 

 

• Engage students in a few numerical examples of the various elasticity of demand concepts, (in this case, cross-

price elasticity of demand), in order to equip them to correctly calculate required elasticities. 

 

• Help students to correctly interpret and explain the calculated elasticities of demand by exposing them to a 

few practical examples. In the case of cross-price elasticity of demand, teachers should clearly teach students 

how calculated values indicate whether goods are substitutes or complements. 
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Question 2  
___________________________________________________________________________________________ 
 

This question assessed candidates’ understanding of Section 2 of the syllabus. The question tested candidates’ 

ability to 

 

• define the terms capital and entrepreneurial talent 

• identify two of the main sectors in an economy 

• describe how a decrease in the rent of factory space for a manufacturing firm affects 

o variable cost 

o total cost 

o average total cost 

o marginal cost 

• draw a diagram to show fixed, variable and total cost curves based on a given production scenario. 

 

The overall performance of this question was poor. Approximately 4984 candidates attempted this question. 

The question has a mean of 4.42 out of 20. 
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Candidate’s Response to Part (a) (i) — Sample No. 1 

 

 
 

Candidate’s Response to Part (a) (i) — Sample No. 2 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate’s response in Sample 1 was outstanding. The candidate was able to recognize that capital is a 

tool or machinery used specifically in the production of goods and services. 

 

In Sample 2, the candidate was able to recognize that capital is a machinery or tool used in the production of 

goods. However, the word ‘services’ should have been included. 

 

Part (a) (i) was fairly done. Most candidates provided a partial definition of the term capital by stating it as a 

tool or technology necessary for the production of goods and services. On the other hand, there were 

candidates who defined capital in terms of its reward, interest or as money; such response earned zero marks. 
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Candidate’s Response to Part (a) (ii) — Sample No. 1 

 

 
 

Candidate’s Response to Part (a) (ii) — Sample No. 2 

 

 
 

Candidate’s Response to Part (a) (ii) — Additional Script 

 

 
 

 
 

  

Examiner’s Comments 

 

These three samples represented outstanding responses. The candidates were able to identify entrepreneurial 

talent as an ability to combine all the other factors of production to produce goods and services. 

 

Generally, Part (a) (ii) was only fairly done. Most candidates did not demonstrate a clear understanding of the 

term and many incorrectly stated that the term specifically referred to a person who started a business for 

profit. 
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Candidate’s Response to Part (b) — Sample No. 1 

 
 

Candidate’s Response to Part (b) — Sample No. 2 

 

 

  

Examiner’s Comments 

 

The samples represent outstanding responses.  In Sample 1, the candidate was able to recognize that the two 

sectors of the economy are primary/extractive (agriculture) and secondary (manufacturing) while the 

candidate in Ssmple 2 identified the two sectors as simply primary and secondary. 

 

Part (b) was poorly done. Very few candidates were able to identify the sectors of the economy as primary, 

secondary and tertiary. Candidates either included inaccurate responses such as ‘government’, ‘firms’, 

‘consumers’ or ‘public and private sectors’. Some candidates did not attempt the question. 
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Candidate’s Response to Part (c) (i)—(iv) — Sample No. 1 

 

 
 

  



23 | P a g e  
 

Candidate’s Response to Part (c) (i)—(iv) — Sample No. 2 
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Examiner’s Comments 

 

Samples — Outstanding 

 

For Part (c) (i), both candidates recognized that there would be no effect on variable cost since rent is a fixed 

cost. In Sample 2, the candidate further explained that a fixed cost does not vary with changes in output.  

For Part (c) (ii), the candidates were both able to demonstrate a complete grasp that since rent is a fixed cost, 

it is a component of total cost. A fall in rent would therefore mean a decrease in total cost.  

For Part (c) (iii), both candidates were able to identify the accurate effect on average total cost as a decrease 

and then explain that it was because of a fall in total costs.  

For Part (c) (iv), the candidates demonstrated a complete grasp that there would be no change in marginal 

revenue since it is not affected by the change in fixed cost. 

 

Overall Performance 

 

Part (c) was fairly done.  

• Variable Cost: Most candidates failed to recognize that a decrease in rent did not have any effect on 

variable cost, as it is a fixed cost. In addition, some candidates confused rent as being a variable cost.  

• Total Cost: The majority of candidates accurately stated that total cost would decrease.  Further, most 

responses correctly described that the reason for the decline was due to total cost which is calculated 

as the sum of the variable and fixed cost, where rent as a fixed cost decreased.    

• Average Total Cost: Most candidates correctly indicated that average total cost would decline. However, 

few identified the precise cause for the fall as due to the fall in total cost. Instead, many candidates 

simply stated the formula to calculate the average total cost. 

