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INTRODUCTION  
 

The examination in Caribbean Secondary Education Certificate (CSEC) Economics was offered in May/June 2024. 

The papers offered were as follows. 

• Paper 01 — Multiple-choice paper  

• Paper 02 — Structured-question paper 

• Paper 031 — School-Based Assessment (SBA) 

• Paper 032 — Alternative to the SBA (taken by private candidates)  

 

Approximately 6471 candidates were entered for the examination. Approximately 69.01 per cent of candidates 

achieved acceptable grades (Grades I–III). 
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PAPER 01 — MULTIPLE CHOICE 

 

Paper 01 consisted of 60 multiple choice items. The paper was designed to test the entire syllabus. Approximately 

82.97 per cent of candidates earned acceptable grades. The mean score was 40.35 out of 60 marks.   
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PAPER 02 — STRUCTURED ESSAY 
 

Paper 02 consisted of five compulsory questions. Each question was worth 20 marks. The mean score was 35.09 

out of 100 marks. 

___________________________________________________________________________________________ 

Question 1  
___________________________________________________________________________________________ 

 

This question tested candidates’ ability to 

• list three factors of production 

• list three rewards associated with factors of production 

• describe the characteristics of the different types of economic systems in relation to the owners of 

the factors of production and the role of the government 

• indicate the effect on the demand and supply curves in given scenarios. 

Part 1 (a) 

 

Most candidates were able to list three factors of production; a few candidates listed all four factors. However, 

some candidates gave incorrect responses such as the economic agents and economic sectors. 

 

Part 1 (b)  

 

Many candidates were able to list three rewards associated with the factors of production. Some candidates gave 

factors and matched them with their correct rewards. However, there were candidates who gave incorrect 

responses such as taxes, money, income, investment, goods and services, job opportunities, economic growth 

and examples of factors.  

 

Part 1 (c)  

 

For Part (1) (c) (i), many candidates were unable to score full marks. Some candidates described the traditional 

economic system as one based on traditions, adding that activities and resources were passed down from 

generation to generation. However, there were candidates who did not refer to the ownership of the factors of 

production and the role of the government. Other candidates described the system as one in which there is private 

ownership and government ownership; this was a description the mixed economic system and so such candidates 

were unable to earn any marks. 

Many candidates were unable to score full marks in Part (1) (c) (ii). Some candidates gave incorrect answers which 

included statements such as ‘in a planned economy, the control of economic activities and the ownership of the 

factors of production are undertaken by both private and public entities’. In some responses, candidates failed to 

refer to the ownership of the factors of production or the role of the government. 
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Part 1 (d)  

 

For Part (1) (d) (i), most candidates simply stated the effect of an increase in the price of gasoline on the amount 

demanded and supplied, without stating the effect on the demand and supply curves. Some candidates simply 

stated that the demand curve would decrease and the supply curve would increase. Those candidates who 

answered this part correctly either stated that the demand and supply curves would remain the same or would 

not shift. Some candidates correctly indicated a leftward movement up the demand curve and a rightward 

movement up the supply curve. A few candidates used diagrams in their response. In some of these diagrams, 

candidates indicated the correct changes on the demand and supply curves. 

 

In Part (1) (d) (ii), many candidates correctly stated that when consumers’ preference for coconuts increases, the 

demand curve for coconuts would shift to the right or shift up. However, some candidates stated that the supply 

curve would also shift, demonstrating that these candidates were unable to distinguish between a condition of 

demand and a condition of supply. These candidates failed to recognize that this scenario would have no effect 

on the supply curve. Some candidates were able to correctly indicate that the demand curve would shift whereas 

the supply curve would not shift or it would remain the same. Such candidates earned full marks. A few candidates 

included diagrams in their responses. Those candidates who scored no marks simply stated that the demand and 

supply curves would increase or decrease. 

 

For Part (1) (d) (iii), many candidates were able to correctly state that when drought affects the production of 

bread, the supply curve would shift to the left or move inwards. However, some of these candidates stated that 

the demand curve would also shift, demonstrating that these candidates were unable to distinguish between a 

condition of supply and a condition of demand. These candidates failed to recognize that this scenario would have 

no effect on the demand curve. Some candidates were able to correctly indicate that the supply curve would shift 

whereas the demand curve would not shift or it would remain the same. Such candidates earned full marks. A few 

candidates included diagrams in their responses. Those candidates who scored no marks simply stated that the 

demand and supply curves would increase or decrease. 
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Candidate’s Response to Part (a) 

 

 
 

 
 

Candidate’s Response to Part (b) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate listed three correct factors of production. He/she also gave a brief meaning of each factor, 

indicating that he/she had an excellent understanding of the factors given. 

