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INTRODUCTION 

This report is based on candidates’ responses in the May/June 2023 CAPE Spanish Unit 1 
examination. Unit 1 — La Familia, La Sociedad Y El Medio Ambiente — consists of the following 
modules. 

• Module 1: El individuo, la familia y la vida diaria  
• Module 2: La sociedad y los asuntos sociales  
• Module 3: El medio ambiente 

 
These modules are tested through the following papers. 
 

• Paper 01 — Listening Comprehension 
• Paper 02 — Reading and Writing 
• Paper 03 — Literary Analysis and Themes 
• Paper 04 — School-Based Assessment 

 
Unit 1 was taken by 294 candidates in 2023 compared with 401 candidates in 2022, and 424 
candidates in 2021. Candidates’ performance in 2023 remains comparable to that of 2021 and 2020; 
97 per cent of the candidates receiving the acceptable Grades I–V. 
 
The performance of candidates on Paper 01 in 2023 declined slightly when compared to that of 
2022 and 2021. There was a decline in candidate performance on Paper 02 and a slight improvement 
in Paper 03. Candidate performance on the SBA was comparable to 2022. 
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PAPER 01 — Listening Comprehension 

Paper 01 — Listening Comprehension — consists of six compulsory questions arranged into two 
sections covering all three modules. Two questions are based on Module 1, one question on Module 
2 and three questions on Module 3. Knowledge of the entire unit is required. The aim of this paper 
is to test candidates’ listening skill. In Section A, which is based on Modules 1 and 3, there are five 
short selections in Spanish and short answers are to be provided in English. Section B, which is based 
on Module 2, consists of an extended conversation, interview commentary or discussion in Spanish 
with questions in English which candidates are expected to answer in English. The maximum number 
of marks available for this paper is 72. The paper contributes 30 per cent to the final assessment. 
Each Module contributes 10 per cent 
 
In 2023, the highest score achieved by any candidate was 67.09. The mean score was 50.49 (70.12 
per cent) and the standard deviation 9.27. This represented an overall improvement in candidates’ 
performance over 2022.  
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PAPER 02 — Reading and Writing 

Paper 02, Reading and Writing, consists of seven questions. Familiarity with the entire unit is 
required. The aim of this paper is to test reading and writing skills. Section A consists of two passages 
based on Modules 1 and 3 requiring short responses. Candidates must answer all questions in 
Section A. Section B consists of five essay questions based on Module 2. Candidates are required to 
write an essay in Spanish on one of the five questions. The total number of marks available for this 
paper is 72. The paper contributes 30 per cent to the final assessment. Each Module contributes 10 
per cent. 

SECTION A — Reading Comprehension 
 
In this section of Paper 02, candidates were presented with two passages written in Spanish. They 
were required to respond to questions based on these passages. The questions for Passage 1 — El 
Código de las Familias — were written in Spanish. Candidates were required to respond using 
Spanish. For Passage 2 — La Gestión de los Residuos en Chile — the questions were written in English 
and candidates were required to respond in English.  

Passage 1— El Código de las Familias 

Candidates were tested on their understanding of Spanish and their ability to express themselves 
using the same. They were also required to use their own words as far as possible. In addition, they 
had to express their opinion on issues raised.  

Overall, candidates’ performance was satisfactory; however, there were numerous candidates who 
produced limited responses. Some candidates lacked the ability to analyse and synthesize the 
information within the text and to draw conclusions based on the information they had been given; 
this affected their overall comprehension. Essentially, inability to comprehend the passage, coupled 
with challenges in substitutions and vocabulary, affected candidates’ ability to respond in their own 
words. Therefore, there were numerous instances of candidates replicating phrases, sentences, and 
in some cases, entire paragraphs from the passage. In addition, some ideas were expressed 
incorrectly in candidates’ attempts to substitute textual information. However, there were a few 
candidates who made good attempts at producing language and manipulating the vocabulary to 
give coherent responses.   
 
In Part (a), candidates were required to identify the importance of the date mentioned in the first 
paragraph. Although most candidates seemed to comprehend what was asked and responded fairly 
well, many candidates did not respond using their own words. Many of them replicated the phrase 
consulta popular. Some candidates also misinterpreted the question by indicating that the date 
mentioned marked the beginning of the legislation.   
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For Part (b), candidates were asked to explain the deficiencies in the current legislation. Many 
candidates managed this question very well but they faced difficulties in providing the information 
in their own words especially for the phrases ya no es coherente and la dinámica sociofamiliar. In 
addition, a few candidates provided irrelevant responses and elaborations that they pulled from 
other sections of the text. This indicated that they did not understand the passage.  
 
In Part (c), candidates were asked to identify three characteristics of the Cuban family structure as 
mentioned in the passage. Candidates answered fairly well. Many of them gave correct responses. 
However, other candidates struggled to find substitutions for the phrases familias pequeñas and 
envejecidas. Nevertheless, it is noteworthy that some candidates produced synonyms for el 
incremento/incrementando such as el crecimiento/creciendo and el aumento/aumentando.  
 
For Part (d), candidates were required to explain the change that the Cuban family has undergone, 
according to Doctor Muzio. Doing so proved challenging for many candidates. Only a few were able 
to make inferences to provide an effective explanation of the shift experienced by the Cuban family, 
as documented in the text. Most candidates mainly stated the contributing factors, using direct 
words from the passage. 
 
In Part (e), candidates were required to discuss the importance of re-thinking the concept of family.  
This question proved to be problematic. Some candidates provided limited, irrelevant or no 
responses. It was evident that they found it difficult to synthesise the details provided in paragraphs 
five and six and failed to clearly elucidate the diverse perceptions of the family, as well as the 
negative situations experienced by its members. Many candidates provided incoherent responses 
while others merely rewrote the information in their responses.   
 
Part (f) was equally as problematic as Part (e). Candidates were required to discuss the benefits of 
the legislation. Many candidates only listed the different aspects of the legislation as detailed in the 
text.  However, a few candidates were able to provide clear explanations in their discussion. 
 