• Marginal Cost: Many candidates scored zero in this response. Most candidates were unable to identify 

that marginal cost would remain unchanged since it was not affected by rent as a fixed cost. 
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Candidate’s Response to Part (d) — Sample No. 1 
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Candidate’s Response to Part (d) — Sample No. 2 

 

 

 

  

Examiner’s Comments 

 

In both samples, the candidates’ responses were outstanding. The candidates were able to identify fixed cost 

as $10 and illustrate using the horizontal line for all unit values. They were also able to demonstrate a complete 

grasp of the total cost and variable cost curves for 1 unit as beginning from $10 and the origin respectively. 

 

Part (d) was fairly done.  

 

• Fixed Cost: Most candidates correctly illustrated the fixed cost curve as a horizontal line beginning at 

the $10 cost value, as labelled on the x-axis. 

• Variable Cost: Many candidates were able to draw variable cost as beginning at the point of the origin 

but failed to indicate that a value of $50 was the cost associated with the quantity level of one pair of 

shoes. 

• Total Cost: The majority of candidates was unable to graphically represent the total cost curve as starting 

at the point of fixed cost of $10 and further to demonstrate a value of $60 as the total cost associated 

with manufacturing one pair of shoes. 
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Recommendations 
 

Teachers are encouraged to 

• develop students’ understanding of the factors of production by demonstrating their specific roles in an 

economy 

• engage students with practical examples of costs curve; such examples will focus on developing the 

students’ ability to calculate production costs and to plot cost curves. 
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Question 3  
___________________________________________________________________________________________ 
This question tested candidates’ understanding of Section 3 of the syllabus. The mean score was 6.61.  The 

question tested candidates’ ability to 

 

• define the terms market structure and market failure 

• identify two types of market structures characterized by many sellers 

• explain why the following are considered cause of market failure: 

o externalities 

o public goods 

• complete a diagram by including price and cost curves based on a market structure that is characteristic of 

zero economic profit 

• explain why there is zero economic profit in the given scenario. 

 

The overall performance of this question was poor. Approximately 4984 candidates attempted this question. 

The question has a mean of 3.58 out of 20. No candidate earned maximum mark for this question. 

 

Candidate’s Response to Part (a) (i) 
 

 
 

 

Examiner’s Comments 

 

The candidate’s definition of market structure was concise. 

 

Part (a) (i) was attempted by most candidates. In many instances, candidates obtained the two marks allotted 

to this question, since they were able to correctly define market structure as it relates to the behaviour and 

performance of firms.  However, a significant proportion of candidates provided only partial responses, for 

which they were only awarded one mark. In several cases, candidates simply listed the types of market 

structures (perfect competition and monopoly), and/or the characteristics used to determine these market 

structures, (number of buyers and sellers). While this indicated that the candidates had some knowledge of 

the concept, it was insufficient to determine whether they fully understood it. In other instances, candidates 

totally confused the terms market and market structure and as such, could not be awarded any marks.  
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Candidate’s Response to Part (a) (ii) 

 

  
 

 
 

  

Examiner’s Comments 

 

Market failure was succinctly described in the candidate’s response. 

 

Part (a) (ii) was attempted by most candidates. There were several instances where candidates showed a clear 

understanding of the concept and were therefore able to obtain maximum marks for their responses.  

However, in their attempt to define market failure, many candidates failed to recognize that it is not only an 

inability of the market to allocate or distribute resources, but to do so efficiently.  In some cases, there were 

candidates who focused only on firms’ inefficiencies rather than the entire market’s inefficiency.  Further 

analysis showed that on many occasions, candidates simply equated market failure with disequilibrium in the 

goods market. Hence, many responses sought to explain market failure as a situation where demand was 

greater than supply.  Some also went on to explain that it was ‘a firm’s inability to supply sufficient goods (and 

services) to meet consumers’ demand’. Overall, it was observed that only a small percentage of candidates 

earned full marks for Part (a) of the question, with a relatively larger percentage earning one mark.  An 

unacceptably large number of candidates earned no marks, mainly because of incorrect responses. A few “no-

response” were recorded. 
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Candidate’s Response to Part (b) 

 

  
 

 
 

  

Examiner’s Comments 

 

The candidate interpreted and answered the question correctly. 

 

Generally, Part (b) was well done; a significantly large number of candidates demonstrated knowledge and 

understanding of the concept and were therefore able to earn full marks. Although some candidates failed to 

obtain the two marks, many were able to correctly identify at least one of the market structures, particularly, 

perfect competition.  However, in a few cases, there was clear evidence of candidates’ misinterpretation or 

misunderstanding of the concept.  Their responses related to economic systems such as ‘free market’ and 

‘planned economy’), rather than market structures.  Further, there were instances where candidates’ 

responses inferred that perfect competition was synonymous with the free market economy. 
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Part (c) 

 

Part (c) required candidates to relate their knowledge of externalities and public goods, to market 

failure.  Overall, the question was poorly done.  While many candidates demonstrated some knowledge 

of both concepts, they lacked the ability to apply such knowledge to correctly answer the question. Only 

a few responses captured the pertinent details which showed or explained why externalities and public 

goods cause market failure. 

