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INTRODUCTION  
 

This report focuses on three papers from the 2023 CAPE Accounting Unit 2 examination.  

 

• Paper 01 consists of 45 compulsory multiple-choice items, 15 items from each of the three modules. 

• Paper 02 consists of three questions, a mixture of computations and short essays. Each module is 

covered by a separate question. 

• Paper 031 is a school-based assessment which is marked by the class teacher and moderated by 

CXC.   
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PAPER 01 – MULTIPLE CHOICE 

 

Candidates’ performance on the 45 multiple choice items produced a mean of 65 per cent.   
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PAPER 02 – STRUCTURED ESSAY 
 

This paper comprised three compulsory questions.  

 

_____________________________________________________________________________________ 

Question 1  
_____________________________________________________________________________________ 

 

The mean mark for this question was 42.40 per cent. 

 

In Part (a), candidates were asked to distinguish between direct labour and indirect labour. Most 

candidates were able to make the differentiation. However, some candidates only provided enough 

information to secure one of the two marks allotted.   

 

Common weaknesses included the following. 

• Some candidates used an example of indirect labour cost instead of providing the required 

definition.  

• Some candidates did not highlight that direct labour costs are directly traceable to the specific 

product or service.  

  

Candidate’s Response to Part (a) – Sample 1 

 

 
 

Candidate’s Response to Part (a) – Sample 2 
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Part (b) presented hours worked by an employee for three weeks and a company’s pay policy. Candidates 

were required to complete a table to determine the gross pay employee. Most candidates were able to 

calculate all the components of the payroll table correctly.   

 

Common weaknesses included the following. 

• Some candidates were unable to work out the basic pay correctly because they failed to follow the 

instruction which reminded them not to include overtime and holiday payments in the basic pay 

calculation.  

• Some candidates lost the marks for the premium pay section of the table. 

• In calculating the holiday pay, some candidates used time and a half instead of double time.  

 

Candidate’s Response to Part (b) – Sample 1 

  

 
 

  

Examiner’s Comments 

 

These candidates demonstrated a clear understanding of the distinction between direct and indirect 

cost. 
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Candidate’s Response to Part (b) – Sample 2 

 

 
 

 
 

In Part (c) (i), candidates were asked to list three categories of hazardous materials. Most candidates were 

able to identify three types of hazardous materials. Some candidates responded with solid, liquid and gas. 

Additionally, some candidates treated toxins and poison as separate items, and as such only secured one 

of two marks for those items.   

 

Common weaknesses included the following. 

• Some candidates were only able to correctly identify one or two types of hazardous materials.  

• Some candidates did not produce a response for the question, while others identified fixed assets 

such as ‘machines’ as hazardous materials.  

 

Candidate’s Response to Part (c) (i) 

  

 
 

Examiner’s Comments 

 

These candidates demonstrated clear understanding of calculating basic and overtime pay, and 
gross pay.  
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Part (c) (ii) asked candidates to suggest three controls that may be implemented for the safekeeping of 

the type of inventory listed in Part (c) (i).  Most candidates who attempted this section were able to earn 

all three marks. They were able to link the correct internal control for safety to the hazardous material 

stated in Part (c) (i). Some candidates did not provide a response.  

 

Candidate’s Response to Part (c) (ii) – Sample 1 

  

 
 

Candidate’s Response to Part (c) (ii) – Sample 2 

 

 
 

 
 

Examiner’s Comments 

 

The candidate identified all three categories of hazardous materials. 
 

Examiner’s Comments 

 

This candidate provided a clear explanation of the internal controls used to protect inventory of 

hazardous materials. 
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In Part (d) (i), candidates were asked to define the term economic order quantity (EOQ). Most candidates 

only explained that EOQ is an estimate of the number of units per order but failed to mention that it 

provides the optimal balance between the cost of ordering and the cost of carrying inventory. Therefore, 

many candidates only earned one of the two possible marks.  Additionally, some candidates provided the 

formula as part of their definition but secured no mark for this.  

 

Candidate’s Response to Part (d) (i) 

 

 
 

 
  

Part (d) (ii) required that candidates calculate economic order quantity from given information. Most 

candidates were able to correctly record the EOQ formula but failed to follow through with its application; 

hence, many earned only two of the three marks allotted.  

 

Common weaknesses included the following. 

