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INTRODUCTION  
 

Caribbean Secondary Education Certificate (CSEC) Economics was offered in May 2023. The papers offered were 

as follows. 

• Paper 01 — Multiple-choice 

• Paper 02 — Structured-question paper 

• Paper 031 — School-Based Assessment (SBA) 

• Paper 032 — Alternative to the SBA (taken by private candidates) 

 

In 2023, approximately 8074 candidates were entered for Paper 02 and 160 for Paper 032. The percentage of 

candidates earning Grades I‒III was 69.54. The mean score for the examination was 104.72 out of 200 marks.  
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PAPER 01 — MULTIPLE CHOICE 

 

Paper 01 consisted of 60 multiple choice items. The items were taken from all sections of the syllabus. This ensured 

that the paper was designed to adequately test candidates’ knowledge of the syllabus content. Approximately 

78.19 per cent of candidates earned acceptable grades. The mean score was 37.46 out of 60 marks.  
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PAPER 02 — STRUCTURED ESSAY 
 

Paper 02 consisted of five compulsory questions. Each question was worth 20 marks. The mean score was 35.57 

out of 100 marks. 

___________________________________________________________________________________________ 

Question 1  
___________________________________________________________________________________________ 

 

This question tested candidates’ ability to 

• define the terms labour and capital 

• state two advantages of division of labour for employees 

• explain how a large chain of fast-food restaurants might use various types of economies of scale to its 

advantage 

• use the information provided in a given table to calculate fixed costs, variable costs and total cost. 

 

Part (a) (i) and Part (a) (ii) 

Part (a) (i) was attempted by most candidates. Many candidates were able to define the term labour correctly. 

However, some candidates stated what labour is or the people who make up labour but they did not state the 

role of labour in the production of goods and services. Therefore, they obtained only one mark. 

 

Part (a) (ii) was also attempted by most candidates. Some candidates obtained full marks by stating the role of 

capital in the production of goods and services. However, many candidates gave the accounting definition of 

capital, defining it as anything or assets a business starts with. Such candidates were awarded one mark if they 

included a specific example or stated the role of capital in the production of goods and services. 

 

Candidate’s Response to Part (a) (i) and (a) (ii) — Sample 1 
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Candidate’s Response to Part (a) (i) and (a) (ii) — Sample 2 

 

 

 
 

 
 

 

 

Examiner’s Comments 

 

In the exemplar, the candidate gave correct definitions for the terms labour and capital. The candidate 

identified them as factors of production and included examples of each. 

Examiner’s Comments 

 

In the exemplar, the candidate fully defined the two terms, identified them as factors of production and gave 

examples of each. 
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Part (b) 

 

Part (b) was attempted by most candidates. Many candidates were awarded two marks. Those students who 

scored one mark or no mark gave responses such as ‘low wages’ and ‘conflict among workers’. 

 

Candidate’s Response to Part (b) — Sample 1 

 

 
 

 
 

 

Candidate’s Response to Part (b) — Sample 2 

 

 
 

Examiner’s Comments 

 

In the exemplar, the candidate gave full explanations of two negative effects division of labour may have on 

employees. Firstly, the candidate stated that employees often become bored carrying out the same task 

repetitively. Secondly, the candidate explained that division of labour causes employees to become skilled in 

only one area; therefore, it would be difficult for employees to find jobs if their firm closes because they lack 

diverse skills. 
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Part (c) 

Part (c) was attempted by the least number of candidates. Although most candidates did not score full marks, 

some of them provided good interpretations of the given economies of scale. Those candidates who performed 

poorly described each economy of scale as the tool by which the large chain of fast-food restaurants could obtain 

benefits. This showed that such candidates reused the terms without demonstrating how each economy of scale 

could be achieved or how the size of the fast-food chain impacted the achievement of the specific economy of 

scale. 

 

The responses to Part (c) (i), Financial economies of scale, and Part (c) (iv), Managerial economies of scale, were 

the ones most poorly done by candidates. Those candidates who scored one mark for the other two economies 

of scale did so by including in their response an example of how the particular economy of scale could be achieved. 

Candidates included examples such as advertising in the case of marketing economies of scale and the use of 

technology in the case of technical economies of scale. 

  

Examiner’s Comments 

 

In the exemplar, the candidate gave two very good explanations of how division of labour may be 

disadvantageous to employees. Firstly, the candidate explained that constant repetition of tasks can become 

monotonous and boring. Secondly, the candidate explained that if a worker becomes too specialized, he/she 

may be occupationally immobile and so be unable to find other job opportunities if his/her current job is lost. 
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Candidate’s Response to Part (c) (i) — Sample 1 

 

 
 

 
 

Candidate’s Response to Part (c) (i) — Sample 2 

 

 
 

 
 

  

Examiner’s Comments 

 

In the exemplar, the candidate explained how the large fast-food chain of restaurants could obtain loans at 

lower interest rates than smaller firms. In so doing, the candidate demonstrated a good understanding of the 

concept of financial economies of scale. 

Examiner’s Comments 

 

In the second exemplar, the candidate demonstrated a good understanding of financial economies of scale. 

The candidate explained that as firms grow and earn more profits, banks are more willing to offer them loans. 

The candidate pointed out that smaller businesses do not enjoy this benefit because of the earn lower profits. 
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Candidate’s Response to Part (c) (ii) — Sample 1 

 

 
 

 
 

Candidate’s Response to Part (c) (ii) — Sample 2 

 

 
 

 
 

  

Examiner’s Comments 

 

For Part (c) (ii), the candidate gave a good interpretation of marketing economies of scale by comparing a real-

life large fast-food chain of restaurants with a small restaurant. The candidate explained how the larger fast-

food chain has more resources to engage in more advertising; therefore, the business would be able to gain 

more customers than the smaller firm. 