 

Candidate’s Response to Part (c) (i) 

 

 
 

 
 

 

  

Examiner’s Comments 

 

The response was comprehensive. It captured the key details that clearly outlined how externalities cause 

market failure. 

 

For Part (c) (i), in some cases, candidates were only able to identify the types of externalities; that is, negative 

and positive externalities.   Although some responses went on to provide examples of both negative and 

positive externalities, they failed to show why they give rise to market failure.  In other instances, candidates’ 

responses suggested that externalities were only negative or “bad”. In several instances, candidates 

misunderstood or showed no knowledge of the concept. Hence, their responses alluded to externalities being 

imported goods that serve as strong competitors to domestic goods, giving rise to market failure. 
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Candidate’s Response to Part (c) (ii) 

 

 
 

 
 

  

Examiner’s Comments 

 

In explaining how public goods cause market failure, this candidate provided the reader with relevant details. 

The response was clear and to the point. 

 

For Part (c) (ii), candidates often ignored the question and only focused on discussing the characteristics of 

public goods. Again, like with externalities, there were several instances where candidates showed little or no 

knowledge.  Many responses suggested that public goods cause market failure simply “because they are 

provided by the government”.  There was very little discussion about the market inefficiencies that lead to 

market failure. 
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Part (d) 

 

In Part (d), for a total of 6 marks, candidates were required to draw on their knowledge of economic profit.  

However, candidates rarely scored above 3 on this question.  In fact, the scores mainly ranged from 0 to 

2.  A major factor which contributed to such low scores was candidates’ failure to attempt the question.  

More “No Response” were recorded for this than for any other part of question 3. 

 

Candidate’s Response to Part (d) (i) 

 

 
 

 
 

  

Examiner’s Comments 

 

The diagram illustrating zero economic profit was accurately drawn and labelled. 

 

In most instances for Part (d) (i), candidates scored 0 out of 3 either because they omitted the question or 

misinterpreted it.  For example, some candidates inserted demand and supply curves rather than the required 

cost curves.  Similarly, many inserted the fixed cost curve instead of the price curve. In cases where the correct 

curves were drawn, the equilibrium position was often incorrect, thereby resulting in less than full marks being 

awarded. Nevertheless, a few candidates were able to correctly interpret and analyse the information 

provided. Not only did they accurately illustrate the diagram showing zero (long-run) economic profit, but they 

also recognized that it was in a perfectly competitive market. For this, they were awarded full marks. 
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Candidate’s Response to Part (d) (ii) 

 

  
 

 

 
Recommendations 
 

• Teachers should devise different strategies to ensure that students have a clear understanding of those concepts 

that they are likely to confuse with others. For example, teachers can engage students in activities that 

emphasize key differences between market and market structure. 

 

• The three Suggested Teaching and Learning Activities found at the end of Section 4 in the syllabus should be 

employed to facilitate attainment of the objectives. 

 

  

Examiner’s Comments 

 

In reference to the diagram, this candidate was able to explain why zero economic profit was earned. Except 

for the use of the word ‘cost’ instead of price, (which was later corrected in the response), the candidate’s 

explanation was thorough. 

 

For Part (d) (ii), in attempting to explain why there was zero economic profit in the industry, many candidates 

identified the type of market structure (perfect competition) as the main reason.  While this allowed 

candidates to earn one mark, it fell short of what was required for the three marks allotted to the question.  

Very few candidates referred to key factors such as the price-taking characteristic of the industry’s firms or to 

their production costs being equal to related revenues. Only a small percentage of the responses was 

comprehensive enough to be awarded full marks.    
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Question 4 
___________________________________________________________________________________________ 
 

This question tested candidates’ understanding of Section 5 of the syllabus. The mean score was 4.58. The 

question tested candidates’ ability to  

 

• list three examples of the concepts: 

o financial institutions 

o financial instruments 

• explain the specific action a central bank may take to increase the supply of money using the four tools 

which may be employed as part of a country’s monetary policy to control the supply of money 

• use the value of financial assets in a country to calculate M0, M1 and M2. 

 

The overall performance of this question was poor. Approximately 4984 candidates attempted this question. 

The question has a mean of 4.57 out of 20. No candidate earned maximum mark for this question. 

 

Candidate’s Response to Part (a) (i) 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly listed three types of financial institutions. 

 

Part (a) (i) was done well by most candidates; these candidates earned at least two of out three marks for 

correctly listing three types of financial institutions. Some candidates gave specific examples of financial 

institutions, which were acceptable answers. Weaker candidates, however, either did not answer this part of 

the question or just stated ‘banks’ as their answer for financial institutions. 
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Candidate’s Response to Part (a) (ii) 

 

 

 
 

  

Examiner’s Comments 

 

This candidate correctly listed three types of financial instruments. 