• Some candidates used the quarterly demand figure instead of multiplying it by four to get the 

correct annual demand figure.  

• Some candidates interchanged annual ordering cost with the annual carrying cost in the formula.  

• For some candidates, although they had the square root in the formula, did not include it in their 

calculation.  

 

  

Examiner’s Comments 

 

This response was thorough as the candidate demonstrated a clear understanding of the definition 

of Economic Order Quantity. 
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Candidate’s Response to Part (d) (ii) – Sample 1 

 

 
 

Candidate’s Response to Part (d) (ii) – Sample 2 

 

 
 

 
 

Part (d) (iii) required that candidates determine the reorder point without the safety stock. Most 

candidates earned the two marks.  However, it was obvious that some candidates did not know the correct 

formula and thus did not perform the calculation.  

 

 

 

  

Examiner’s Comments 

 

These candidates provided clear calculations of the EOQ (Economic order quantity). 
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Candidate’s Response to Part (d) (iii) – Sample 1 

 

 
 

Candidate’s Response to Part (d) (iii) – Sample 2 

 

 
 

 
 

Part (d) (iv) required candidates to determine the reorder point with the safety stock.  As with Part (d) (iii), 

most candidates earned the two marks. However, some candidates were not sure how to perform the 

calculation and omitted the section.  

 

Candidate’s Response to Part (d) (iv) – Sample 1 

 

  

 
 

  

Examiner’s Comments 

 

These candidates provided a clear calculation of the reorder point without the safety stock. 
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Candidate’s Response to Part (d) (iv) – Sample 2 

 

 
 

 
 

In Part (e), candidates were asked to define each of the following costs and state if they are relevant or 

irrelevant to decision-making.  

• Avoidable costs  

• Unavoidable costs 

• Opportunity costs         

 

Most candidates earned half of the six marks for this part. Most candidates were able to define and 

identify opportunity cost as relevant to decision-making and determine whether each cost was relevant 

or irrelevant.  

 

Common weaknesses included the following. 

• Candidates were not able to correctly differentiate between avoidable cost and unavoidable costs.  

Hence, avoidable cost was shown as irrelevant to decision-making and unavoidable cost as relevant.   

• Some candidates lost marks for the definition of each cost. 

 

  

Examiner’s Comments 

 

These candidates provided clear calculations of the reorder point with safety stock. 



14 | P a g e  
 

Candidate’s Response to Part (e) (i-iii) – Sample 1 
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Candidate’s Response to Parts (e) (i)–(iii) – Sample 2 

 

 
 

Candidate’s Response to Parts (e) (i)–(iii) – Sample 3 

 

 
 

 
 

Examiner’s Comments 

 

These candidates provided clear definitions of all the costs (avoidable, unavoidable and opportunity 

costs). 
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In Part (f), candidates were asked to compare job-order costing and process costing by stating three 

similarities and three differences. Most candidates secured between three and five marks for this section.  

Candidates on average were only able to identify two differences and two similarities.  

 

Regarding the differences, the main response was that job-order costing was for unique or custom-made 

jobs while process costing was used in mass production. For similarities, the main response was that they 

both determine product cost and allocate overheads using a predetermined overhead rate.  

 

Common weaknesses include the following. 

• A few candidates confused the two types of costing, identifying job-order costing with mass 

production and process costing with custom-made products. 

• Some candidates stated that a subsidiary ledger for work-in-process was only done for process 

costing.  

 

Candidate’s Response to Part (f) – Sample 1 
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Candidate’s Response to Part (f) – Sample 2 

 

 
 

 
 

  

Examiner’s Comments 

 

These candidates provided adequate responses to the similarities and differences of job-order and 

process costing. 
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Recommendations 
 

• Teachers should emphasize the key difference between direct labour and indirect labour, using 

clear examples.  

• Teachers should provide opportunities for students to get adequate practice in payroll calculations.   

• When discussing internal control systems, it is recommended that teachers afford the opportunity 

for students to explain different internal control strategies based on different scenarios. This will 

help students expand their knowledge and develop their critical thinking skills.  

• Teachers should afford students more practice in applying the formula for EOQ, and the reorder 

point (with and without safety stock).  

• Teachers should pay keen attention to the definition of terms related to costing and ensure that 

students can determine which are relevant or irrelevant to decision-making.  