Examiner’s Comments 

 

In the second exemplar, the candidate explained that as a business grows and earns more profits it is better 

able to afford quality advertising thus enabling it to increase its customer base. The candidate demonstrated 

a good understanding of marketing economies of scale. 
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Candidate’s Response to Part (c) (iii) — Sample 1 

 

 
 

 
 

Candidate’s Response to Part (c) (iii) — Sample 2 

 

 
 

 
 

  

Examiner’s Comments 

 

In the exemplar, the candidate explained how the large fast-food chain of restaurants could afford more 

advanced technologies to improve its efficiency and production than smaller firms can, thereby demonstrating 

his/her understanding of technical economies of scale. 

Examiner’s Comments 

 

For Part (c) (iii), the candidate demonstrated a good understanding of technical economies of scale. The 

candidate first stated that the term refers to the optimum use of machinery and equipment and went on to 

explain that as a firm grows it will experience greater output for the same fixed costs, thereby lowering total 

costs. The candidate then ended by giving an example using a fast-food restaurant’s use of an oven to bake a 

large quantity of patties at the same time. 
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Candidate’s Response to Part (c) (iv) — Sample 1 

 

 
 

 
 

Candidate’s Response to Part (c) (iv) — Sample 2 

 

 
 

 
 

  

Examiner’s Comments 

 

In the exemplar, the candidate illustrated that he/she had a very good understanding of managerial economies 

of scale. The candidate explained that as the company grows more managers can be employed, thereby 

reducing the employee-to-management ratio. The candidate then stated that this would result in greater 

communication and greater efficiency. 

Examiner’s Comments 

 

In Sample 2, the candidate demonstrated a good understanding of managerial economies of scale. He/she 

explained that the fast-food chain could employ and pay managers and assistant managers who have the best 

skills and knowledge to operate and manage the business efficiently. 
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Part (d) 

 

Part (d) was not attempted by all candidates even though they were given a partially completed table to guide 

them. The candidates who scored full marks gave the correct formulae and/or correct calculations and the correct 

answer for the three types of production costs. However, the candidates who scored one mark gave only the 

answer without providing the formula or showing the calculation. A few candidates gave the formulae only, 

especially for variable costs and total costs.  

 

Candidate’s Response to Part (d) (i) to Part (d) (iii) — Sample 1 

 

Part (d) (i) 

 

 
 

Part (d) (ii) 
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Part (d) (iii) 

 

 
 

 
 

Candidate’s Response to Part (d) (i) to Part (d) (iii) — Sample 2 

 

Part (d) (i) 

 

 
 

Examiner’s Comments 

 

In Sample 1, the candidate demonstrated an understanding of the three types of costs. In Part (d) (i), the 

candidate stated how variable costs are zero when the quantity is zero, gave the formula for calculating fixed 

cost, did the calculation correctly and stated the value of fixed cost when no bicycle is produced. For Parts (d) 

(ii) and (iii), the candidate gave the formulae for calculating variable cost and fixed cost and correctly calculated 

the costs when one bicycle and two bicycles are produced respectively. The candidate ended by stating the 

costs. 
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Part (d) (ii) 

 

 
 

Part (d) (iii) 

 

 
 

 
 

  

Examiner’s Comments 

 

In Sample 2, the candidate gave a comprehensive response. In Part (d) (i), in addition to stating the correct 

formula and correctly calculating fixed costs when no bicycles are produced, the candidate explained that 

variable costs are zero since these costs are determined by the quantity of output produced. In Part (d) (ii), the 

candidate not only gave the correct formula and correctly calculated variable costs when one bicycle is 

produced but also explained that fixed costs remain the same despite the [change in] output. In Part (d) (iii), 

the candidate gave the correct formula and correctly calculated total costs when the firm produces two 

bicycles. 
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Recommendations 
 

Recommendations for Teachers  

 

• Teachers should ensure that students are aware of the meaning of the terms labour and capital in relation 

to factors of production. Doing so would help students understand that labour is not limited to workers 

or employees who perform tasks and capital is not only related to the accounting definition (money 

needed to start a business).  

• Throughout the course, teachers should review the factors of production during discussions on other 

topics. Doing so may prevent students from defining such terms incorrectly. 

• Teachers should use real-life examples to discuss the meaning of division of labour (specialization) with 

their students. Doing so may help students understand how implementing the concept extensively may 

be disadvantageous to employees.  

• Teachers should ensure that students understand that the general meaning of economies of scale is the 

benefits firms obtain as they increase in size. After students have gained this understanding, teachers 

should explain how larger firms can obtain the specific benefits of each type. Using real-life examples can 

also be helpful when explaining the specific benefits. It is recommended that teachers discuss the benefits 

more often since this part of the question presented the most problems for students. 

• Teachers should ensure that students are aware of the meanings of the various production costs. In 

addition, students should be taught the various methods and formulae used to calculate these costs.  

• Teachers must encourage their students to engage in regular reviews of all topics. Students should also 

be taught to read and interpret questions carefully before providing a response. Doing so may help them 

provide answers that are relevant. 
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___________________________________________________________________________________________ 

Question 2  
___________________________________________________________________________________________ 

 

This question tested candidates’ ability to 

• state three non-price determinants of demand 

• state three factors that influence price elasticity of supply 

• explain price elasticity of demand for various pairs of goods 

• identify the demand and supply curves as well as the equilibrium position using labels  

• illustrate the effects of a supply determinant in a specific market. 

 

Part (a) 

 

Part (a) was attempted by most candidates. Generally, candidates performed well. Most candidates provided two 

correct determinants so they gained two marks out of three marks. Many candidates gave redundant responses. 