 

Part (a) (ii) was fairly done. Like Part (a) (i), many candidates earned at least two marks. Candidates who stated 

that money was a financial instrument were not rewarded marks as that was too broad an answer. 
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Candidate’s Response to Part (b) 

 

 

 
 

 
 

Examiner’s Comments 

 

This candidate thoroughly explained how a central bank could use four monetary tools to increase the supply 

of money. 

 

Part (b) was poorly done as many candidates did not provide an answer for this part of the question. 

Furthermore, many candidates did not understand that increasing the money supply was a monetary policy 

issue. Consequently, many candidates offered fiscal policy responses. For example, many responses indicated 

that ‘increasing government spending’ or ‘changing tax rates’ would increase money supply. Some candidates 

gave monetary policy solutions but failed to recognize that the question asked about increasing money supply 

and not simply ‘changing’ money supply. A few candidates provided correct monetary policy tools to increase 

money supply. Not many candidates scored more than six out of a maximum of eight points for this part of the 

question. 
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Candidate’s Response to Part (c) (i) — Sample No. 1 

 

 
Candidate’s Response to Part (c) (i) — Sample No. 2 

 

  
 

 
 

Candidate’s Response to Part (c) (ii) 

 

  

 
 

  

Examiner’s Comments 

 

In both exemplars, the candidates calculated M0 correctly. 

Examiner’s Comments 

 

The candidate calculated M1 correctly. 
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Candidate’s Response to Part (c) (iii) 

 

  

 

 
Recommendations 
 
Teachers are encouraged to do the following: 

 

• Find creative ways to help students understand what financial institutions are and what their main 

purpose/objective/goal is.  

• Explain what constitutes a financial instrument and use creative ways to help students understand them.  

• Use real-world examples when teaching monetary policy tools. This is likely to help students better 

understand these concepts. Also, teachers could explain how various monetary policy tools would lead to 

a particular outcome. Furthermore, teachers should be intentional in differentiating between fiscal and 

monetary policies and how the two are used to achieve their intended purposes. 

• Properly define the different measures of money and how these measures are interconnected. It is also a 

good idea to use examples when calculating these measures of money, and test students’ understanding of 

the concepts. It is also recommended that teachers use slightly different wording for the relevant 

components of each measure. In doing this, students would be exposed to potential variations of these 

components which they may see in an examination.  

  

Examiner’s Comments 

 

Although this candidate calculated M1 incorrectly, the correct components were included when calculating 

M2. 

 

Parts (c) (i), (ii), and (iii) were poorly done. Many candidates did not recognize that the latter 

measures/definitions of money were dependent on their earlier calculations/measures (M2 depended on M1 

and M1 depended on M0). A small proportion of candidates calculated M0 correctly and very rarely did 

candidates correctly calculate M1 and M2. 
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Question 5  
___________________________________________________________________________________________ 
 

This question tested candidates’ understanding of Sections 7 and 8 of the syllabus. The mean score was 4.86.  The 

question tested candidates’ ability to 

 

• state the meaning of the acronyms CET and WTO 

• differentiate between the following economic concepts: 

o Absolute advantage and comparative advantage 

o Balance of trade and balance of payments 

• explain how an increase in interest rates can improve the current account of the balance of payments 

• explain how a current account surplus on the balance of payments can increase employment 

• calculate, based on information from a current account: 

o the value of export of goods 

o the value of the current account 

• suggest two policies which may be used to address the current account deficit. 

 

The overall performance of this question was poor. Approximately 4984 candidates attempted this question. 

The question has a mean of 4.83 out of 20. Three candidates earned maximum mark for this question. 

 

Candidate’s Response to Part (a) (i)—(ii) — Sample No. 1 

 

  

  

 

 

 

 

 

 

 

Candidate’s Response to Part (a) (i)—(ii) — Sample No. 2 
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Candidate’s Response to Part (a) (i)—(ii) — Sample No. 3 

 

 
 

Candidate’s Response to Part (a) (i)—(ii) — Sample No. 4 

 

 

Candidate’s Response to Part (a) (i)—(ii) — Sample No. 5 

 

 

 
 

  

Examiner’s Comments 

 

The candidates in Samples 1, 2 and 3 were able to identify the meanings of the acronyms: (CET) as Common 

External Tariff and (WTO) as World Trade Organization. Candidates in Samples 4 and 5 both had challenges 

with CET. 

 

Generally, for Part (a) (i), the majority of candidates was either unable to correctly identify the acronym CET 

as Common External Tariff or simply provided no response. For Part (a) (ii), the majority of candidates was able 

to identify the acronym WTO as World Trade Organization. 
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Candidate’s Response to Part (b) (i)—(ii) — Sample No. 1 
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Candidate’s Response to Part (b) (i)—(ii) — Sample No. 2 

 

 

 
 

  



44 | P a g e  
 

Candidate’s Response to Part (b) (i)—(ii) — Sample No. 3 
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Candidate’s Response to Part (b) (i)—(ii) — Sample No. 4 
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Examiner’s Comments 

 

In Samples 1–3, candidates competently differentiated between absolute and comparative advantage, and 

balance of trade and balance of payments. However, in Ssmple 4, the candidate competently differentiated 

between absolute and comparative advantage but did not grasp the concept of the balance of payments. 