For Part (g), candidates were asked to if they believed that the government of their countries 
protects families. They were also asked to justify their response with two examples. Candidates 
performed fairly well and many provided logical and coherent responses. However, some 
candidates failed to gain more marks because they provided insufficient responses. For example, 
some candidates stated their opinions or provided limited justifications and explanations. In 
addition, some candidates used the target language poorly and this affected the coherence of some 
of their responses.  
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Candidate’s Response to Question 1  
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Passage 2 — La Gestion de los Residuos en Chile 
 
This question assessed candidates’ ability to understand a passage based on a topic of interest, 
which was written in contemporary Spanish. For Parts (a) to (g), candidates were required to 
respond in English to questions asked in English. For Parts (h) to (l) candidates were required to 
provide synonyms of words taken from the passage. 
 
Overall, the performance of candidates was good. Some candidates responded in a manner which 
showed that they understood the text while others’ performance indicated that they experienced 
some level of difficulty with comprehending the passage. In some instances, candidates translated 
parts of the text literally without demonstrating that they understood the content of the passage. 
 
For Part (a), candidates were required to state the reason for the delicate context in which the 
International Day of Recycling was celebrated. This part was generally well done as most candidates 
were able to identify the Covid-19 pandemic as the reason for the delicate context. 
 
In Part (b), candidates were asked to explain the reason for the increase in domestic waste 
production. Generally, the performance of candidates was very good. Most candidates were able to 
identify the role of quarantine and the increase in online shopping; however, many candidates were 
unable to identify that they should refer to English words such as packaging or wrappings and were 
therefore unable to make the connection to domestic waste production in their responses. 
 
In Part (c), candidates were required to explain the challenges of waste production in the medical 
field. Candidates’ performance was average. Some candidates were able to identify the difficulty in 
recycling medical waste materials due to the risk of infection and the resulting high cost of managing 
such waste. Other candidates failed to mention the costs associated with managing medical waste. 
 
For Part (d), candidates were asked to state the main objective of La Ley de Responsabilidad 
Extendida del Productor (REP). Generally, this part was poorly done as most candidates 
misinterpreted the meaning of the word recolección and had difficulty translating valorización 
accurately into English based on the context. 

Examiner’s Comments 
 
The candidate demonstrated that he/she comprehended the text. Generally, he/she responded to 
most parts in an excellent manner and used accurate and advanced structures and vocabulary. There 
were instances of minor lifting for two of the responses. Even though it was clear that the candidate 
understood Part (e) and Part (f), he/she did not provide all the information that was required. In Part 
(g), the candidate produced a comprehensive response in which he/she provided relevant content 
and used excellent language along with well-informed justifications and examples. 
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In Part (e), candidates were required to discuss the difficulties faced by Chile with respect to the 
treatment of domestic waste. Candidates’ responses were average. Some candidates were able to 
accurately capture the statistics and nuances necessary to give a full response whereas other 
candidates translated the statistics incorrectly and missed key aspects. 
 
For Part (f), candidates were asked to discuss the importance of the date mentioned in the sixth 
paragraph of the passage. This part was generally well done as most candidates were able to identify 
the date and the major components of the plan associated with the date. However, some candidates 
gave a literal, erroneous translation of Ruta Nacional and failed to mention that it was a national 
document or guide. 
 
For Part (g), candidates were asked to list the actions that Chile must take to achieve global 
standards. This part was generally well done as most candidates were able to identify the changes 
needed within the Chilean society. 
 
Parts (h) to (l) required candidates to provide synonyms for words taken from the passage. This part 
was well handled by most candidates. Most candidates were able to identify four out of the five 
synonyms. The most problematic item was Part (i), tirables. In some instances, the words given by 
candidates were incorrect. There were also instances of candidates giving complete phrases as 
synonyms rather than a single word. Candidates must be reminded that the synonyms they give 
must match the part of speech of the given word. 
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Candidate’s Response to Question 2  
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Examiner’s Comments 
 
In the exemplar, the candidate responded excellently. The candidate demonstrated that he/she had 
an excellent understanding of the texts, which were written in Spanish and conveyed his/her ideas 
in a highly effective manner using English.  
 
For Part (a), the candidate was able to clearly identify the reason for the delicate context in which 
the International Day of Recycling was celebrated. 
 
For Part (b), the candidate explained the reason for the increase in domestic waste, capturing 
nuances such as quarantine policies. He/she provided a response that revealed superior global 
understanding of what was asked.  
 
The candidate also responded very well to Part (c) and was able to state the challenges of waste 
management in the medical field by highlighting the high infection rates, the challenges of disposal 
and the resulting high cost of waste management.  
 
The candidate provided an excellent answer for Part (d); however, a few candidates misinterpreted 
one of the key vocabulary items recolección and consequently produced an erroneous response.  
 
The candidate responded well to Part (e); however, a few candidates did not translate the statistics 
correctly and once again produced an erroneous response.  
 
For Part (f), the candidate was able to grasp and convey the importance of the date as required.  
 
In Part (g), the candidate clearly identified the steps Chile must take to address challenges related 
to  recycling. 
 
Furthermore, the candidate displayed higher order skills such as summarizing and was able to 
provide excellent responses to the vocabulary items in Parts (h) to (l).  
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SECTION B — Essays 
 
This section assessed candidates’ ability to express themselves in Spanish in an analytical and logical 
manner related to the themes outlined in Module 2 of the syllabus. They were required to write an 
essay, in Spanish, of 300–350 words, on one of five topics given. Candidates were assessed on 
content and presentation, (organization and coverage of the topic, structure, logical reasoning, 
relevance and inclusion of facts, ideas and opinions) and correctness of expression (range of 
vocabulary and idioms, as well as accuracy of grammatical structures). 
 
In general, candidates were adequately prepared to discuss the essay topics related to the themes: 
Gender Roles, Employment and Unemployment, Crime and Violence, Religion in Society and 
Education. Nevertheless, some candidates presented ideas that lacked relevance and in some 
instances, they provided limited supporting details, references or evidence from research findings.  
 
It is noteworthy that most candidates were knowledgeable of the rudiments of effective essay 
writing. This was evidenced by the inclusion of introductions, paragraphing, connectives and 
conclusions. Numerous candidates displayed competence in the organization and presentation of 
ideas, and they provided comprehensive definitions along with historical backgrounds as a 
foundation to develop theses and further arguments in the body of the essay. Nevertheless, some 
essays contained vague introductions and thesis statements. In addition, the position stated and the 
information elucidated in the paragraphs were incongruent. Furthermore, in some paragraphs there 
were briefly mentioned or under-developed points and there were no topic or concluding 
sentences; in some instances, there was also a lack of coherence between the topic sentence and 
supporting details. Most essays contained conclusions; however, candidates should be encouraged 
to produce fully developed conclusions and to use the language to restate or summarize the main 
points of the essay, rather than present a mere verbatim of the thesis statement.   
 