For example, they listed taste as a factor and then proceeded to list other factors which were synonymous with 

taste. Such factors included the following. 

• Preference 

• Advertising 

• Marketing 

• Brand loyalty 

• Viral popularity 

• Habits 

• Fashion 

• Seasonal factors (for example, Christmas) 

• Trends 

• Bandwagon effect 

 

In addition, candidates confused factors affecting supply determinants with factors affecting demand 

determinants. A few candidates stated the number or availability of substitutes/complements as opposed to their 

price. 

 

Candidate’s Response to Part (a) 
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Part (b) 

 

Part (b) was attempted by most candidates. Generally, this part was well done. Most candidates scored two out 

three marks. A few candidates earned the maximum three marks because they clearly stated the three 

determinants of price elasticity of supply. Many candidates stated factors affecting price elasticity of demand. 

Stating such was incorrect. Other candidates identified causes of changes in supply rather than factors that impact 

price elasticity of supply.  

 

Candidate’s Response to Part (b) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate’s response was succinct and accurate. 

Examiner’s Comments 

 

The candidate interpreted the question correctly and provided the specific economic concepts for the 

determinants of price elasticity of supply. 
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Part (c) 

 

Part (c) was attempted by most candidates and generally, candidates performed moderately. In each pair of goods 

given, some candidates were able to indicate the good with the greater price elasticity of demand; however, 

candidates failed to provide an appropriate explanation for their answer.  

Most candidates chose to define the term elasticity. Other candidates defined “more price elastic demand” in 

terms of goods that undergo a greater than proportionate change in quantity than change in price. Additionally, 

some candidates gave the correct explanation but they chose the wrong good; therefore, they were awarded no 

marks.   

Few candidates were able to indicate the correct good and justify their response by specifically including the 

relevant determinant of price elasticity of demand. The following are the expected responses for Part (c). 

• A red motorcar or all motor vehicles — A red motor car is the more demand elastic good because it is unique 

and has fewer substitutes.  

• Jewellery or prescription medication — Jewellery is the more demand elastic good because it is a luxury 

good and not a necessity good.  

• An increase in gas prices today or a tax on gas a year after the tax is introduced — A tax on gas a year after 

the tax is introduced is the more demand elastic good because customers are better able to respond to 

prices changes in the long term. 

• Laptops or electricity — Laptops are the more demand elastic good because they have fewer uses when 

compared to electricity. 

 

Candidate’s Response to Part (c) (i) 

 

 
 

 

Examiner’s Comments 

 

For Part (c) (i), the candidate provided a comprehensive response. In the response, the candidate correctly 

identified the good with the greater price elasticity of demand and included the specific determinant, 

substitutability, in the case of a unique versus a non-distinctive good. 



18 | P a g e  

 

Candidate’s Response to Part (c) (ii) 

 

 
 

 
 

Candidate’s Response to Part (c) (iii) 

 

 
 

 
 

  

Examiner’s Comments 

 

For Part (c) (ii), the response was comprehensive because the candidate correctly identified the good with the 

greater price elasticity of demand and included the specific determinant to be used when comparing necessity 

goods and luxury goods. 

Examiner’s Comments 

 

In the exemplar, the response was comprehensive as the candidate correctly identified the good with the 

greater price elasticity of demand and included the specific determinant which is the ability of consumers to 

adjust in the long term versus their ability to adjust in the short term to price changes. 
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Candidate’s Response to Part (c) (iv) 

 

 
 

 
 

Part (d) (i) 

 

Part (d) (i) was attempted by many candidates and was very well done. Candidates demonstrated sound 

knowledge of the concept of the market mechanism by correctly labelling the downward sloping curve as Demand 

and the upward sloping curve as Supply. Candidates scored the full two marks by labelling the curves correctly. 

Very few candidates labelled the curves inaccurately. 

 

Candidate’s Response to Part (d) (i) 

 

 
 

Examiner’s Comments 

 

In the exemplar, the response was comprehensive because the candidate correctly identified the good with 

the greater price elasticity of demand and included the specific determinant of number of uses per good. 
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Part (d) (ii) 

 

Part (d) (ii) was attempted by many candidates and was extremely well done. Most candidates recognized that 

the equilibrium point in the price mechanism exists where the demand and supply curves intersect or are equal. 

Candidates were awarded one mark for providing the correct answer. Some candidates also provided the 

equilibrium price and equilibrium quantity along with the equilibrium point.   

 

Candidate’s Response to Part (d) (ii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate’s response was thorough as the demand and supply curves were both accurately labelled and 

the equilibrium price and quantity were also included on the diagram. 

Examiner’s Comments 

 

The candidate clearly identified the equilibrium point on the diagram. 
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Part (e) 

 

Part (e) was attempted by most candidates but it was poorly done. Very few candidates were able to analyse the 

information presented and thus were unable to correctly illustrate the consequences of a storm on the coffee 

market for the specified country. Some candidates incorrectly indicated a rightward shift of the supply curve, a 

leftward or rightward shift of the demand curve and even a movement (extension or contraction) along either the 

demand or supply curves. Though some candidates correctly illustrated a leftward shift of the supply curve and 

gained one mark, they were not awarded the full three marks because they did not include the resulting increase 

in quantity and decrease in price of coffee traded on the market. Also, though candidates were required to 

illustrate the answer on the diagram, some candidates answered using a written response. 

 

Candidate’s Response to Part (e) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly analysed the information given and illustrated how a severe storm would impact the 

new equilibrium price and quantity, and the supply curve. 
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Recommendations 

Teachers should take note of the following recommendations. 

• Teachers should explain and reinforce to students the existence of other demand factors besides the 

consumer’s taste/preferences. Students cannot earn additional marks when they give redundant answers.    