• Teachers should focus on students explaining the unique characteristics of each costing system and 

clearly highlight differences and similarities where applicable. Classroom discussion may be helpful 

in this regard.  
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_____________________________________________________________________________________ 

Question 2  
_____________________________________________________________________________________ 

 

The mean mark for this question was 23.09 per cent. 

 

The question was based on a company producing washing machine parts — A11, B12 and C13.  In the 

scenario, the complex setup and assembly has made it increasingly difficult to produce the parts. The 

company used a traditional costing approach to assigning overheads, based on machine hours. The system 

is currently under review, with the intention of recommending a costing system that is more appropriate 

for product diversity.  The question presented production information for the three parts. 

 

Part (a) required candidates to describe a system other than traditional costing that may be more suitable 

for costing the diverse and complex parts. In responding, most candidates correctly identified activity-

based costing as an appropriate system for costing the diverse and complex parts. Many were able to 

provide at least one description regarding activity-based costing, such as the following. 

• Uses cost drivers to allocate overheads 

• Assigns overheads based on the level of activity 

• Provides more accurate results 

• Is less aggregated 

• Demonstrates the close relationship between cost and cost driver 

• Uses multiple cost drivers to allocate overhead costs 

 

Common weaknesses included the following. 

• A few candidates described the process of tracing costs to activities, then to products and other 

cost objects. 

• Many candidates simply quoted from the question, stating that activity-based costing is “more 

suited for diverse and complex parts”. 

• In their explanations, some candidates did not distinguish between activity cost pools and 

departments. 

• Some candidates chose other costing systems such as process costing, job costing and absorption 

costing. 

• Some candidates expressed themselves poorly. 
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Candidate’s Response to Part (a) 

  

 
 

 
 

Part (b) required candidates to perform a number of calculations. For Part (b) (i), candidates had to 

calculate the plantwide predetermined overhead rate. Most candidates were able to do this. 

 

Common weaknesses included the following. 

• Some candidates did not indicate that the rate calculated was based on machine hours, so the 

response was ‘$12.50’ instead of $12.50 per machine hour. 

• A few candidates calculated separate machine hourly rates for Parts A11, B12 and C13, rather than 

finding one plantwide rate. 

• In calculating the rate, candidates correctly identified machine hours as the base, but then only 

used the hours for one machine part as the denominator, as opposed to using total machine hours 

for all parts. 

• Some candidates used bases such as units produced to calculate the plantwide rate. 

 

  

Examiner’s Comments 

 

This candidate correctly identified why activity-based costing is more suitable for costing the diverse 

and complex parts. Mention was made of this method using cost drivers closely related to the activity 

and therefore allowing for more appropriate allocation of costs and hence, more accurate costing of 

the units produced. 
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Candidate’s Response to Part (b) (i) 

 

 
 

 
 

For Part (b) (ii), candidates had to calculate the unit overhead cost for each of the three parts. Many 

candidates performed the calculation by doing the following. 

• Applying the rate calculated in Part (b) (i) to obtain the total overhead allocated to each part 

• Dividing the overhead allocated by the number of parts produced 

 

Common weaknesses included the following. 

• Candidates successfully calculated total overhead allocated to each part but did not follow through 

by calculating a rate per unit. 

• Some candidates did not use the predetermined rate obtained in the previous section. 

 

Candidate’s Response to Part (b) (ii) – Sample 1 

 

 
 

  

Examiner’s Comments 

 

This candidate was able to calculate the predetermined overhead rate by dividing the total overhead 

by the total machine hours.  It was clearly indicated that the overhead rate was to be charged per 

machine hour. 
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Candidate’s Response to Part (b) (ii) – Sample 2 

 

 
 

 
 

Candidate’s Response to Part (b) (ii) – Sample 3 

 

 
 

 
 

 

  

Examiner’s Comments 

 

These candidates calculated the cost per unit for each product by doing the following. 

• Calculating the total overhead for each product (predetermined rate x number of machine 

hours for the product) 

• Dividing the result by the number of units of the relevant product 

Examiner’s Comments 

 

This candidate calculated the cost per unit for each product by doing the following. 

• Computing the proportion of total machine hours used in the production of each part 

(machine hours used in production of the part divided by the total machine hours) 

• Multiplying the result by the total overhead cost 
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For Part (b) (iii), candidates were required to calculate the overhead over- or under-absorbed for Part C13, 

given the actual overhead provided. Some candidates were able to do this by doing the following. 