Examiner’s Comments 

 

The candidate listed the three rewards of the factors given in Part (a), matching each factor with its correct 

reward. 
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Candidate’s Response to Part (c) (i) — Sample 1 

 

 
 

 
 

  

Examiner’s Comments 

 

This candidate gave a good description of the economic system given. He/she first stated that the households 

are the owners of the factors of production. They produce goods and services to sustain themselves and keep 

a small surplus for bartering. With regard to the role of the government, the candidate said that the 

government’s role is null, as the citizens make all the decisions on production, distribution and consumption. 
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Candidate’s Response to Part (c) (i) — Sample 2 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate gave a very comprehensive response. He/she first stated that the resources or factors of 

production are owned by and controlled by the individuals. He/she then stated that this system is also known 

as a subsistence economy, where only the goods and services needed for survival are produced. With regard 

to the role of the government, the candidate stated that no government exists in this economic system because 

these individuals are separate from the modern society. 
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Candidate’s Response to Part (c) (ii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate gave a simple but comprehensive response. He/she first stated that in the planned economic 

system, the government owns the factors of production and they produce what they decide the citizens need. 

He/she added that the government’s role is to decide [answer] the economic questions. The candidate then 

ended by stating that the government controls and oversees the production, distribution and consumption of 

goods and services. 
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Candidate’s Response to Part (d) (i) — Sample 1 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate had a clear understanding of the effect of a price increase of gasoline on the demand curve. The 

candidate stated that, according to the law of demand, there would be a contraction in demand because as 

the price of gasoline increases the quantity demanded would decrease. In the second part of the response, 

he/she stated that, according to the law of supply, as the price of gasoline increases the supply rises. This is 

shown by a movement along the supply curve, termed an extension of supply. 
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Candidate’s Response to Part (d) (i) — Sample 2 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate gave a comprehensive response. First, he/she explained the indirect relationship between price 

and demand. Then, he/she stated that as the price increases, there would be a movement upwards along the 

demand curve, further explaining that people are less willing to buy, ceteris paribus. In the second part of the 

response, the candidate described the direct relationship between price and supply, explaining that if the price 

of gasoline increases, suppliers would be willing to produce, leading to a movement upwards along the supply 

curve. For both parts of the response, the candidate drew perfect diagrams to illustrate these effects, further 

demonstrating his/her understanding of the concept tested. 
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Candidate’s Response to Part (d) (ii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate demonstrated a good understanding of both parts. With the use of a diagram, the candidate 

explained that, other things constant, an increase in consumer preference for coconuts will increase the 

demand for coconuts, causing a rightward shift of the demand curve to D2 as illustrated in the diagram. In the 

second part, the candidate explained that consumer preference is not a condition of supply and so it would 

not affect the supply of coconuts. He/she then stated that the supply curve would remain the same. 
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Candidate’s Response to Part (d) (iii) 

 

 
 

 
 

  

Examiner’s Comments 

 

In the first part, the candidate explained that a drought that affects the production of bread would not affect 

consumers’ demand since consumers would still demand bread regardless of producers’ ability to supply it. 

He/she then concluded that the demand curve would remain the same. In the second part, the candidate 

explained that the drought would lead to a decrease in supply and, ceteris paribus, the supply curve would 

shift to the left. 
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Recommendations 
 

Part (a) and Part (b)  

Teachers should ensure that students are aware of all the factors of production. Students should also be able to 

provide a thorough description of the factors and their corresponding rewards. Teachers should ensure that 

students are aware that the rewards of the factors are also referred to as income or payment to these factors; 

therefore, income is not a factor reward. Reviewing the factors of production and their rewards during discussions 

of other topics may help students to fully internalize these factors and so prevent them from mixing up the factors 

with other economic concepts they may have been exposed to during the course. 

 

Part (c) (i) and Part (c) (ii)  

Teachers should have thorough discussions with students on all four types of economic systems to ensure that 

they have a better understanding of these systems and the differences between them. Students can gain further 

understanding of the economic systems through group projects. They should do research on the countries which 

use each economic system and make in-class presentations on the information they have gathered. 

 

Part (d) (i), Part (d) (ii) and Part (d) (iii)  

Teachers should ensure that they spend a few sessions teaching the concepts of demand and supply to their 

students, especially with respect to the differences between change in quantity demanded and change in demand 

and changes in quantity supplied and changes in supply. Teachers should explain the differences using appropriate 

diagrams. In so doing, students would have a better understanding of how changes in price and in non-price 

conditions of demand and supply can or cannot affect the relevant demand and supply curves. Illustrations as well 

as case studies/scenarios should be used by teachers to ensure that students understand the effects of these 

changes. 