• Appropriate teaching methods should be used to review and emphasize the distinction between supply 

and demand determinants as well as price elasticity of supply and price elasticity of demand. Real world 

examples can be used to improve students' understanding of all economic concepts.   

• Teachers can present case studies or scenarios for students to interpret. Students can use the information 

from these stimulus materials and relate them to the relevant economic concepts. Doing so would 

enhance students’ analytical and application skills, which are essential in economics.  

• Teachers can present concepts to students in a graphical format from which various changes in the 

demand and supply can be easily illustrated. This would make the teaching of the market mechanism 

concept more dynamic and interesting. Teachers should also reinforce students’ understanding of the 

fundamental components of a diagram such as the accurate plotting of coordinates, appropriate labelling, 

the calibration of the axes and the slope of the curves. 
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___________________________________________________________________________________________ 

Question 3  
___________________________________________________________________________________________ 

 

This question tested the candidate’s ability to 

• identify two characteristics of each of the three types of market structures given 

• use economic concepts to explain the problem created when community members are asked to make a 

voluntary monthly contribution for public internet access 

• indicate whether specific goods and services are merit or public goods 

• identify the cause of market failure in a given scenario  

• use the information in a given table to explain the market failure that was identified. 

 

After selecting and analysing a sample of 1350 scripts from an estimated total of 6108, it was noted that, on 

average, candidates scored between 8 and 11 marks. It was also noted that just over 40 per cent of candidates in 

the sample earned at least 10 of the 20 allotted marks. The highest mark recorded by any candidate was 16 out 

of 20.  

 

Part (a) (i) to Part (a) (iii) 

 

Part (a) (i) to Part (a) (iii) was attempted by most candidates within the sample. Generally, candidates 

demonstrated knowledge of the required content. In most instances, they gave clear, concise and correct 

responses and were therefore awarded full marks. 

 

There were a few instances in which candidates confused the characteristics of the various market structures. The 

characteristics most frequently confused were monopolistic competition and monopoly.  

 

Candidate’s Response to Part (a) (i) 

 

 
 

 

Examiner’s Comments 

 

The candidate correctly identified two characteristics of perfect competition. 
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Candidate’s Response to Part (a) (ii) 

 

 
 

 
 

Candidate’s Response to Part (a) (iii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly identified two characteristics of monopoly. 

Examiner’s Comments 

 

The candidate correctly identified two characteristics of monopolistic competition. 
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Part (b) 

 

Many candidates attempted to provide an answer. It was evident that most candidates recognized that public 

internet access is a public good. Additionally, many candidates were able explain that the free-rider problem 

existed because of the non-excludability or zero-priced characteristic that is associated with public goods. 

However, most candidates did not develop their responses sufficiently to highlight the consequences of the free 

rider problem such as non-provision or under-provision of the public good. Hence, most candidates received one 

or two marks. No candidate obtained full marks. 

In some instances where candidates attempted to expound on the free-rider problem, they strayed from what 

was required and instead pointed out that it was unfair to ask individuals to pay for a good that was zero-priced. 

In other instances, candidates raised issues related to consumers’ disposable income. They argued that since most 

people in the communities earned low wages, their disposable income would be insufficient to cover their 

personal expenses and the voluntary contributions. Hence, they contended that the opportunity cost that would 

be incurred when the voluntary contributions are made would be burdensome and wrong.   

 

Candidate’s Response to Part (b) 

 

 
 

 
 

  

Examiner’s Comments 

 

In the exemplar, the candidate gave most of the details needed to explain the free rider problem caused by 

the existence of public goods. 
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Part (c) (i) to Part (c) (iv) 

 

Generally, candidates performed well. There was a high response rate and candidates seldom scored zero. Many 

candidates were able to distinguish correctly between the two types of goods and were therefore awarded the 

allotted four marks. However, where candidates obtained three marks, it was observed that they almost always 

gave an incorrect response to Part (c) (iii). Similarly, when candidates obtained one to two marks, they often gave 

incorrect responses for Part (c) (iii) and Part (c) (iv). 

It was therefore evident that most candidates could identify that “Primary school provided by a private 

organization is a merit good and “The national army of a country” is a public good. On the contrary, some 

candidates were unable to correctly classify “Health care” and “Lighting of a village along main streets” as merit 

and public goods respectively. 

 

Candidate’s Response to Part (c) (i) 

 

 
 

 
 

Candidate’s Response to Part (c) (ii) 

 

 
 

 
 

 

 

 

 

 

 

 

Examiner’s Comments 

 

The candidate correctly classified a private primary school as a merit good. 

Examiner’s Comments 

 

The candidate correctly classified a country’s national army as a public good. 
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Candidate’s Response to Part (c) (iii) 

 

 
 

 
 

Candidate’s Response to Part (c) (iv) 

 

 
 

 
 

Part (d) (i) and Part (d) (ii)  

Overall, Part (d) (i) and Part (d) (ii) were poorly done. It was observed that no candidate (out of all candidates 

taking the examination) obtained full marks. Further, less than one per cent of all candidates earned two to three 

marks. Moreover, more than 90 per cent of all candidates earned no marks. It was evident that candidates were 

unable to demonstrate a clear understanding of the concept being tested in these parts. 

 

Part (d) (i) 

 

While many candidates attempted to provide an answer, most of them failed to give one that was correct. 

Approximately two per cent of candidates within the sample earned the allotted two marks for stating the correct 

answer. Similarly, just over two per cent of candidates in the sample gave negative externality or externality as 

the answer. Such candidates were awarded one mark. 