• Finding the difference between the actual overhead provided in the question and the overhead 

computed in the previous section 

• Stating whether the difference was over- or under-applied 

 

Common weaknesses included the following. 

• The overhead applied used in the calculation did not reflect the overhead calculated in the previous 

section. 

• Candidates correctly deduced that overhead was over- or under-applied but provided no 

supporting calculation. 

• Candidates correctly calculated the difference between actual and applied overhead but did not 

state whether this represented an over- or under- application. 

• Candidates correctly calculated the difference between actual and applied overheads but 

incorrectly identified the difference as over- or under- application. 

 

Candidate’s Response to Part (b) (iii) 

 

  
 

 
 

For Part (b) (iv), candidates were required to calculate the unit overhead cost for a specific part using 

activity-based costing. Candidates took different approaches when responding to this part. One approach 

for calculating the overhead per unit was by doing the following. 

• Calculating the correct activity rate for each activity (activity cost/total units of activity cost driver) 

• Calculating the overhead cost for each activity based on the amount of cost driver used in 

production of Part A11. (activity rate x units of activity cost driver used in production of Part A11) 

• Dividing the total overhead calculated above by the number of units of Part A11 produced 

 

  

Examiner’s Comments 

 

The candidate correctly calculated the overhead under-absorbed by doing the following. 

• Finding the difference between the actual overhead provided in the question and the 

overhead absorbed, calculated in the previous section 

• Stating that the overhead was, in fact, under-absorbed 
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In the second approach, candidates did the following. 

• For each activity, computed the proportion of the total activity cost driver used in the production 

of Part A11 (activity driver used in A11/total activity cost driver) 

• For each activity, computing the total activity cost incurred in the production of Part A11 

(proportion calculated above x total activity cost) 

• Totaling the overheads calculated above and dividing by the units of Part A11 produced to arrive at 

the overhead cost per unit. 

 

Common weaknesses included the following. 

• Candidates calculated the total overhead applied to Part A11 but did not calculate the cost per unit. 

• The question required candidates to multiply the activity cost by the units of cost driver related to 

Part A11 and divide by the total units of cost driver. Several candidates multiplied by the total units 

of cost driver and divided by the units related to Part A11. 

• A few calculated activity rates for each product, as opposed to one rate per activity. 

• Some candidates did not show supporting workings. 

 

Candidate’s Response to Part (b) (iv) – Sample 1 
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Candidate’s Response to Part (b) (iv) – Sample 2 

 

 

 
 

  

Examiner’s Comments 

 

These candidates correctly calculated the unit overhead cost for Part A11 by doing the following. 

• Calculating the correct activity rate for each activity (activity cost/total units of activity cost 

driver) 

• Calculating the overhead cost for each activity based on the amount of cost driver used in 

production of Part A11. (activity rate x units of activity cost driver used in production of Part 

A11) 

• Dividing the total overhead calculated above by the number of units of Part A11 produced 
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Candidate’s Response to Part (b) (iv) – Sample 3 

 

 
 

 
 

For Part (b) (v), candidates were asked to calculate the gross margins for Part A11, under the traditional 

and activity-based costing approaches. In responding, some candidates were able to calculate the total 

gross margin and the gross margin per unit or gross margin ratio. 

 

Common weaknesses included the following. 

• Candidates did not include prime cost in the calculation. 

• Candidates included prime cost, but not the overhead cost. 

• Some candidates used selling price per unit and prime cost per unit but used total overhead. 

• Several candidates did not attempt this section. 

• Several responses were awarded no marks, since the calculations were based on erroneous 

principles. 

 

  

Examiner’s Comments 

 

The candidate correctly calculated the unit overhead cost for Part A11 by doing the following. 

• For each activity, computing the proportion of the total activity cost driver used in the 

production of Part A11 (activity driver used in A11/total activity cost driver) 

• For each activity, computing the total activity cost incurred in the production of Part A11 

(proportion calculated above x total activity cost) 

• Totalling the overheads calculated above and dividing by the units of Part A 11 produced to 

arrive at the overhead cost per unit. 
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Candidate’s Response to Part (b) (v) – Sample 1  

  

 

 
 

Candidate’s Response to Part (b) (v) – Sample 2 

 

 
 

 

Examiner’s Comments 

 

The candidate was able to calculate the gross margin per unit using traditional costing and activity-

based costing by 

• finding the difference between the selling price and the prime cost per unit plus the overhead 

per unit calculated in Part (b) (ii)   

• finding the difference between the selling price and the prime cost per unit plus the overhead 

per unit calculated in Part (b) (iv). 