The use of language varied from basic to excellent. It must be noted that some candidates produced 
complex linguistic and grammatical structures. Candidates needed to utilize more idiomatic 
expressions as well as advanced and varied vocabulary that align with what is required at this level. 
They are therefore encouraged to read more texts and different genres in Spanish, so that idioms, 
vocabulary and complex linguistic structures can become more entrenched into their implicit 
linguistic systems. There were numerous responses that contained inaccuracies in terms of how 
candidates used of the subjunctive mood as well as the perfect and conditional tenses.  More errors 
were evident in basic grammatical structures such as agreement, spelling, articles, accentuation, 
conjugation of verbs and proper word order and conjugation of verbs. In some instances, 
candidates’ poor quality of language resulted in misunderstanding or incoherence of what was being 
expressed. 
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Most candidates responded to Question 5 (Crime and Violence) and Question 3 (Gender Roles). 
Question 6 was the least attempted (Religion and Society). Overall, candidates’ performance ranged 
from poor to excellent. Most candidates’ performance fell within the satisfactory to good category.  

Question 3 
 
Los roles de género se han cambiado por lo mejor. Discute. 
 
This was the second most popular question. Most of them performed fairly well as in the areas of 
content and presentation, and correctness of expression.  The essays generally included facts, ideas 
and opinions, with references to historical and traditional contexts to illustrate their position. Most 
candidates supported the claim that gender roles have indeed changed for the better, citing the 
advantages gained by both sexes, but more so by women. Many candidates claimed that women 
have more opportunities for furthering their education and are more successful in fields that were 
formerly dominated by their male counterparts.  In addition, candidates discussed the fact that men 
are now able to spend more time with their families because of shared roles. On the other hand, a 
few presented counterarguments that alluded to identity crises associated with the change in 
gender roles, which can eventually threaten relationships and family life.  
Some common errors in expression that were produced by candidates included the following.  

• La sociedad no solo permite que las mujeres cumplir sus sueños… 
• Los hombres parece perderían su camino. 
• Es difícil por personas a identifcar su mismo. 
• Muchas empresas contrata mujeres. 
• Cuando los padres trabajar 
• Ellas cuidan las hijas. 
• familias rompido 
• desde los pasos cientos años 
• los trabajos a la casa 
• demonstra  
• egualdad  
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Question 4 
 
La mejor manera de eliminar el paro es eliminar la ayuda social. Discute. 
 
This was the fourth most popular question selected by candidates. They were required to include 
some form of comparative analysis between social support/assistance and other factors, as 
methods of eliminating unemployment. Most candidates did not do this. Many of them discussed 
alternative means to tackle unemployment or the reasons why unemployment cannot be 
eliminated, with little to no reference to, or discussion of social support.  In addition, others solely 
spoke of the causes and effects of unemployment but they lacked comprehensive coverage of the 
topic in their responses. This ultimately affected their score in the area of content.  
 
Candidate’s Response to Question 4 
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Examiner’s Comments 
 
The candidate presented logically developed arguments in the discussion of the topic ‘La major 
manera de eliminar el paro es eliminar la ayuda social.’ The introduction was well-written and began 
by effectively employing the questioning technique as a preview to a clearly stated position on the 
topic. The essay was very well-organized. The candidate employed excellent use of connectives, 
topic sentences and appropriate closing sentences in the body paragraphs. In each paragraph, the 
candidate presented details that supported the claim with coherent, sound arguments that were 
substantiated by relevant examples, as well as some original ideas. The conclusion was fairly well 
written and reiterated the candidate’s assertion. There were a few minor errors, however, the essay 
was a display of outstanding use of linguistic structures, vocabulary and idioms. 
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Some common errors in expression that were produced by candidates included the following. 
• Para eliminar la ayuda social no es la mejor manera de eliminar el paro. 
• Hay muchas personas quien trabajan en una computadora. 
• Hay más razones por que el paro no puede ser eliminado. 
• Eliminar la ayuda social solo provocar más problemas. 
• El gobierno debe que proveer la ayuda. 
• …por eso, la descriminaciózn aumentará. 
• la necesita de trabajos mecánicos 
• si las causas del paro son eliminado 
• se permite a mejorar la vida 
• toman ventaja de 
• fue electado 
• un otra causa 
• emfasis 
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Question 5 
 
Es imposible erradicar el crimen en la sociedad actual. Discute.  
 
This was the most popular question. Candidates provided varied responses. Most candidates agreed 
with the prompt given and discussed the correlation between poverty and unemployment and the 
committing of crime. They also discussed the inevitable existence of criminality. Some candidates 
also argued that corruption, greed and the obsession with power make it impossible to eliminate 
crime. On the other hand, other candidates presented counter-arguments that examined a variety 
of strategies that can be implemented to reduce crime and violence in society, for example, 
increased access to education, more e-job opportunities, and support programs. Numerous 
candidates discussed the causes of crime or its effects on the society while others provided 
conclusive claims, which indicated that they agreed with the prompt but they lacked substantiations 
and supporting details. Many candidates made potent conclusions that included a call to action. 
Marks ranged from satisfactory to very good; however, the performance of some candidates was 
excellent.  
 
Candidate’s Response to Question 5  
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Some common errors in expression that were produced by candidates included the following. 

• Por que no hay dinero, las personas hacen crimenes. 
• Las personas gustan la vida fácil. 
• Pobreza es un gran problema. 
• No están feliz con su vida. 
• Personas en el mundo ha cometida 
• lo que resultado en la pobreza 
• un trabajo que pagas mucho 
• puede ser cometer por 
• muchos razones. 
• una imbalancia 
•  es un facto 

Examiner’s Comments 
 
The candidate responded using compelling yet objective arguments. The essay begins with a succinct 
introduction that is enhanced by a logical and precise thesis statement. The paragraphs were clearly 
divided, each showcasing a central idea and well supported examples and details. Three solid points 
were developed and there was an excellent attempt at a counterargument that also offered novel 
ideas and recommendations. In the conclusion, the candidate summarized the position and included 
logical suggestions for change and a call to action. The candidate used generally accurate language 
but a few minor errors were noted.  He/she employed a wide range of advanced vocabulary, which 
was bolstered by synonymous references. 
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Question 6 
 
La religión ya no desempeña un papel esencial en nuestro mundo. Discute. 
 