On most occasions, candidates gave incorrect causes of the market failure presented in the scenario such as 

‘monopolies’, ‘public goods’ and ‘merit goods. Consequently, most candidates were awarded a zero. 

 

 

 

 

Examiner’s Comments 

 

The candidate correctly classified health care as a merit good. 

Examiner’s Comments 

 

The candidate correctly classified lighting along main streets as a public good. 
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Candidate’s Response to Part (d) (i) 

 

 
 

 
 

  

Examiner’s Comments 

 

Based on the scenario and table presented, the candidate correctly identified positive externalities as the cause 

of the market failure. 
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Part (d) (ii) 

 

Many candidates gave general responses that related to demand and supply rather than positive externality.  

Hence, there were references to shortage and surplus in the market rather than specifically to the positive spill-

over effect or marginal social benefit. However, in the few instances where candidates did not give a full answer, 

they were awarded one to two marks. It should be noted that no candidate earned full marks. 

 

Candidate’s Response to Part (d) (ii) 

 

 
 

 
 

Recommendations 

Teachers should take note of the following recommendations. 

• Teachers can use various methods to ensure that students have a clear understanding of the concepts 

that students are likely to confuse with others. For example, teachers can engage students in activities 

that emphasize the key differences between 

— monopoly market and monopolistic competition 

— public goods and merit goods 

— positive externalities and negative externalities. 

  

• Teachers can also use the three Suggested Teaching and Learning Activities found at the end of Section 4 

of the syllabus. Doing so could facilitate students’ attainment of the objectives. 

  

Examiner’s Comments 

 

The candidate provided pertinent details to explain the positive externality. 
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___________________________________________________________________________________________ 

Question 4 
___________________________________________________________________________________________ 

 

This question tested candidate’s ability to 

• list four qualities of money 

• define the term financial sector 

• identify and relate the functions of money to certain actions from a given scenario 

• use a given scenario to identify countries having comparative and absolute advantage 

• use a given scenario to determine the specific product a country should export.  

 

Part (a) (i) 

Generally, Part (a) (i) was satisfactorily done. Many candidates obtained full marks. Approximately less than five 

per cent of candidates were able to identify only one or none of the qualities. In addition, some candidates 

confused some of the functions of money with the qualities of money. 

 

Candidate’s Response to Part (a) (i) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate provided a clear and concise list of four qualities of money. 



31 | P a g e  

 

Part (a) (ii) 

Part (a) (ii) was worth two marks. Very few candidates were able to score full marks. Generally, candidates seemed 

to be unable to provide an answer. Candidates were able to identify some of the economic activities undertaken 

in the financial sector, particularly with respect to management of money. However, approximately only 10 per 

cent of candidates was able to provide a succinct definition which highlighted the interaction between economic 

agents in delivering the services associated with this sector. 

 

Candidate’s Response to Part (a) (ii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate provided a succinct definition in which the key economic agents and the fact that they interact 

were highlighted. 
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Part (b) 

 

Part (b) was satisfactorily done. The stronger candidates were able to adequately identify the four functions of 

money and relate them to the case study presented. While many candidates were unable to adequately identify 

four functions, they were able to provide an explanation that implied the function and, in several cases, were also 

able to relate their responses to the case study. These candidates were able to obtain a passing score. The weaker 

candidates demonstrated limited knowledge of the functions of money. Such candidates often confused the 

functions of money with the qualities of money. 

 

Candidate’s Response to Part (b) (i) 

 

 
 

Candidate’s Response to Part (b) (ii) 
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Candidate’s Response to Part (b) (iii) 

 

 
 

Candidate’s Response to Part (b) (iv) 

 

 
 

 
 

  

Examiner’s Comments 

 

In the exemplar, the candidate provided very clear responses. In each response, the candidate highlighted a 

function of money and explained the function highlighted by referring to the examples in the case study. 
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Part (c) 

For Part (c), candidates were required to identify the country which possessed the comparative advantage or 

absolute advantage without giving an explanation. The mean mark for Part (c) was four out of six marks. Generally, 

the stronger candidates scored full marks while the weaker candidates scored at least three marks.  

 

Candidate’s Response to Part (c) (i) 

 

 
 

Candidate’s Response to Part (c) (ii) 

 

 
 

Candidate’s Response to Part (c) (iii) 

 

 
 

Candidate’s Response to Part (c) (iv) 
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Candidate’s Response to Part (c) (v) 

 

 
 

Candidate’s Response to Part (c) (vi) 

 

 
 

 
 

Recommendations 
 

Teachers should take note of the following recommendations which have been provided in response to students’ 

inability to distinguish between similar concepts and to respond effectively to case studies. 

 

• Teachers should use teaching methods and strategies that enhance students’ knowledge of basic 

economic concepts. For example, teachers can increase the use of real-life examples where these 

concepts relate to everyday activities as is the case of basic concepts associated with money. Using such 

strategies would help students to avoid confusing and misunderstanding concepts. In addition, students 

would be better able to distinguish between closely related concepts.   

 

• Teachers should do more in-class reviews of scenarios to demonstrate the usefulness/utility of concepts 

in economics that the average individual tends to encounter on a day-to-day basis.  

• Teachers can incorporate, into their teaching, YouTube videos that students can relate to that provide 

detailed but simple explanations of economic concepts and that demonstrate their real-life usefulness of 

these concepts.    

Examiner’s Comments 

 

The candidate answered each part correctly, identifying the country which matched the criterion given. 
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___________________________________________________________________________________________ 

Question 5  
___________________________________________________________________________________________ 

 

This question tested candidates’ ability to 

• describe the difference between a bilateral and multilateral agreement 

• identify the terms economic growth, structural adjustment and common market based on a given 

description 

• identify the types of unemployment described in given scenarios and recommend a solution for the 

problem that could be implemented by the government  

• explain how the existence of trade unions can lead to unemployment 

• identify the types of flows on a two-sector, circular flow of income 

• identify where goods and services, and expenditure should be placed in a sentence to complete it 

correctly 

• explain how inflation affects the ability of households to purchase food. 