 

Part (b) (i) was fairly completed as a majority of candidates were able to differentiate between absolute 

advantage and comparative advantage. More competent candidates were able to explain absolute advantage 

as the ability of the country to produce more goods given its resources and comparative advantage as the ability 

to produce the good in which it has a lower opportunity cost. Weaker candidates mixed up both concepts and 

were unable to distinguish comparative advantage using the key word lower to describe the opportunity cost 

in producing the good. 

 

Part (b) (ii) was fairly completed as the majority of candidates was able to differentiate between balance of 

trade and balance of payments. More competent candidates were able to identify the balance of trade as the 

difference between imports and exports and balance of payments as the transactions between the country and 

the rest of the world. However, weaker candidates were unable to differentiate between the two. Weaker 

responses explained balance of payments as outflows and inflows and could not be awarded the required 

mark. 
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Candidate’s Response to Part (c) — Sample No. 1 

 

  
 

 
 

  

Examiner’s Comments 

 

This candidate sufficiently explained how an increase in interest rates can improve the current account balance 

of the balance of payments. 
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Candidate’s Response to Part (c) — Sample No. 2 

 

 
 

 
 

  

Examiner’s Comments 

 

This candidate demonstrated the ability to explain how an increase in interest rates can improve the current 

account balance of the balance of payments. However, it was clear that the candidate could not link net 

exports to the improvement in the current account. 
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Candidate’s Response to Part (c) — Sample No. 3 

 

 
 

 
 

  

Examiner’s Comments 

 

This candidate demonstrated the ability to explain how an increase in interest rates can improve the current 

account balance of the balance of payments.  
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Candidate’s Response to Part (c) — Sample No. 4 

 

 
 

 
 

  

Examiner’s Comments 

 

This candidate demonstrated the ability to explain how an increase in interest rates can improve the current 

account balance of the balance of payments. 
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Candidate’s Response to Part (c) — Sample No. 5 

 

 

 
 

  

Examiner’s Comments 

 

This candidate demonstrated the ability to explain how an increase in interest rates can improve the current 

account balance of the balance of payments. 

 

Part (c) was challenging as the majority of candidates was unable to explain how interest rates can improve 

the current account balance. Better responses explained the reduction in spending because of the increase in 

interest rates leading to a decrease in imports as borrowing became more expensive. The reduction in imports 

led to more being spent locally and the decrease in imports leading to an improvement in the current account. 

However, weaker responses incorrectly explained an increase in investment flows as a result of the increase 

in the interest rates. It should be noted that the majority of candidates could not link the net increase in exports 

as a result of the fall in imports.   
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Candidate’s Response to Part (d) — Sample No. 1 

 

  
 

 

 

Candidate’s Response to Part (d) — Sample No. 2 
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Candidate’s Response to Part (d) — Sample No. 3 

 

 
 

 

 

Candidate’s Response to Part (d) — Sample No. 4 
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Candidate’s Response to Part (d) — Sample No. 5 

 

 
 

 
 

  

Examiner’s Comments 

 

The five samples represent responses where candidates competently explained how a current account surplus 

on the balance of payments can increase employment. 

 

Part (d) was poorly completed as the majority of candidates was unable to explain how current account surplus 

can increase employment. Most candidates did not explain the relation to trade and the increase in 

employment. More competent explanations included that there are greater inflows than outflows as local 

firms increase their output and export, leading to further expansions and they are able to demand more factors 

of production including labour and the need for more workers. Weaker candidates simply stated that with the 

extra money coming in there will be an increase in employment. 
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Candidate’s Response to Parts (e) (i)—(iii) — Sample No. 1 
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Candidate’s Response to Part (e) (i)—(iii) — Sample No. 2 
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Candidate’s Response to Part (e) (i)—(iii) — Sample No. 3 

 

 

 

 
 

 
 

  

Examiner’s Comments 

 

These three samples represent responses where candidates competently calculated the value of exports and 

value of the current account and suggested two policies used to address the current account deficit. 



58 | P a g e  
 

Candidate’s Response to Part (e) (i)—(iii) — Sample No. 4 
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Candidate’s Response to Part (e) (i)—(iii) — Sample No. 5 
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Recommendations 
 

• Teachers can utilize real-world examples of balance of payments to help students understand how policies 

impact the balance of payments. 

 

  

Examiner’s Comments 

 

Samples 4 and 5 represent responses where candidates competently calculated the value of exports and 

suggested two policies used to address the current account deficit. However, in both cases, candidates were 

unable to show an understanding of how to calculate the value of the current account. 