This question was one of the least popular. Many candidates agreed with the topic and discussed 
the essential role that religion still plays in contributing to the development of the moral and ethical 
fibre of the society. Some candidates also discussed how it allows persons to show empathy and 
compassion, and that it aids in conflict resolution. Some candidates also argued that religion 
continues to form a significant part of our culture and identity. Very few candidates opposed the 
topic; however, those who did examined religion as a phenomenon that promotes oppression and 
inferiority. Many candidates performed within the good and very good bands for content and 
organization as well as expression.   
 
Some common errors in expression that were produced by candidates included the following. 

• Es mala y no servir un papel esencial. 
• la religión ayudame a tener cuidado 
• Necesitan la religión mantener su salud. 
• La religión danos una conexión con Dios. 
• recomiendo que las familias prueban a mostrar 
• valores de religioso 
• no tiene mucho fe 
• en lugar finalmente 
• la gente entienden  
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Question 7 
 
Los desafíos que enfrentan algunos estudiantes durante su escolarización conllevan al fracaso 
inevitable. Discute.  
 
This question was the least popular among candidates. Some of them presented definitions of 
education to set the foundation for the development of arguments and therefore produced essays 
that were generally well argued and well structured. Most candidates concurred with the view 
expressed in the prompt and discussed the impact of mental health and challenges experienced by 
students at home and school on the students’ success. The counterpoints chosen by candidates 
were based on the management of these problems in order to prevent such an impact. It should be 
noted however, that although candidates discussed the challenges faced by students during their 
studies, some of them did not fully show how these factors lead to failure.   
 
Candidate’s Response to Question 7  
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Some common errors in expression that were produced by candidates included the following. 

• Los problemas de salud mental hace la escuela mas difícil. 
• Es más dificil para tener éxito. 
• uno de los factores lo más duro es 
• no es solo desafíos pero hay otros factores 
• la autoestima 
• acordes con la psicología 
• este afirmación 

Examiner’s Comments 
 
The candidate presented points on the challenges faced by students that may eventually lead to 
academic failure. The discussion was cogently substantiated by references to research findings and 
relevant data, though an inclusion of the sources of these findings could have enhanced and further 
validated the arguments. The essay was organized well and this was evidenced by a clear 
introduction, effective paragraphing, use of connectives and a strong conclusion that reiterated the 
thesis and culminated with a thought-provoking clincher. The candidate expressed ideas using 
generally proficient language and structures as well as varied vocabulary. 
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Recommendations for Candidates 

• As with any skill, practice is important. Therefore, candidates should practise writing 
different drafts on current issues, beginning especially with those that are interesting and 
appealing to them. 

• Get continuous feedback on your writing from their teacher as well as your peers.  
• Continuously prewrite, draft, revise and edit your practice essays. 
• Read a variety of current and credible sources. 
• Pay attention to the use of Spanish so that they can be better and more naturally able to 

model and manipulate the grammatical structures in your writing. 
• Use current and relevant statistics and factual information to substantiate your claims/ 

positions.  
• Listen to/watch debates and discussions on varied issues and practise the argumentative 

techniques used. In addition, candidates should practise restating the points in their own 
words.  

• Pay keen attention to areas such as spelling, subject and verb agreement, negatives, 
position of words, accentuation, grammatical structures, conjugation of verbs, the perfect 
tense, the subjunctive mood and omission of the definite and indefinite articles. 

• Research and document facts, statistics, authorities, anecdotes, scenarios and cases that 
are relevant to the themes in the unit and include them as supporting details in their writing. 

• Interpret the essay question correctly by underlining the key words and linking arguments 
to these key words. 

• Read the questions properly and create an essay outline. 
• In the cases where candidates take a position on an issue, they should include 

counterarguments in the essay: acknowledge and/or refute objections, alternatives and 
challenges to their position.  

Recommendations for Teachers 

• Use the writing process and other related strategies to develop the writing skills of students. 
• Use the mark scheme to develop rubrics or checklists for students to use for self/peer 

critique and evaluation exercises. 
• Emphasize to students the difference between expository and discussion/argumentative 

genres of writing. 
• For the duration of the module, have students listen to/watch podcasts, videos, news 

reports and documentaries and discuss the issues in relation to their country and region, 
existing policies and laws as well as solutions or preventative measures. In their analysis of 
the issues, students may also present their positions/opinions on the issues discussed then 
translate these ideas into writing.  

• Facilitate more debates in class using creative means such as role-play/ simulations. 
• Have students develop an online blog to share and justify their opinions on current issues.  
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• Give students ample opportunity to express themselves in Spanish. 
• Review the mark scheme. 
• Emphasize to students the equal importance of using the language correctly and efficiently. 

Also emphasize that presenting sound, logical arguments is necessary in order to produce 
an answer that meets the criteria.  

• Build critical thinking skills via approaches and activities that allow students to analyse 
synthesize and evaluate information.  
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PAPER 03 — Literary Analysis and Themes  

Paper 03 — Literary Analysis and Themes, consists of eight questions. Candidates are required to 
answer two questions — one from Section A (Literary Analysis) and one from Section B (Thematic 
Essays). Candidates must use a different text to answer each question. Knowledge of the theme(s) 
selected is required. The aim of this paper is to test candidates’ ability to understand and analyse 
literary texts. 

Section A consists of four literary excerpts requiring short responses in Spanish to questions set on 
the excerpts. Candidates are expected to describe and analyse one or more of the following: plot, 
setting, character and narrative or dramatic techniques related to one excerpt.  

Section B consists of four essay questions on the set themes. Candidates are required to answer one 
question. The questions are written in English. Candidates are required to refer in detail to one text 
for the theme of choice. Candidates must not answer Section A and Section B using the same text. 
 
The total number of marks available for this paper is 48. These marks are equally distributed across 
the three Modules. The paper contributes 20 per cent to the final assessment. Each module 
contributes 6.66 per cent. 