 

Part (a) 

Most candidates were unable to fully distinguish between a bilateral and a multilateral agreement. The better 

candidates identified the bilateral agreement as a trading agreement between two countries and the multilateral 

agreement as a trading agreement among three or more countries. Some candidates gave an example of a trading 

agreement as the one among member states of CARICOM. 

 

Candidate’s Response to Part (a) — Sample 1 
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Candidate’s Response to Part (a) — Sample 2 

 

 
 

Candidate’s Response to Part (a) — Sample 3 

 

 
 

 
 

  

Examiner’s Comments 

 

In the first three samples, the candidates competently distinguished between a bilateral and a multilateral 

agreement. 
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Candidate’s Response to Part (a) — Sample 4 

 

 
 

 
 

Part (b) (i) 

Most candidates were unable to correctly identify the term economic growth; many candidates incorrectly 

identified it as real GDP. 

 

Candidate’s Response to Part (b) (i) 

 

 
 

 

 
 

  

Examiner’s Comments 

 

In Sample 4, the candidate did not identify bilateral and multilateral agreements as types of trade 

agreements. However, the candidate was able to distinguish between the two types of agreements.  

Examiner’s Comments 

 

In the exemplar, the candidate correctly identified that the term for the description given was economic 

growth. 
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Candidate’s Response to Part (b) (ii) — Sample 1 

 

 
 

 

 
 

Candidate’s Response to Part (b) (ii) — Sample 2 

 

 
 

 
 

 

Part (b) (iii) 

Most candidates could not identify common market. Some candidates only provided an example of a common 

market such as CARICOM Single Market and Economy (CSME), which was incorrect. 

 

Candidate’s Response to Part (b) (iii) — Sample 1 

 

 
 

Candidate’s Response to Part (b) (iii) — Sample 2 

 

 

Examiner’s Comments 

 

In the exemplar, the candidate correctly identified structural adjustment as the term for the given 

description. 

Examiner’s Comments 

 

The candidate was unable to identify structural adjustment. 
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Candidate’s Response to Part (b) (iii) — Sample 3 

 

 
 

 
 

Part (c) (i) 

 

Most candidates could not identify the term structural or technological unemployment. In addition, they could 

not recommend a solution that could be implemented by the government. The better candidates identified 

structural unemployment and recommended that the government provide training programmes in technology so 

people could seek jobs in the field. 

Candidate’s Response to Part (c) (i) — Sample 1 

 

 
 

 
 

  

Examiner’s Comments 

 

In the exemplars, the candidates correctly identified common market as the term for the given description. 

Examiner’s Comments 

 

The candidate correctly identified structural unemployment as the correct type of unemployment described 

in the scenario and provided a solution that could be implemented by the government. However, the candidate 

was unable to explain the solution. 
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Candidate’s Response to Part (c) (i) — Sample 2 

 

 
 

Candidate’s Response to Part (c) (i) — Sample 3 
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Candidate’s Response to Part (c) (i) — Sample 4 

 

 
 

 
 

Part (c) (ii) 

 

Most candidates were able to identify the term cyclical unemployment but could not recommend a solution that 

could be used by the government. 

The better candidates identified the type of unemployment described in the scenario as cyclical unemployment 

and recommended that the government lower taxes via reflationary fiscal policy to increase aggregate demand 

and stimulate the economy so that employment would increase. The weaker candidates suggested using fiscal 

policy without mentioning a specific measure that could be implemented to increase employment. Therefore, 

such candidates were not awarded any marks. 

 

 

 

 

 

 

 

 

 

 

Examiner’s Comments 

 

In Samples 2, 3 and 4, the candidates correctly identified the type of unemployment described in the scenario 

as structural unemployment and they explained a solution that government could implement. 
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Candidate’s Response to Part (c) (ii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly identified cyclical unemployment and explained the solution. 
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Part (d)  

 

The better candidates included an explanation of real wage unemployment in their responses. They outlined that 

an increase in the cost of wages could result in an excess supply of labour, leading to an increase cost in 

production. This increase in cost production leads to a reduction in demand for labour which in turn causes an 

increase in unemployment. The weaker candidates simply could not give an explanation. 

 

Candidate’s Response to Part (d) — Sample 1 

 

 
 

Candidate’s Response to Part (d) — Sample 2 

 

 
 

Candidate’s Response to Part (d) — Sample 3 
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Candidate’s Response to Part (d) — Sample 4 

 

 
 

Candidate’s Response to Part (d) — Sample 5 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidates competently explained how the existence of trade unions can lead to unemployment. 
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Part (e) (i)  

 

Many candidates were able to identify the flows labelled A and B on the circular flow of income as factor payments 

and purchases of goods and services respectively. 

 

Candidate’s Response to Part (e) (i) — Sample 1 

 

 
 

Candidate’s Response to Part (e) (i) — Sample 2 
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Candidate’s Response to Part (e) (i) — Sample 3 

 

 
 

Candidate’s Response to Part (e) (i) — Sample 4 
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Candidate’s Response to Part (e) (i) — Sample 5 

 

 
 

 
 

Part (e) (ii) 

 

Most candidates incorrectly identified the first missing term, expenditure, as ‘income’ whilst most candidates 

correctly identified the second missing term as goods. 