 

In general, teachers must encourage their students to engage in regular reviews of all topics and provide 

opportunities for them to carefully read and interpret the questions asked before they provide a response. This 

should help students to avoid giving irrelevant answers to the questions asked. 
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___________________________________________________________________________________________ 

Question 2  
___________________________________________________________________________________________ 

 

This question tested candidates’ ability to 

• state the two main branches of economics 

• identify the characteristic of the goods sold in each market structure 

• explain, using an example, how the production possibility boundary is affected by increasing 

opportunity costs 

• explain, using an example, how the production possibility boundary is affected by constant 

opportunity costs 

• calculate a perfectly competitive firm’s profit or loss 

• illustrate the effect of a decrease in the cost of production using a demand and supply diagram. 

 

Part 2 (a)  

 

Overall, candidates performed very well, as most of them provided the two correct branches of economics, 

microeconomics and macroeconomics, and so they gained the full two marks. A few candidates identified sectors 

such as private and public sectors, types of industries such as primary and secondary industries, categories of 

economies such as command and free enterprise economies, stakeholder groups such as firms and households 

and types of economies of scale such as marketing and managerial and even diseconomies of scale. Such 

responses were incorrect. 

 

Part 2 (b)  

 

This part was not well done. Most candidates scored approximately two out three marks. Few candidates clearly 

identified the characteristics for each market structure. Many candidates mistakenly stated the qualities of other 

market structures. Some candidates stated other features of a firm’s market structure, including the number of 

buyers and sellers in the market. 

 

Part 2 (c) 

 

In Part (c) (i), very few candidates were able to describe the meaning of the term increasing opportunity cost, 

using an example, and to state that the shape of the curve was concave. Instead, most candidates defined the 

general term opportunity cost and illustrated the term using incorrect diagrams. Additionally, how candidates 

discussed examples showed that they lacked understanding of increasing opportunity cost. 

Part 2 (c) (ii) was attempted by most candidates but it was not well done. Very few candidates were able to 

describe the meaning of the term constant opportunity cost and use an example to show the shape of the curve 

as constant or a straight line. Instead, most candidates defined the general term opportunity cost and illustrated 
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it using incorrect diagrams. Additionally, candidates’ discussion of examples showed that they lacked an 

understanding of constant opportunity cost. 

 

Part 2 (d) 

 

Part 2 (d) (i) was attempted by most candidates and was very well done. Most candidates scored the full two 

marks. In determining the correct profit level of a perfectly competitive firm,  candidates were able to assess the 

information presented, provide the formula and perform all necessary working and calculations for the total 

revenue and total cost. 

 

Part 2 (d) (ii) was attempted by most candidates and was fairly well done. Most candidates scored two out of a 

possible total of four marks. Candidates were able to correctly illustrate the downward sloping demand curve and 

the original equilibrium point. However, in response to a fall in the cost of production for ink, many candidates 

illustrated a leftward shift of the supply curve, which was incorrect, instead of the required rightward shift. The 

result was that very few candidates were awarded the final mark for correctly illustrating the new equilibrium of 

demand and supply. Some candidates confused the demand and supply curves while others failed to label the 

graphs appropriately. Very few candidates were able to identify the demand curve, the original equilibrium point, 

the correct shifting to the right of the supply curve and, consequentially, the new equilibrium point showing a 

higher price and quantity. 
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Candidate’s Response to Part (a) 

 

 
 

 
 

Candidate’s Response to Part (b) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate’s responses were succinct and accurate. 

Examiner’s Comments 

 

The candidate interpreted the question correctly and identified the characteristic of the goods sold for each 

market structure.   
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Candidate’s Response to Part (c) (i) 

 

 
 

 
  

Examiner’s Comments 

 

The response was comprehensive. The candidate correctly explained the meaning of the term increasing 

opportunity costs using an example and clearly stated the shape of the production possibility frontier. 
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Candidate’s Response to Part (c) (ii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly explained the meaning of the term constant opportunity costs, using an example. 

However, the candidate gave the incorrect shape of the production possibility frontier. The shape would be a 

straight line. 
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Candidate’s Response to Part (d) (i) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate’s response was thorough, as he/she stated the formula and showed all calculations/working in 

determining the profit level for a perfectively competitive firm. 
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Candidate’s Response to Part (d) (ii) 

 

 
 

 

 
  

Examiner’s Comments 

 

The candidate used the information presented to analyse and illustrate the correct shifting of the supply curve 

and the resulting new equilibrium price and quantity.  
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Recommendations 

 

• Teachers can reinforce fundamental principles such as sectors, economies and industries in order to 

provide a solid foundation for students in Economics. 

• Teachers can utilize real world examples and tabular formatting to improve students’ understanding 

of the features in the four market structures, including characteristics of goods, outlined in the 

syllabus. 

• Teachers can promote an improved understanding of increasing, decreasing and constant opportunity 

costs in students by discussing case studies which include relevant calculations and diagrammatic 

representations of these concepts via production possibility frontier. 

• Teachers can give students scenarios to interpret. Formulas can then be applied and practised in order 

to generate correct responses with the related conclusions. 