Examiner’s Comments 

 

The candidate was able to calculate the gross margin using traditional costing and activity-based 

costing by 

• converting the sales price, direct materials per unit and direct labour cost per unit to total 

amounts. Unit overhead costs previously calculated were also converted to total amounts. 

• finding the difference between the sales revenue and the prime cost plus the overhead 

calculated in Part (b) (ii) to calculate gross margin under traditional costing. 

• finding the difference between the sales revenue and the prime cost plus the overhead 

calculated in Part (b) (iv) to calculate gross margin under activity-based costing. 
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For Part (c), candidates were required to use the margins calculated in the previous section to make 

recommendations on what actions should be taken for Part A11. They then had to justify the 

recommendation. The question was poorly answered. 

 

Few candidates were able to make valid recommendations based on the results obtained in the previous 

section.  Valid recommendations included the following. 

• Continue to make Part A11, as the gross margin was positive under activity-based costing. 

• Continue to make Part A11, as the margins are positive under both costing systems. 

• Discontinue the part because of the high set-up costs. 

• Increase the selling price to obtain a higher margin. 

• Outsource production of Part A11, to reduce costs. 

 

The most common weakness was that many candidates made recommendations relating to the costing 

system, rather than the product.  Such suggestions included the following. 

• The firm should use activity-based costing as it would result in more accurate costing of the product. 

• The firm should continue to use traditional costing, as the gross margin was higher. 

 

Candidate’s Response to Part (c) 

  

 
 

 
 

For Part (d), company information was presented for the year 2021. This included manufacturing costs, 

inventory balances and the income statement using variable costing. The question required candidates to 

calculate activity rates for stated activities. 

 

Examiner’s Comments 

 

This candidate made appropriate observations and recommendations based on his/her calculations 

in the previous section. 
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Part (d) (i) asked candidates to prepare the income statement using absorption costing. In responding, 

candidates used a variety of approaches to the calculation of cost of goods sold. 

• Cost of units produced minus closing inventory = cost of goods sold 

• Units sold multiplied by total production cost per unit = cost of goods sold 

 

Many candidates were able to calculate the fixed overhead absorption rate and the total production cost 

per unit.  Some candidates were able to calculate the gross profit. Most candidates calculated the selling 

expense. Some candidates were able to calculate net income by subtracting the total selling and 

administration costs from the gross profit. Most statements contained appropriate elements, even where 

the candidate was unable to compute the correct values. 

 

The following weaknesses were observed. 

• Some candidates did not include the fixed production overhead when valuing production units. 

• A significant number of candidates identified the difference between sales revenue and cost of sales 

as ‘contribution margin’ rather than gross profit. 

• A few candidates did not use the sales revenue provided in the question. 

• Some candidates used the cost of goods sold presented in the question, rather than computing the 

cost of goods sold using absorption costing. 

• Some candidates were able to calculate the cost of goods produced but did not deduct closing stock 

to obtain the cost of goods sold. 

• Some candidates presented the fixed production overhead cost after the gross profit. 

• Some candidates did not use the sales revenue provided in the question to calculate the sales 

expense. 

• Several candidates used the cost of goods sold (under variable costing), provided in the question. 

• Some candidates did not show supporting workings. 
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Candidate’s Response to Part (d) (i) – Sample 1 
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Examiner’s Comments 

 

This candidate calculated the cost of goods sold directly, calculating the direct material, labour and 

factory overheads based on units sold. 

 

The candidate prepared the absorption costing statement in good form. 

• The heading was appropriate. 

• Direct materials, direct labour and variable factory costs were correctly calculated, based on 

the units sold. 

• The overhead rate for fixed factory overhead was correctly calculated and used in computing 

the overhead cost absorbed into the units sold. 

• Cost of goods sold was correctly calculated and identified. 

• Gross profit was correctly calculated and identified. 

• Selling expenses were correctly calculated, based on units sold. 

• Total non-manufacturing expenses were identified and subtracted from gross profit to obtain 

net income. 