SECTION A — Literary Analysis 
 
In Section A, candidates were required to respond to one of four possible extracts taken from the 
prescribed texts on the syllabus. Each question comprised four parts. Candidates were required to 
relate the plot, identify point of view, character traits, mood as well as identify and comment on 
literary devices and techniques used in the given extracts. Candidates were required to base their 
responses on the given extract and not the entire text. All answers were to be written in Spanish 
and candidates were allowed to use a dictionary. 

Question 1: Como agua para chocolate 
 
Part (a) was generally well done. Most candidates were able to identify the series of events that 
took place in the extract. They highlighted the sausage-making process in which the entire family 
participated. They also mentioned Tita’s announcement of Pedro’s request to speak with Mamá 
Elena. However, some candidates did not mention that at the end of the extract, Tita was 
reprimanded by her mother when she attempted to express her views. There were also instances 
where candidates quoted from the extract to relate the plot.  
 
In Part (b), most candidates correctly identified the narrative point of view as third-person 
omniscient narration. They also commented on the objectivity of this type of narration. However, 
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some candidates did not provide adequate quotations to justify third-person omniscient narration. 
In some instances, ‘el’ and ‘su’ were used as examples of third-person omniscient narration in lieu 
of a detailed example from the extract. 
 
Candidates’ responses to Part (c) were generally inadequate. Most candidates were unable to 
identify dialogue as a technique used to create tension in the extract and provide valid examples. 
Some candidates referred to literary devices such as simile, metaphor and personification.  

In Part (d), most candidates effectively commented on Tita’s reaction at the end of the extract. They 
stated that she was sad or depressed since she could not change the course of her life.  However, 
few candidates provided citations from the extract without making inferences about Tita’s 
emotional state.   
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Candidate’s Response to Question 1 
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Examiner’s Comments 
 
The candidate provided superior responses with respect to narrative point of view in Part (b), and 
commentary on Tita’s reaction in Part (d). With respect to Part (a), the candidate did not include one 
of the events that comprised the plot. For Part (c), the candidate correctly identified the technique 
used to create tension. However, he or she provided a valid example for one speaker only. 



37 | P a g e  
 

Question 2: La casa en Mango Street 
 
Part (a) was generally well done. Most candidates were able to identify the series of events that 
took place in the extract. They correctly stated the instability experienced by the narrator as her 
family moved frequently. However, some candidates failed to mention the narrator’s reaction when 
a nun asked her to point out her house.  
 
In Part (b), most candidates correctly identified the point of view as first-person narration and the 
subjective or limited viewpoint of this type of narration. However, some candidates failed to identify 
the narrator as the protagonist, while others provided inadequate examples such as ‘mi hermana 
Nenny y y’ to justify first-person narration in lieu of a detailed example from the extract.  
 
In Part (c), most candidates were able to identify the importance of the description of the house in 
the fourth paragraph and provide valid supporting details. They correctly stated that the description 
served to highlight the parents’ expectations or false hope. However, some candidates provided 
examples of descriptions of the house without commenting on the importance.  
 
Part (d) was generally well done. Most candidates were able to comment effectively on the reactions 
of the nun in the extract. They correctly stated that she expressed disdain for the unfavourable 
conditions in which the narrator lived. They also mentioned how the nun’s condescending attitude 
affected the narrator.  
 
Candidate’s Response to Question 2  
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Examiner’s Comments 
 
The candidate demonstrated that he/she comprehended the extract and commented effectively on 
most of the literary elements outlined in each part. He/She provided superior responses for Parts 
(a), (c) and (d). However, in Part (b), the candidate identified three of the four aspects of narrative 
point of view. 
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Question 3: Felices días, Tío Sergio 

Part (a) was generally well done. Most candidates were able to identify the series of events that 
comprised the plot. They stated that the narrator questioned the family’s decision to give Tío Sergio 
his own laundry hamper. They also mentioned that the siblings were given books about sex and 
sexuality which they exchanged, contrary to the warnings of their mother. However, some 
candidates failed to mention that the siblings were disappointed when they sought information 
from other about matters relating to sex and sexuality. There were also instances where candidates 
quoted from the extract to relate the plot.  
 
In Part (b), most candidates correctly identified the narrative point of view as first-person narration. 
They also commented on the subjective or limited viewpoint of this type of narration. However, 
some candidates did not mention that the narrator was the protagonist while others did not provide 
adequate quotation to justify first-person narration. In some instances, ‘yo’ and ‘mi’ were used as 
examples of first-person narration in lieu of a detailed example from the extract. 
 
Part (c) was generally well done. Most candidates correctly identified two characteristics of Lidia’s 
personality and provided valid supporting details from the extract. They stated that she was 
persistent, curious and disobedient. However, some candidates provided responses that focused on 
Lidia’s emotional state instead of her personality.     
 
Part (d) was generally well done. Most candidates were able to comment effectively on the 
importance of the books in the extract. They correctly stated that the books served to highlight 
gender bias in the society and provided a valid example. However, some candidates cited the title 
of each book without making inferences about the importance. 
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Candidate’s Response to Question 3 
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Examiner’s Comments 
 
The response for Part (a) was satisfactory as the candidate was unable to identify all the events that 
comprised the plot. In Part (b), the candidate correctly identified and commented on three of the 
four aspects of the narrative point of view. The candidate provided superior responses for Parts (c) 
and (d). In Part (c), the candidate correctly identified two characteristics of Lidia’s personality with 
supporting details. In Part (d), the candidate commented effectively on the importance of the books 
in the extract and provided supporting details. 
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Question 4: Bodas de Sangre 
 
In Part (a), most candidates were able to identify the series of events that comprised the plot. They 
mentioned that La Mujer enquired about Leonardo’s whereabouts at the beginning of the extract. 
They also stated that La Suegra commented on the exhausted state of the horse. However, some 
candidates did not mention La Mujer’s announcement of her cousin’s wedding. In some instances, 
candidates quoted from the extract to relate the plot. 
 
Part (b) was generally well done. Most candidates were able to identify characteristics of Leonardo’s 
personality and provide valid citations. They stated that he was discourteous, aggressive and 
manipulative. However, some candidates provided responses that focused on Leonardo’s emotional 
state instead of his personality.     
 