 

Candidate’s Response to Part (e) (ii) — Sample 1 

 

 
 

Candidate’s Response to Part (e) (ii) — Sample 2 

 

 

Examiner’s Comments 

 

The candidates identified the flows labelled A and B correctly. 
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Part (e) (iii)  

Many candidates were unable to explain how inflation causes a decrease in the purchasing power of money. The 

more competent candidates were able to provide an appropriate explanation. 

 

Candidate’s Response to Part (e) (iii) — Sample 1 

 

 
 

Candidate’s Response to Part (e) (iii) — Sample 2 

 

 
 

Candidate’s Response to Part (e) (iii) — Sample 3 

 

 
 

  

Examiner’s Comments 

 

The candidates correctly identified the term goods and services; however, they were unable to identify the 

term expenditure. 
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Candidate’s Response to Part (e) (iii) — Sample 4 

 

 
 

Candidate’s Response to Part (e) (iii) — Sample 5 

 

 
 

 
 

Recommendations 
 

Teachers can encourage students to view appropriate YouTube videos and complete exercises based on case 

studies and different scenarios to improve students’ understanding of concepts and how they apply what they 

learn. 

  

Examiner’s Comments 

 

The candidates competently explained how inflation affects the ability of households to purchase food. 
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PAPER 031 — SCHOOL-BASED ASSESSMENT (SBA) 
 

General Comments 

In 2023, it was noted that the School-Based Assessments (SBAs) prepared by students improved in quality over 

the previous year. There was less evidence of hybrid type SBAs as most scripts were based entirely on themes 

specific to CSEC Economics. Consistent with recent years, students focused on topics such as demand and supply, 

unemployment, the effects of the Covid-19 pandemic on various economic activities, and inflation.  

  

Teachers are encouraged to score the components of the project in a manner that is consistent with the mark 

scheme outlined in the syllabus, particularly the presentation and analysis of data, and the methodology sections. 

There remain a few centres where the students’ projects were not done based on the specifications of the SBA 

outline for the business cognate. 

 

Table of Content (1 mark) 

In almost all cases, students presented a complete table of content and earned the mark. 

  

Topic (2 marks) 

The topics chosen by students were mostly good as they accurately described the projects. In addition, the topics 

were appropriate based on the content of the syllabus and the requirements of the SBA. Students were largely 

able to clearly state the problem or issue under investigation and highlight the population of interest. However, it 

was noted that in cases where students were unable to clearly state their topic, the overall quality of the SBA was 

affected. There were also some instances where the student correctly identified the SBA as an Economics or 

Business Cognate SBA on the cover page but the topics were incongruent and based entirely on a social issue. An 

example of such was students researching the topic Bullying without establishing any link between bullying and 

economics. 

 

Objectives (2 marks) 

Most students presented at least two clearly stated and realistic objectives relative to the topic. However, some 

students presented objectives that were poorly stated, repetitive and ambiguous. 

  

Background/Overview (4 marks) 

Almost all students scored at least one or two marks for describing the history and development of the topic. 

However, some students did not gain the second set of two marks that was available because they failed to show 

the possible impact of the research on the researcher(s) and the population of interest. Students need to be 

encouraged to highlight the possible impact of the research as this helps them to establish why the research is 

necessary. 

  

  



52 | P a g e  

 

Methodology (10 marks) 

Most students were able to score at least five of the ten available marks. The main weaknesses noted in the 

methodology section were the inability of some students to properly describe the data collection instrument, and 

an inadequate justification for the data collection method used. Further, most students continue to present their 

questionnaires in the methodology section and not in the appendix.  

 

Presentation of Data (10 marks) 

Most students used charts, graphs and/or tables to present the data collected. However, in most cases these were 

improperly labelled. In attempting to analyse the data, most students repeated the information presented in the 

charts, graph and/or tables. Students need to be encouraged to present data that directly address the objectives 

of the research. They should also attempt some economic analysis of the data and ensure that statistical terms 

are used correctly. It is also very important for students to caption and state the findings of the research clearly. 

  

Conclusion (4 marks) 

In most cases, students failed to present a logical summary of the project in the conclusion to earn the first two 

of the four available marks. Some students chose to use the conclusion section solely for the purpose of presenting 

their findings and so could not gain the maximum mark. 

  

Recommendations (4 marks) 

Students were required to present two recommendations that were logical, consistent with the findings and 

actionable based on the context of the research topic. In most cases, students offered recommendations that 

were consistent with economic theory but were not corresponding with the stated findings of the research. 

Further, some students offered recommendations that were not specifically applicable to the population of 

interest.  

  

Bibliography (1 mark) 

Most students did not present a properly formatted bibliography and so failed to earn the available mark.  

  

Overall Presentation (2 marks) 

There were noticeable improvements in the overall presentation of the SBA reports. Greater attention was paid 

to the formatting of the SBAs across all centres. Most of the SBAs appear to be within the prescribed word limit 

and followed the correct sequence for the sections. Most were well presented with minimum errors. Students 

should be encouraged to proofread and properly format the project before final submission. 
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PAPER 032 — ALTERNATIVE TO THE SCHOOL-BASED ASSESSMENT (SBA) 
 

Paper 032 tested candidates’ knowledge, interpretation, analysis, and application of key concepts in the CSEC 

Economics syllabus. Using the theme “Adequate Provision”, the paper tested candidates’ ability to apply key 

economic concepts.  

 

Generally, candidates performed poorly. Approximately 13 per cent of candidates obtained at least 20 out of 40 

marks.  

___________________________________________________________________________________________ 

Question 1 

___________________________________________________________________________________________ 

This question tested candidates’ ability to 

• define the terms market failure, demand and economic growth  

• identify one reason for market failure mentioned in the case. 

 

Very few candidates defined market failure correctly. Although most candidates attempted to define the term, 

they included incorrect examples such as the pandemic shutting down the economy and the lack of proper 

marketing skills to encourage the demand of products.  