• Net income was clearly identified. 
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Candidate’s Response to Part (d) (i) – Sample 2 
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Examiner’s Comments 

 

The candidate prepared the absorption costing statement in good form. 

 

• The heading was appropriate. 

• Direct materials, direct labour and variable factory costs were correctly calculated for the units 

produced. 

• The overhead rate for fixed factory overheads was correctly calculated and used in computing 

the overhead absorbed, for the units produced. 

• Closing inventory was correctly valued at total production cost. 

• Cost of goods sold was correctly calculated and identified. 

• Gross profit was correctly calculated and identified. 

• Selling expenses were correctly calculated, based on units sold. 

• Total non-manufacturing expenses were identified and subtracted from gross profit to obtain 

net income. 

• Net income was clearly identified. 
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Candidate’s Response to Part (d) (i) – Sample 3 
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Part (d) (ii) provided information about units produced and sold during the period. The question required 

candidates to explain the effects of this sales and production activity on absorption-costing income 

compared to variable-costing income. Responses were poor. Some candidates correctly stated that 

income under absorption costing would be lower than income under variable costing. Some candidates 

stated that the difference in net income arose because units sold exceeded units produced. A few 

candidates were able to further state that this was because the fixed production in the 500 units of opening 

stock would have been expensed in the previous period under variable costing but was expensed in the 

current period under absorption costing.   

 

Common weakness included the following. 

• Some candidates incorrectly stated that income under absorption costing would be higher than 

income under variable costing.  

• Many candidates identified the difference between the two methods as the treatment of ‘fixed 

cost’, rather than fixed production cost. 

• A few candidates stated that profits were always higher/lower under one or the other method. This 

ignored the effect of changes in inventory levels on profit under the two methods. 

• Many candidates were unable to communicate their ideas with clarity. 

• A significant number of candidates did not attempt the section. 

• A significant number of responses were awarded no marks. 

 

 

 

Examiner’s Comments 

 

The candidate calculated the overhead absorption rate per unit, and added it to the direct material, 

direct labour and variable overhead cost per unit to obtain the total production cost per unit.  

 

The absorption costing statement was prepared in good form. 

 

• The heading was appropriate. 

• The cost of goods manufactured was calculated using the units produced and the total 

production cost per unit. 

• Closing inventory was correctly valued at total production cost. 

• Cost of goods sold was correctly calculated and identified. 

• Gross profit was correctly calculated and identified. 

• Selling expenses were correctly calculated, based on units sold. 

• Total non-manufacturing expenses were identified and subtracted from gross profit to obtain 

net income. 

• Net income was clearly identified. 
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Candidate’s Response to Part (d) (ii) 

 

 

 
 

Recommendations 
 

• It is recommended that teachers require students to do research on the concepts underlying the 

various costing systems, their uses, and the implications for costing and net income.   

• Teachers should provide more opportunities for students to write about costing systems. Class 

discussions would also help to promote understanding. 

• Students should be encouraged to always show workings. 

  

Examiner’s Comments 

 

This candidate correctly stated that the net income under variable costing would be higher than net 

income under absorption costing.  This is because the total manufacturing overheads for the period 

is lower under variable costing since the fixed manufacturing overhead attached to the beginning 

inventory would not be treated as a cost in the current year. However, under absorption costing, 

costs would be higher since the fixed manufacturing cost in the beginning inventory would be 

expensed in the cost of goods sold, resulting in lower net profit. 
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_____________________________________________________________________________________ 

Question 3  
_____________________________________________________________________________________ 

 

The mean mark for this question was 49.45 per cent. 

 

For Part (a), information was presented about a company whose sales and production managers have a 

disagreement about whether to outsource or produce a motherboard.  Candidates were required to 

explain the benefits of a budget in relation to planning, controlling and decision-making. 

 

Candidates provided average responses, three marks being the modal score. Many candidates were able 

to explain at least one point for each category. They were able to 

• place points under the respective planning, controlling and decision-making headings 

• identify the benefit of the information from the budget to decide whether to make or buy the 

motherboard 

• identify the benefit of planning to set production targets for the motherboard 

• identify that one of the benefits of a budget in controlling is that it minimizes inefficiencies. 

 

Common weaknesses included the following. 

• Some candidates were not able to distinguish between planning and decision-making benefits. 