Responses to Part (c) were generally inadequate. Most candidates were unable to identify the 
technique used to create a tense atmosphere in the extract. Some candidates identified figurative 
language and dialogue which were not accurate. However, few candidates correctly mentioned 
emotionally charged language and stage directions as techniques and provided valid supporting 
details.  
 
Part (d) was generally well done. Most candidates effectively commented on the importance of La 
Muchacha in the extract. They stated that she served to highlight the financial status of El Novio’s 
family or to create tension in the extract. They were also able to provide valid supporting details.  
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Candidate’s Response to Question 4 
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Recommendations 
 

Teachers should 
 

● Discourage students from using citations to relate the plot.  
● Expose students to literary terms such as ambiente, tropo literario and punto de vista 

narrativo. 
● Ensure that students are familiar with behavioural verbs such as identifica, comenta, 

describe, relata, explica.   
● Ensure that students can distinguish between character traits and emotions.   

Examiner’s Comments 
 
The candidate provided superior responses for almost all parts. It was clear that he/she 
comprehended the extract as well as the literary elements outlined. In Part (a), he/she correctly 
identified three of the four elements that comprised the plot. In Part (b), he/she identified two 
characteristics of Leonardo’s personality with valid examples. In Part (c), he/she correctly identified 
the technique used to create tension in the extract and justified his/her response with valid 
examples. The candidate’s response to Part (d) was a valid commentary on the importance of La 
Muchacha in the extract with relevant supporting details.  
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● Remind students that citations should be written in full.  
● Provide students with adequate practice using extracts from the text studied and questions 

related to plot, narrative point of view, atmosphere, characterisation, figurative language 
and other narrative techniques.  
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SECTION B — Themes 
 

Candidates were required to write an essay of 450–500 words, in English, on one of the questions 
relating to the theme La juventud or El individuo y la sociedad. They were also required to use one 
of the prescribed texts for the theme selected and discuss issues relevant to the question. 
Candidates were awarded marks for Knowledge and Understanding (16 marks), Application of 
Knowledge (9 marks) and Organization of Information (7 marks). 
  
Overall, candidates performed satisfactorily in this section.  

Question 5 
 
“For many young people, life is ‘rainbows and butterflies’.” Discuss.  
  
Candidates were required to discuss the extent to which life is characterized by happy, carefree and 
rewarding moments for many young people, as portrayed in the text studied. La casa en Mango 
Street was the text used by most candidates. Most candidates referred to the happiness experienced 
by Esperanza when she forged a friendship with Lucy and Rachel in Nuestro día bueno. They also 
addressed the other moments of happiness experienced by adolescents in the text. These were fun 
community activities such as skipping together in the street and the annual Tarzan jumping 
competition. As counterpoints, some candidates argued that life is not always rewarding for many 
young people. They presented a series of unfortunate events that some young people had to 
endure: harassment by men in La familia de pies menuditos, exploitation by the old man in Mi primer 
Empleo, and sexual assault in Payasos rojos. They also addressed the abuse that Sally experienced 
in Lo que Sally decía and the detrimental effects of early marriage as portrayed by the Rafaela and 
Minerva. It must be noted that some candidates resorted to summarizing the text in lieu of 
constructing convincing arguments based on the characters’ experiences. With respect to Felices 
días Tío Sergio, most candidates were able to present the childhood activities, family excursions and 
pleasurable interactions with Tío Sergio as rewarding experiences that characterized the life of the 
youngsters in the novel. As counterpoints, they argued that some young people also endured 
traumatic experiences: growing pains/puberty, hypocrisy of the adult world, identity crisis, dangers 
of blossoming sexuality and harsh reality of school life. However, there were instances where 
candidates were unable to demonstrate sound knowledge of the text and therefore resorted to 
providing a few garbled sentences or generic essays about rainbows and butterflies.   
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Candidate’s Response to Question 5 
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Examiner’s Comments 
 
The candidate was able to discuss the extent to which life is characterized by happy, carefree and 
rewarding moments for many young people, as portrayed in the text La casa en Mango Street. The 
essay was well structured. The candidate included an introduction, four well developed points, a 
counterargument and conclusion. The candidate integrated quotations seamlessly to support the 
points made. 
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Question 6 
 
“Young people do not cope well with the challenges of growing up.”  Discuss.  
 
This question was the less popular of the two options on the theme of La juventud. Candidates were 
required to discuss the extent to which young people struggle to deal with the challenges of growing 
up. La casa en Mango Street was the preferred text on which candidates based their responses. 
Some candidates were able to examine the challenges and trauma experienced by characters and 
how they struggled to navigate these hurdles of life: sexual exploitation in Mi primer empleo, 
dangers of blossoming sexuality in Payasos rojos and La familia de pies menuditos, humiliation and 
discrimination in Un sándwich de arroz and the detrimental effects of early marriage experienced 
by Sally, Minerva and Rafaela. However, there were instances where candidates presented 
traumatic experiences but failed to discuss how the characters dealt with them. Most candidates 
who used Felices días tío Sergio were able to examine challenges in the life of Lidia and Andrés and 
how they struggled to cope with them. However, in some instances, candidates presented 
summaries of the text in lieu of addressing the main issues outlined in the question. Therefore, they 
could not score above the satisfactory band for Application of Knowledge.  
 
  



54 | P a g e  
 

Response to Question 6 
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Examiner’s Comments 
 
The candidate demonstrated sound knowledge and understanding of the text and was able to apply 
this knowledge accurately to the question. The candidate was able to discuss the extent to which 
young people struggle to deal with the challenges of growing up, based on the series of events in 
Felices días, Tío Sergio. The essay was well structured: introduction, four well developed points and 
conclusion. Candidate integrated quotations seamlessly to support the points made. 
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Question 7 
 
“It is always better to conform than to rebel.”  Discuss.  
 
Candidates were required to discuss the extent to which it is better to conform to societal norms 
than to rebel. Como agua para chocolate was candidates’ preferred text. Most candidates argued 
that those who conformed, were the ones who suffered. Therefore, conformity did not guarantee 
a rewarding life. Examples given by candidates included the following. 

• Tita followed the family tradition, but her life was marked by physical, verbal and 
psychological abuse from her mother.  