 

Part e (i) was poorly done as the majority of candidates was unable to calculate the value of export of goods. 

Many candidates incorrectly calculated a negative 385. Part e (ii) was also poorly done as a majority of 

candidates were unable to calculate the value of the current account and provided no response. Part e (iii) was 

poorly completed as many candidates could not suggest two policies to correct a current account deficit. More 

competent answers identified contractionary fiscal policy, contractionary monetary policy, devaluation, and 

the protectionist policy of tariffs. Weaker candidates simply stated ‘fiscal and monetary policy’ for which no 

mark was awarded. A popular response included two protectionist policies which were quotas and tariffs 

however only one mark could have been awarded as both were protectionist policies. 
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PAPER 031 – SCHOOL-BASED ASSESSMENT (SBA) 
 

General Comments 

 

There was a marked improvement in the general presentation of the SBAs this year. Most students were able to 

score at least 70 per cent of the total marks possible. The mean score was 35 out of 40. The majority of projects 

focused on the COVID–19 pandemic and how this impacts issues such as demand, supply and unemployment. The 

marking of the SBAs at the centres continues to be show leniency. Teachers are encouraged to score the 

components of the project in a manner that is strictly consistent with the mark scheme as outlined in the syllabus. 

 

Table of Content (1 mark) 

 

Most students presented a properly formatted Table of Contents to earn the mark. However, in a few cases, 

students failed to include page numbers and so were unable to earn the mark allotted. 

 

Topic (2 marks) 

 

The topics chosen were generally good, accurately described the projects and were appropriate based on the 

requirements of the SBA. Students were largely able to clearly state the problem or issue under investigation and 

highlight the population of interest to the research. Topics were generally well delineated and within the scope of 

the syllabus. 

 

Objectives (2 marks) 

 

Most students were able to present at least two clearly stated and realistic objectives relative to the topic. 

However, some students presented objectives that were poorly stated, repetitive and ambiguous. 

 

Background/Overview (4 marks) 

 

Most students were able to effectively describe the history and development of the topic to earn the first two of 

the four marks available. Some students did not maximize the second two marks available as they failed to show 

how/why the topic or issue is important to them and to society by extension. Showing its importance would 

establish the need for conducting research on that topic. 

 

Methodology (10 marks) 

 

This section was generally fairly well done. Most students identified the data collection instruments but did not 

adequately describe the instruments in terms of construct and content. Some students provided definitions for, 

instead of descriptions of, the data collection instruments. In almost all instances, students appropriately used a 

questionnaire as their main data collection instrument. Unfortunately, many students did not reference their 

secondary sources and so could not have been credited as having used at least two data collection instruments. 
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Generally, the description of the data collection method was not well done. There were only a few instances where 

students were able to properly caption and adequately describe the data collection methods employed inclusive 

of the sampling technique used. However, most students provided information on the data collection instruments 

rather than the data collection methods. For example, students attempted to justify their use of data collection 

instruments and presented generic advantages of the chosen data collection instrument. In addition, where a 

statement of the limitations of the data collection method was required, most students highlighted the challenges 

faced when conducting the research while others presented common disadvantages associated with the data 

collection instrument. 

 

Presentation of Data (10 marks) 

 

Most students were able to use at least two different appropriate charts, graphs and tables that were correctly 

titled and labelled to present the data collected. It was however noted that although the data collection 

instrument catered for the collection of relevant data, students in some cases did not choose to present the data 

that were directly related to the objectives of the study.  

 

The analysis of the data was fairly well done. However, in cases where students identified secondary sources of 

data in the methodology, there was little evidence of this in the presentation and analysis of data. Also, most 

students did not incorporate the relevant economic concepts and theories in their analysis of data. Additionally, 

in most cases, students did not present clear statements of the findings and some statements were not consistent 

with the presentation and analysis of data. 

 

Conclusion (4 marks) 

 

The majority of the students did not present a logical summary of the project in the conclusions. Some students 

chose to use the conclusion section solely for the purpose of presenting their findings and so could not maximize 

on the marks allotted for this section. 

 

Recommendations (4 marks) 

 

Very few students were able to score maximum marks for recommendations. In some instances, students offered 

recommendations that are consistent with economic theory but were not in line with the findings of the research. 

Further, some students offered recommendations that were not actionable or could not address the issue 

specifically for the population of interest.  
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Bibliography (1 mark) 

 

For the most part, students were unable to properly format the bibliography.  

 

Overall Presentation (2 marks) 

 

Most of the SBAs appear to be within the prescribed word limit and followed the correct sequence for the sections. 

There were numerous cases where students fell short in thoroughly proofreading and editing their final SBA 

documents to eliminate spelling, grammar, and formatting errors. 