• Some candidates were not able to properly explain how to use the budget to control the cash 

shortage. 
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Candidate’s Response to Part (a) – Sample 1 

 

 
 

 
 

  

Examiner’s Comments 

 

This candidate answered the question using the given heading. The points were clear and concise, 

and included the use of accounting terminology. 
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Candidate’s Response to Part (a) – Sample 2 

 

 
 

 
 

Part (b) (i) required candidates to state two important decisions to be made when setting the unit 

standard cost for each unit of production in an ice-cream manufacturing company. In responding to this 

part, some candidates were able to identify at least one input cost per unit. The performance was below 

average; most candidates scored zero or one mark. 

 

Common weaknesses included the following. 

• Many candidates’ responses were about the final product as opposed to the production inputs. 

• Many candidates’ responses included definitions of ideal and attainable standards. 

• Responses were more applicable for Part (b) (ii). 

 

 

 

 

  

Examiner’s Comments 

 

This candidate’s points were under the applicable headings and met expectations. 
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Candidate’s Response to Part (b) (i) 

 

 
 

 
 

For Part b (ii), candidates were required to identify two roles and responsibilities of the operations and 

purchasing departments in setting standards. 

 

The responses to Part (b) (ii) were below average. Most candidates were able to explain at least one role 

or responsibility for operations and purchasing. 

• Candidates used appropriate headings in outlining the roles and responsibilities. 

• Candidates identified the role of the purchasing department as to manage quality of raw materials 

and obtaining raw material at a feasible cost. 

• Candidates identified the role of the operating department as determining standards for 

maintaining efficiency. 

 

Common weaknesses included the following. 

• Many candidates were unable to communicate their ideas with clarity. 

• Many candidates’ responses were focused on the final product as opposed to concentrating on 

setting standards for production inputs. 

 

  

Examiner’s Comments 

 

This response was clear, concise, and accurate. 
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Candidate’s Response to Part (b) (ii) – Sample 1 

  

 
 

 
 

  

Examiner’s Comments 

 

This response clearly distinguished between the roles and responsibilities of the operations 

department and those of the purchasing department.  The correct accounting terminology was used 

and the candidate incorporated the standard costing system in the response. 
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Candidate’s Response to Part (b) (ii) – Sample 2 

 

 
 

 
 

Part (c) presented information on the raw materials involved in making disposable and cloth masks.   

Candidates were required to produce a direct materials budget for the three materials for a month. Many 

candidates scored within the range of 10–13 marks. Most candidates were able to calculate the 

production needs. 

 

Common weaknesses included the following. 

• Several candidates did not make use of a tabular form. Multiple formats, some of which were time-

consuming, were used. 

• Several candidates did not include a line for units of raw material to be purchased. 

• Many candidates were uncomfortable working with more than one material for a period. 

• Several candidates included direct labour hours in their calculation of the total cost of the job. 

• Some candidates converted the entire budget to dollars. 

• A few candidates combined units and dollars. 

• Several candidates were not able to correctly treat opening and closing inventory. In most cases, 

operations were reversed. 

• Several candidates correctly calculated the closing inventory but used it as the opening inventory. 

Examiner’s Comments 

 

This response was under the applicable headings and was consistent with the mark scheme. 
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• Some candidates deviated from the accepted format of adding the ending inventory followed by 

subtracting the opening inventory. Instead, they subtracted the opening inventory before adding 

the ending inventory. 

• Some candidates presented the budget in a highly aggregated format so there was no distinction 

between the different material types. 

 

Candidate’s Response to Part (c) – Sample 1 

 

  
 

 
 

  

Examiner’s Comments 

 

This candidate’s response showed distinct purchases units and total purchase cost for each type of 

material. The opening and closing inventories were correctly calculated and treated. 
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Candidate’s Response to Part (c) – Sample 2 

 

 
 

 
 

Parts (d) (i)–(iv) required candidates to calculate the returns and investment using the project investment 

models of payback, accounting rate of return (ARR) and net Present Value (NPV). Candidates also had to 

make recommendations regarding whether to invest in the project. 

 

Candidates performed best on this part. Most candidates were able to score five or more marks. Most 

candidates correctly calculated the payback and the NPV, and stated the formula they were using for 

calculating the ARR.  Responses were mostly clear and concise. 

 

Common weaknesses included the following. 

• For the ARR, most candidates did not calculate depreciation. 