• Rosaura agreed to an arranged marriage to Pedro but had to endure a loveless relationship.  
• Pedro also had to endure an unhappy marriage and a dictatorial mother-in-law.  

 
As a counterpoint, some candidates argued that Gertrudis experienced a more fulfilling life as a 
general in the revolutionary army when she rebelled against societal norms. However, there were 
instances where candidates did not demonstrate sound knowledge of the text studied and therefore 
resorted to summaries, essays focused on one character and generic essays. With respect to Bodas 
de sangre, some candidates were able to argue convincingly that rebellion led to dire consequences. 
Leonardo rebelled against societal norms and eventually lost his life. Moreover, La Novia rebelled 
and lost her honour, her husband and the love of her life, Leonardo. However, some candidates 
noted that even when characters conformed to societal norms, they experienced catastrophic 
outcomes. El Novio conformed and married within his class. However, he lost his life, defending his 
family’s honour on his wedding night. La Mujer also conformed but had to endure an unhappy 
marriage with an uncaring husband. La Madre encouraged her son to avenge the family’s honour 
which led to his death. It must be noted that candidates who organized their responses based on 
the experiences of various characters were able to construct their essays more effectively and 
therefore were able to score in the very good to excellent range.  
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Candidate’s Response to Question 7 
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Examiner’s Comments 
 
The candidate was able to discuss the extent to which it is better to conform to societal norms than 
to rebel, based on events in the text, Bodas de Sangre.  He /she showed excellent knowledge and 
understanding of the issues in the text and was able to apply them effectively in constructing a well-
balanced essay.  
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Question 8 
 
“Traditional practices should not be given precedence over personal desires.” Discuss.  
 
This question was the less popular of the two options on the theme of El individuo y la sociedad. 
Candidates were required to discuss the extent to which traditional practices should not be given 
priority over personal desires. Como agua para chocolate was the more popular text chosen by 
candidates. Most candidates argued that when traditional practices trumped personal desires, the 
outcomes were often catastrophic. Mamá Elena agreed to an arranged marriage to Juan de la Garza 
to appease her parents. However, she was frustrated about her love life as she still harboured 
feelings for her true love, José Treviño. Similarly, Rosaura agreed to an arranged marriage to Pedro, 
her sister’s true love. However, she had to endure a loveless marriage coupled with emotional 
turmoil as she frequently questioned her husband and sister’s motives. Tita’s sense of individualism 
was stifled as she was denied love, freedom and happiness. She also had to endure physical, verbal 
and psychological abuse from her mother while attempting to fulfil the tradition imposed on her. 
As a counterpoint, some candidates argued that life could be rewarding for those who pursued 
personal desires instead of adhering to traditional practices. Gertrudis experienced a more fulfilling 
life as a general in the revolutionary army when she rebelled against societal norms. With respect 
to Bodas de sangre, candidates who wrote superior responses were able to use major characters 
and their associated issues to construct their arguments. They argued that traditional practices led 
to an unhappy life for various characters. El Novio conformed to cultural practice when he pursued 
Leonardo on his wedding night to defend his family’s honour. However, he lost his life in the process. 
Moreover, La Novia believed that societal norms were restrictive and therefore wished to escape. 
She endured emotional turmoil as she was unable to marry her true love. She later lost her honour, 
husband and true love when she decided to run off with Leonardo on her wedding night. It must be 
noted that some candidates did not demonstrate sound knowledge and understanding of the text 
studied and therefore were unable to present convincing arguments in favour of or against the 
question posed.  
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Candidate’s Response to Question 8 
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64 | P a g e  
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 

Examiner’s Comments 
 
The candidate was able to discuss the extent to which traditional practices should not be given 
priority over personal desires, based on the experiences of characters in the text Como agua para 
chocolate. The essay contained a brief introduction, three points, a counterargument and 
conclusion. The candidate demonstrated sound knowledge of the text and applied this knowledge 
in a very good manner. 
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Candidates’ Strengths  
● Some candidates demonstrated sound knowledge of the text studied and commendable 

analytical skills. They identified the issues in the text relevant to the question posed and 
discussed them using solid supporting details, all within the word limit. 

● Excellent essays included a brief introduction and a well-constructed thesis, at least four well-
supported points, a counterargument and a brief conclusion. 

● Some candidates made appropriate use of quotations. Quotations generally supported the 
points made and were well integrated into the essay.  

 
Candidates’ Weaknesses  
● Some essays lacked analysis. They were mere summaries of the text studied. 
● Some essays were padded with either long or irrelevant citations which limited informed 

personal response. 
● Some essays included lengthy introductions and irrelevant details. 
● Some essays only contained the points made. There was no clearly outlined introduction nor 

was there a conclusion.   
● Some responses contained factual inaccuracies related to the text. 
● Some responses were extremely short. 
● Some responses contained citations in English as well as English translations of the text (title 

and characters). 
● Some responses were centred around one character, thus limiting analysis. 
● Some responses contained irrelevant sub-themes. 
 
Irregularities  
● Using the wrong text for a stated theme, for example, using Como agua para chocolate to 

answer a question on La juventud.  
● Making long references to personal experiences. 
● Writing general essays with no reference to text studied.  
● Writing literary critiques of the text studied rather than responding to the question. 
● Writing the entire essay in Spanish.  
● Rewriting the prompt without answering the question or writing a few garbled sentences.  
● Writing responses that were illegible.   
● Writing responses outside the earmarked spaces, for example, writing in the white spaces that 

border the printed questions.  
 
Suggestions and Recommendations for Teachers 
Teachers should do the following. 
● Ensure that they identify and discuss with students the issues related to the theme within the 

chosen text. Historical and philosophical perspectives, though necessary for class discussion, do 
not need to appear in the written examination.  

● Ensure that students are not dependent on the English translation of the text studied. 
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● Advise students to take their time to read and select questions carefully according to the 
prescribed text studied for the theme.   

● Advise students to stay within the word limit as examiners do not read beyond the stipulated 
word limit. 

● Advise students to use good penmanship as examiners are unable to award marks for responses 
that are illegible. 

● Advise students to select citations that support the points conveyed and integrate them 
seamlessly into their response.  

● Advise students to write their responses on the lines provided. The white spaces that border 
the printed questions should not be used to continue responses that cannot fit on the lines. 
Extra pages are provided at the end of the examination paper for this purpose. If candidates use 
the extra pages, they should make an annotation next to the corresponding question(s), for 
example, Please see extra pages.   