Most candidates failed to correctly define the term economic growth. The better candidates spoke of increase in 

real output of the economy while the weaker candidates referred to the flow of money causing businesses to 

expand.  

A few candidates correctly defined the term demand. The stronger candidates identified willingness to buy at 

given prices as a key component of the definition. On the other hand, candidates who gave incorrect definitions 

mostly referred to consumers’ want or need for a particular product.  

Finally, most candidates did not identify merit or public goods as the reason for market failure in the case. Some 

candidates identified other incorrect reasons for market failure.   
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Candidate’s Response to Part (a) (i) 

 

 
 

 
 

Candidate’s Response to Part (a) (ii) 

 

 
 

 
 

Candidate’s Response to Part (a) (iii) 

 

 
 

 

Examiner’s Comments 

 

The candidate correctly defined the term market failure. 

Examiner’s Comments 

 

The candidate correctly defined the term economic growth. 

Examiner’s Comments 

 

The candidate correctly defined the term demand. 
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Candidate’s Response to Part (b) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly identified merit goods as one reason for market failure given in the case. 
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___________________________________________________________________________________________ 

Question 2 

___________________________________________________________________________________________ 

This question tested candidates’ ability to 

• identify two factors of production  

• state the economic concept implied by a particular statement. 

 

Most candidates correctly identified at least one factor of production mentioned in the case. However, some 

candidates identified factors of production that were not relevant to the case study.  

Most candidates were also able to identify scarcity as the economic concept implied by the given statement. In 

cases where candidates did not identify the concept explicitly, they stated its the meaning. Such candidates were 

awarded one mark for doing so.  

 

Candidate’s Response to Part (a) 

 

 
 

 
 

Candidate’s Response to Part (b) 

 

 
 

 

Examiner’s Comments 

 

The candidate correctly identified the two factors of production given in the case. 

Examiner’s Comments 

 

The candidate correctly stated the economic statement implied by the given statement which was scarcity. 
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__________________________________________________________________________________________ 

Question 3 

___________________________________________________________________________________________ 

This question tested candidates’ ability to 

• use relevant economic concepts and examples from the case study to carefully explain one benefit and 

one cost related to the focus by governments on health care and technology spending during an 

unexpected event  

• use examples from the case study to explain how the COVID-19 pandemic may worsen a country’s fiscal 

deficit. 

 

Most candidates were able to identify an example of a benefit, a cost or an example of both arising from the 

government’s focus on health care and technology. Some of the benefits and costs mentioned included reduced 

impact of the pandemic on vulnerable groups, improvements in health care systems, fewer road improvement 

projects and forgoing reducing national debt. However, they failed to explain these costs and benefits using 

economic concepts. Very few candidates (less than 15 per cent) were able to provide a satisfactory answer 

however they earned at least 60 per cent of the total mark.  

Very few candidates demonstrated an  understanding of a fiscal deficit and how the pandemic caused government 

to increase spending without a commensurate increase in revenue.  
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Candidate’s Response to Part (a) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly explained one benefit and one cost from the case, using the relevant economic 

concepts and examples. 
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Candidate’s Response to Part (b) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly explained how the pandemic might worsen a country’s fiscal deficit. 
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___________________________________________________________________________________________ 

Question 4 

___________________________________________________________________________________________ 

This question tested candidates’ ability to use a demand and supply diagram to explain the impact on the 

equilibrium price and quantity of masks at the beginning of the COVID-19 pandemic. 

 

Many candidates earned at least 40 per cent of the total mark by drawing and labelling a demand-supply diagram. 

Some candidates did not earn any marks because they did not indicate the correct shift in the demand curve and 

hence the outcome on the equilibrium price and quantity of masks was incorrect. There were outstanding 

candidates who earned full marks by not only drawing, labelling and indicating the correct shift and final 

equilibrium outcomes, but by also providing correct explanations of the impact of the pandemic on the demand 

for masks.  

 

Candidate’s Response to Question 4 
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Examiner’s Comments 

 

The candidate correctly used a demand-supply diagram to explain the impact on the equilibrium price and 

quantity of masks at the beginning of the COVID-19 pandemic. 
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___________________________________________________________________________________________ 

Question 5 

___________________________________________________________________________________________ 

This question tested candidates’ ability to 

• discuss how human capital development and reduced poverty contribute to economic development in 

relation to the building of schools 

• explain how an increase in the standard of living is reflected in economic development. 

 

Many candidates did not perform well as they were only able to earn one out of three marks. Some candidates 

gave answers that were not connected to building of schools or economic development.  

Many candidates did not properly explain how an increase in the standard of living is reflected in economic 

development. Generally, candidates failed to demonstrate an understanding of economic development and how 

the standard of living is measured when a country is developed. A few candidates, however, were able to identify 

some features of a country that is considered economically developed.  

 

Candidate’s Response to Part (a) (i) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly discussed how human capital improvement through building of schools contributes to 

economic development. 
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Part (a) (ii) and Part (b) 

 

Part (a) (ii) and Part (b) were not well done by candidates. 

 

For Part (a) (ii), candidates had to discuss how reduced poverty contributes to economic development. 

Candidates were expected to mention the following. 

 

Access to education allows persons to improve the poverty levels since households 

would have access to education and access to better paying jobs, causing the entire 

economy to show higher standards of living given the increased purchasing power. 

 

Part (b) required candidates to explain how an increase in the standard of living is reflected in economic 

development. A typical acceptable response for this question is as follows. 

 

Economic development is a sustained increase in the standard of living enjoyed by 

citizens of a country. When a country is developed, the basic human needs such as 

food, housing, clothing, health care, and education are met and improving.   