• For the NPV, some candidates did not subtract the initial outlay from the discounted cash flows, so 

the resulting answer was negative. 

• For part (iv), some candidates did not use their calculations to support/inform their decisions. 

 

Examiner’s Comments 

 

The format met the examiner’s expectations. The candidate showed correct treatment and 

calculation for each type of raw material. 
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Candidate’s Response to Part (d) (i-iv) – Sample 1 
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Candidate’s Response to Part (d) (i-iv) – Sample 2 

 

 
 

 
 

Examiner’s Comments 

 

These candidates stated the formulae and showed the computations as well as the resulting answers 

for each of the project or investment models. They were also able to make the correct decision, 

using their calculations as support. 
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Recommendations 
 

For Teaching and Learning  

• It is recommended that teachers require students to do research and make presentations on areas 

such as the following. 

­ Standard cost setting and the responsibilities of the different departments in establishing 

standards 

­ Significance of budgets, including purpose and use 

 

In-class Practice 

• Teachers/instructors should use a balanced approach when teaching and guiding practice sessions. 

Attention should be given to theory and not just practical questions.  Students should be given more 

practice in answering restricted response questions and questions based on scenarios and cases.  

• Students should be reminded that their responses should be guided by the marks allotted to the 

question as well as the verb used in the given question. 

• Teachers should provide more opportunities for students to prepare materials budgets for more 

than one material type for a period. 

• Students should be encouraged to use a standardized format for the budgets. Although cost 

accounting does not have prescribed formats, there is a need for properly formatted reports with 

useful and relevant information that will be beneficial to decision-making. 

• Students should also be given more practice in the use of PVIFA in calculating the NPV. 

• Students should be encouraged to show all workings.  
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PAPER 031 – SCHOOL BASED ASSESSMENT 
 

The school-based assessment comprised three module tests of 90 minutes each constructed, 

administered and marked by the teacher. Teachers may opt to administer two 45-minute tests for a 

module instead of one 90-minute test. 

 

Strengths 

• Most projects adhered to the guidelines of the syllabus.  

­ Projects were generally within the hour-and-a-half stipulation. 

­ Projects had more than 60 per cent of the syllabus content for each module. 

• The keys, mark schemes, tests and students’ responses were provided for most of the projects from 

the various centres.  

• In most cases, keys were accurate and mark schemes were well presented allowing for moderation 

to occur smoothly. 

• Generally, the marks awarded by the teacher were consistent with the mark schemes provided. 

 

Weaknesses 

• In a few cases the keys, mark schemes, teachers’ tests and/or students’ response were not properly 

scanned. 

• In a few cases, keys, mark schemes, teachers’ tests and/or students’ responses were missing for 

one or more modules.  

• The same quantum of marks was awarded for transcribing figures from the question paper and for 

detailed computation response figures. This does not reflect the proper awarding of marks.  

Awarding marks in this way results in no demarcation in the measurement of knowledge, 

application, interpretation and synthesis. 

• In a few instances, keys were incorrect for both the structured and multiple-choice questions.  

• Some tests included topics outside the syllabus.  

• In some instances mark schemes were non-existent or not detailed enough, resulting in difficulty 

during moderation. 

• For a few of the module tests, students were given more time or less time than the approved hour-

and-a-half duration indicated in the syllabus. In some cases, no time was indicated. 
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Recommendations  
 

• Teacher tests should be based on the content presented in the syllabus, per module. OR Teacher 

tests should not extend beyond the content presented in the syllabus, which is outlined per module. 

• The duration for each test must be within the time prescribed in syllabus and this time should be 

indicated on the test.  

• The teachers’ test, keys and mark schemes must be submitted with every student's response for 

each module. 

• Marks schemes should be provided detailing how marks are to be applied to each solution. This is 

to effectively moderate students’ responses for each module test. 

• Teachers should indicate when students have submitted incomplete or blank responses to test 

questions. Appropriate notes should be placed in a designated area on each student’s response 

sheet or on a sheet attached to the student’s response sheet. Doing this will enhance the efficiency 

of the process by avoiding delay since moderators will know for sure that responses are not 

missing/lost. 

• Teachers should ensure complete familiarity with the CAPE Accounting syllabus and especially with 

the requirements for the SBA for Unit 2. 

• Before submission, teachers should review the keys to ensure that they are correct. 