 

 

 

PAPER 032 – ALTERNATIVE TO THE SCHOOL-BASED ASSESSMENT (SBA) 
 

This paper tested candidates’ overall knowledge, interpretation, analysis, and application of key concepts in the 

CSEC Economics syllabus, particular for Section 2 – “Production, Economic Resources and Resources Allocation” 

and Section 5 – “Economic Management: Policies and Goals”. Using the context of a natural disaster/hurricane, 

the paper tested candidates’ ability to apply these key economic concepts.  

 

The paper was generally poorly done with few candidates obtaining 50 per cent or higher of the total 40 marks 

allotted. The mean score was 12.5 out of 40. Poor responses to questions that assessed Interpretation and Analysis 

(P2) and Application (P3) accounted for the low scores received by most candidates.  

 

Question 1 
___________________________________________________________________________________________ 
 

This question was a knowledge and comprehension-based question. It tested candidates’ knowledge of basic 

economic concepts. The question was satisfactorily done with many candidates obtaining above 50 per cent of 

the 10 marks allotted. The mean was 4.95. 
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Candidate’s Response to Parts (a) (i) – (iii) 

 

 

 

 

  

Examiner’s Comments 

 

The three concepts were clearly defined by this candidate. In particular, this response also demonstrated 

knowledge of the modern-day reference to the Caribbean Community with the omission of the common 

market, which was included in previous terminology. 

 

The mean mark for Parts (a) (i–iii) was 2 out of 3. While most candidates demonstrated knowledge of the terms 

CDB and CARICOM, fewer candidates had knowledge of the meaning of FDI. 
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Candidate’s Response to Part (b) (i) 

 

 

 

 

Candidate’s Response to Part (b) (ii) 

 
 

  

Examiner’s Comments 

 

This candidate’s definition of the economy was clear. The candidate acknowledged the fact that the economy 

facilitated three key functions — production, distribution, and consumption. 

 

The mean mark for this question was 1 out of 2 as most candidates demonstrated knowledge of the term the 

economy. However, very few candidates were able to relate the term to all three key functions. Very weak 

candidates showed no knowledge of these three key functions.  

Examiner’s Comments 

 

This candidate provided a very clear definition of economic growth, highlighting the growth indicator along 

with the acknowledgement that it is measured over a period of time. 

 

The mean mark for this question was 1 out of 2. While most candidates were able to relate economic growth 

to a change in GDP/output, per capita income or GNI, fewer candidates were able to relate that economic 

growth is measured over a given period of time. 
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Candidate’s Response to Part (c) 

 
 

 
  

Examiner’s Comments 

 

The factors of production were clearly highlighted by this candidate. 

 

The mean mark for Part (c) was 2 out of 3 with many candidates demonstrating their knowledge of the factors 

of production, and scoring full marks. 
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Question 2 
 

___________________________________________________________________________________________ 
 

This question was an application-based question (P3). It tested candidates’ ability to distinguish a developed 

economy from a developing economy and required them to apply their knowledge of economics to an analysis of 

the impact of a natural disaster in a developing economy. This question was satisfactorily done by some 

candidates. However, the mean score was 3.37 out of 12. 

 

This question tested candidates’ ability to explain 

 

• why a developed country would be in a position to help the small Caribbean economy of Caribville as 

described in the case study 

• explain how the loss of workers affected labour productivity in the agricultural sector of Caribville 

• how hurricane Bella caused an increase in the national debt of Caribville. 

 

Candidate’s Response to Part (a) 

 

 

Examiner’s Comments 

 

This candidate provided a comprehensive list of the factors that enhance the capacity of developed economies 

to lend support to less developed ones.  

 

The mean mark for this question was 2 out of 4. Many candidates understood that a developed economy 

possesses more resources (in particular, higher levels of capital and GDP) and hence is able to provide aid to a 

developing economy impacted by a hurricane. However, most candidates were unable to demonstrate, in a 

sufficient manner, the characteristics of a developed economy that allow for such economies to be better 

positioned to assist in the aftermath of a natural disaster. Such characteristics include access to more 

technically trained personnel and better economic stability. 
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Candidate’s Response to Part (b) 

 

 

 

 

  

Examiner’s Comments 

 

A clear link between loss of workers and productivity was provided by this candidate. 

 

The mean mark for this question was 2 out of 4. Generally, candidates were able to link the loss of skilled 

labour/workers to decline in agricultural output in future periods. However, most candidates were unable to 

link it to declining productivity resulting from the inability to replace the skilled workers.  
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Candidate’s Response to Part (c) 

 

  

Examiner’s Comments 

 

Reasons for increase in national debt were clearly explained by this candidate. 