● Help students to cultivate practices of proper essay writing. Essays should include an 
introduction, a body and a conclusion.  

● Train students in proper editing of citations, as overly edited citations lose all meaning and value 
within their discussion/analysis. 

● Focus on paragraph development in essay writing sessions. Students should include a full 
discussion/analysis of one point instead of multiple undeveloped ideas in one paragraph.  

● Advise students that an excellent response should include  
— a brief introduction with a clear thesis statement relating to the question and clear 

reference to the text used  
— at least four solid points, supported by concise, appropriate and complete 

quotations, and an informed personal opinion. Each point should be discussed in a 
new paragraph. A counterpoint should be included to show balance in the response 
if required 

— a brief conclusion. 
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PAPER 04 — School-Based Assessment  
 
Paper 04, the School Based Assessment, is an integral part of student assessment in the course 
covered by this syllabus. It is intended to assist students in acquiring certain knowledge, skills, and 
attitudes that are associated with the subject.  
 
Students are required to make an oral presentation on a topic of their choice within the framework 
of the three modules and to engage in a conversation with the examiner on the topic as well as on 
current issues. The performance on the Unit 1 SBA ranged from poor to excellent. The performance 
of most students was very good.   
 
Generally, the examiners complied with the guidelines for conducting the SBA that relate to the 
format of the examination and its duration. Background sounds and interruptions were kept at a 
minimum, though there were some audio challenges experienced with a few recordings. For the 
most part, examiners seamlessly transitioned the students through the different aspects of the 
exams; however, not all complied with informing students at the start of the assessment of the 
specific order of the examination.  
 
There were also a few irregularities evidenced by examinations that exceeded the time limit and 
lasted as long as twenty-two minutes while others lasted only four to five minutes. In some cases, 
most of the time was consumed on the topic presentation and topic conversation, which resulted 
in insufficient time for conducting the general conversation. Additionally, there were some 
disparities regarding the number of questions asked; some students were asked three to four 
questions as opposed to others who were asked six to eight on each conversational aspect of the 
examination.  
 
The topic presentation was the most successful aspect for most students. Overall, candidates were 
very prepared and presented topics that were relevant to the unit and appropriate for their level. 
Some presentations were well-organized and numerous students had comprehensive introductions 
that included theses/summaries of the order of presentation. Topics were well researched and 
students included sufficient facts, ideas and opinions that were well organized in a coherent and 
logical manner. Nevertheless, there were some presentations that were predominantly expository 
and descriptive in nature and therefore did not take a critical perspective on an issue.  In addition, 
a few students did not focus on a specific country in their presentation so they merely discussed the 
topic in a general manner. Many students also exceeded the stipulated three minutes for the topic 
presentation. It is important to highlight the general lack of spontaneity in the students’ delivery, 
which was even evident in the topic presentations that were well prepared and in which students 
used the foreign language well.   
 
Overall, the topic and general conversation were fairly well done, with most students performing 
more commendably in the topic conversation. Students were generally well prepared to respond to 
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questions based on their prepared topic as well as those based on other general topics within the 
syllabus. Some students produced outstanding responses and demonstrated excellence in fluency, 
intonation and pronunciation, and responded promptly and appropriately with no difficulty in 
comprehending the questions posed by the examiner. Nevertheless, there were a few who 
responded with great hesitation and required prompting. In addition, some examiners failed to link 
the topic conversation questions with the country that was presented and asked general questions 
based on the issue being discussed.  
 
Most examiners took care to develop and maintain a conversational tone in the topic conversation 
and the general conversation segments and they provided positive reinforcement to the students. 
However, not many students engaged the examiners in conversation and in the few cases when this 
actually occurred, the exchange seemed constrained. On the other hand, there were also rare cases 
where students posed too many questions to the examiners. There were also numerous instances 
where students produced overly curt or limited responses, while in other cases, the examiners 
posed questions that elicited yes/no (closed ended) responses; in a few instances, there were 
redundant questions, as the details of the response were already been presented in the topic 
presentation. There was also a lack of balance between the topic and general conversations, given 
that the topic conversations were lengthy and the general conversations were very brief.  There 
were also instances when the examiners’ questions especially those of the general conversation- 
were rather simplistic and more applicable to the CSEC level.  
 
In terms of language use, some students demonstrated excellence in fluency, intonation and 
pronunciation, and integrated the use of varied grammatical structures and vocabulary. However, 
there were also some students who struggled with fluency and presented disjointed information 
that was marked by hesitation. Again, the lack of spontaneity in students’ use of language is to be 
noted; the fact that it was evident among both students who were competent in their use of 
linguistic and grammatical structures, as well as the weaker ones, bears much significance. Overall, 
the oral exams were well done with obvious room for improvement. 
  
Recommendations for Teachers 

• Facilitate copious opportunities for students to practise expressing their opinions and ideas 
on topics that are relevant to the syllabus, using the appropriate vocabulary and 
grammatical structures in Spanish. 

• Refrain from asking too many questions that would most logically elicit a yes or no (closed 
ended) response.  

• In the topic conversation, pose questions that allow students to further explore the issue, 
rather than those that would elicit a repetition of details that would have been presented 
in the topic presentation 

• Adhere to the allotted time; especially for the topic and general conversation which carry 
more weight. 

• Use transitional strategies to navigate students seamlessly through the examination.  
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• Familiarize themselves with the stipulations and recommendations of the syllabus and be 
clear on the parameters of the marking scheme. 

• Facilitate learning episodes that allow students to have ample opportunities to engage in 
oral practice in the subjunctive mood, subject-verb agreement, use of appropriate tenses 
and vocabulary. 

•  Check all recorded samples before submission to CXC. 
 

Teachers should also ensure that 
• in the topic presentation, students focus on discussing an issue within the context of a 

Spanish-speaking country and they do not merely refer to a country. 
• students develop topics and presentations in which they critically discuss an issue rather 

than developing such that are predominantly expository or descriptive in nature.  
• topic presentations are organized in a logical format that includes a clear introduction, body 

and conclusion.  
• students’ flash/cue cards have a maximum of five headings as reminders of special points 

in their presentation instead of cards that are heavily annotated.  
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