 

The mean mark for this question was 2 out of 4. Most candidates recognized that a hurricane would result in 

the need for new loans by the government to rebuild damaged infrastructure and to help citizens with loss of 

income. However, few candidates noted the possibility that higher national debt could also come about 

through higher costs of borrowing following the disaster. Also, few candidates demonstrated an understanding 

of what the national debt represents, by definition, hence, these candidates were not awarded a mark for this 

aspect of the question. 
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Question 3 
___________________________________________________________________________________________ 
 

This question was an application-based question (P3). It tested candidates’ ability to link informal savings to a 

household’s ability to recover from the impact of a hurricane. The question also tested candidate’s understanding 

of key economic sectors and the impact of the natural disaster on the primary sector. This question was 

satisfactorily done by some candidates. However, the mean score was 2.55 out of 8. 

 

This question tested candidates’ ability to  

 

• suggest one informal method of savings that the citizens in the case study could use to protect themselves 

in their local communities 

• explain how informal savings can assist citizens in protecting themselves against the impact of hurricanes 

• suggest the sector that would be mainly affected by a reduction in the crops produced in the country 

• explain one way in which hurricanes could affect unemployment in the agricultural sector. 

 

Candidate’s Response to Part (a) (i) 

 

 

 

  

Examiner’s Comments 

 

The type of informal savings provided by this candidate was clear. 

 

Most candidates received the allotted one mark as they were able to correctly identify a form of informal 

savings in their national community. However, a few candidates confused informal savings with access to a 

credit union account.   
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Candidate’s Response to Part (a) (ii) 

 

 

 

Candidate’s Response to Part (b) (i) 

 

  

Examiner’s Comments 

 

The benefits provided by this candidate were clear and demonstrated this method’s utility when the formal 

sector is inaccessible. 

 

Most candidates were able to link informal savings to access to funds to obtain essential items following a 

hurricane. However, fewer candidates were able to link access to savings through informal means to enhancing 

capacity of households who may not have easy access to funds through the formal financial sector or who may 

endure periods of unemployment following the natural disaster. 

Examiner’s Comments 

 

This candidate clearly stated the economic sector and provided an example. 

 

Most candidates received the allotted one mark as they were able to identify the primary sector as the affected 

sector. Where primary sector was not identified, most candidates were able to correctly identify the 

agricultural sector. 
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Candidate’s Response to Part (b) (ii) 

 

 

 

 

  

Examiner’s Comments 

 

This candidate provided a good explanation of the link between unemployment and the impact of the 

hurricane. 

 

The mean score for this question was 2 marks out of 3. Most candidates were able to link the effects of a 

hurricane to the loss of jobs due to reduced agricultural output. However, many candidates failed to identify 

that for these workers to be considered unemployed, they must be actively seeking another job.   
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Question 4 
___________________________________________________________________________________________ 
 

This question was an interpretation and analysis-based question (P2). It tested candidates’ ability to calculate 

economic growth and to link the effects of a natural disaster/hurricane on the economy using a Production 

Possibility Curve (PPC). This question was poorly done with many candidates obtaining less than 50 per cent of 

the allotted score. The mean score was 1.65 out of 10 

. 

The inability of candidates to calculate economic growth accounts mainly for the low scores in this question. 

 

This question tested candidates’ ability to  

 

• calculate economic growth based on scenarios 

• sketch a production possibility curve to show a loss of economic resources due to a hurricane. 

 

Candidate’s Response to Part (a) (i) 

 

 

  

Examiner’s Comments 

 

In this candidate’s response to scenario 1, the formulation and calculations were very clear. 

 

Most candidates obtained a zero score for this question. Candidates were asked to calculate (average) 

economic growth if a hurricane did not occur but they were unable to do so.  
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Candidate’s Response to Part (a) (ii) 

 

 

  

Examiner’s Comments 

 

In this candidate’s response, the formulation and calculations for scenario 2 were very clear. 

 

Most candidates obtained a zero score for this question. Candidates were asked to calculate (average) 

economic growth if a hurricane did occur but they were unable to do so.  
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Candidate’s Response to Part (b) 

 

 

 

  

Examiner’s Comments 

 

In this candidate’s response, the PPC was well drawn, properly labelled and clearly illustrated the effects on 

the economy. 

 

While many candidates were able to draw a PPC and correctly label the graph, there were several candidates 

who demonstrated some difficulties. In some cases where the PPC was correctly drawn, candidates were 

unable to demonstrate the inward shift to illustrate the negative impact of the hurricane on the economy. 

Also, in some cases, candidates mistook the demand curve for a PPC. 
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Recommendations 
 

Teachers are encouraged to do the following: 

 

• Introduce techniques that will enhance students’ knowledge of basic economic concepts, for example, 

increase in-class assessment of basic concepts 

• Focus on more in-class practice of calculations of key economic variables (in this paper, the calculation of 

economic growth was tested). Where possible, knowledge transfer techniques for concepts taught in 

mathematics should be applied. 

• Focus on more in-class practice of drawing graphical illustrations to avoid misinterpretation of basic and 

fundamental graphical tools in economics. Increased practice will also help with the quality of the 

graphical illustrations.   

 

 