• Varying teaching techniques should be used to review and emphasize to students the distinction 

between supply and demand determinants. Students should also be knowledgeable of the 

consequential shifts of these curves and the new equilibrium price and quantity position of the firm. 

• Teachers can also use graphical representations to teach students about concepts such as the market 

mechanism. Teachers can also illustrate to students and reason with them about the changes in 

quantity demanded and supplied (movements) and changes in demand and supply (shifts). Also key 

is the reinforcement of fundamental components of diagrams such as appropriate labelling, 

calibration of axes, slopes of curves and the accurate plotting of coordinates. 
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___________________________________________________________________________________________ 

Question 3  
___________________________________________________________________________________________ 

 

This question tested candidates’ ability to 

• match given terms with their correct definitions  

• use examples to explain price elasticity of demand (PED) in given scenarios 

• identify types of elasticities given three scenarios 

• identify the value of demand elasticity given three scenarios.  

 

Part 3 (a) 

 

It was evident that most candidates knew the definitions of the given concepts. Hence, many candidates earned 

full marks. In cases where candidates were not awarded full marks, they earned three or four marks out of six. 

Few candidates were awarded less than 50 per cent of the total mark. 

 

Part 3 (b) (i) 

 

Candidates were required to explain, using an example, the meaning of a price elasticity of demand (PED) that is 

greater than 1. While many candidates were able to determine that this represents elastic demand, they failed to 

clearly and correctly explain what it meant. Further, it was noted that several candidates confused the word elastic 

and the phrase inelastic demand. Therefore, in many instances, the examples provided showed inelastic demand. 

Additionally, there were often instances where candidates’ explanations and examples merely pointed to the law 

of demand rather than elastic demand. Overall, a relatively large proportion of candidates provided responses. 

Very few candidates earned full marks but many of them were awarded zero to two marks. 

 

Part 3 (b) (ii) 

 

Candidates were required to explain, using an example, the meaning of a price elasticity of demand (PED) that is 

equal to infinity. Many candidates were able to recognize that demand is perfectly elastic in the given situation 

but they failed to explain what that meant. It was also observed that despite mentioning that the demand is 

perfectly elastic, many candidates confused its meaning with perfectly inelastic demand. Hence, many of the 

explanations and examples used indicated or implied that even when the price increased significantly, the 

percentage change in quantity demanded was zero. 
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Part 3 (c)  

 

In all three scenarios, the common trend observed was that candidates could not differentiate between the 

degrees of elasticity and the various types of elasticity. Consequently, many candidates referred to unitary elastic, 

inelastic and elastic demand rather than income elasticity of demand (YED), price elasticity of demand (PED) and 

price elasticity of supply (PES) respectively. 

 

Part 3 (d) 

 

Generally, Part (d) was poorly done as many candidates obtained zero or one mark out of three. Many candidates 

were able to recognize unitary elastic demand (PED = 1) and were therefore able to earn at least one mark for 

Part (d) (i). In Part (d) (ii), it was observed that most candidates failed to correctly interpret or identify elastic 

demand and thus were unable to state that its value is less than 1 (0 ˂ PED ˂ 1). For Part (d) (iii), a large proportion 

of candidates could not differentiate between perfectly elastic demand and perfectly inelastic demand. Therefore, 

they were unable to gain any marks. 
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Candidate’s Response to Part (a) (i) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly matched the term Ceteris paribus to its definition. 
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Candidate’s Response to Part (a) (ii) 

 

 
 

 
 

Candidate’s Response to Part (a) (iii) 

 

 
 

 
 

Candidate’s Response to Part (a) (iv) 

 

 
 

 
 

Candidate’s Response to Part (a) (v) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly matched the term Cross-price elasticity of demand to its definition. 

Examiner’s Comments 

 

In the exemplar, the term Equilibrium was correctly matched to its definition. 

Examiner’s Comments 

 

In this response, the term Scarcity was correctly matched to its definition. 

Examiner’s Comments 

 

The candidate correctly matched the term Income elasticity of demand to its definition. 
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Candidate’s Response to Part (a) (vi) 

 

 
 

 
 

Candidate’s Response to Part (b) (i) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly matched the term Price elasticity of demand to its definition. 

Examiner’s Comments 

 

With the use of an example, the candidate clearly and correctly explained that a price elasticity of demand 

greater than 1 indicates that demand is elastic. 
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Candidate’s Response to Part (b) (ii) 

 

 
 

 
 

 

Candidate’s Response to Part (c) (i) 

 

 
 

 
  

Examiner’s Comments 

 

The candidate was also able to explain and demonstrate that when price elasticity of demand equals infinity, 

demand is perfectly elastic. 

Examiner’s Comments 

 

The candidate was able to recognize that the type of elasticity indicated in the scenario was income elasticity 

of demand. The percentage increase in income led to a percentage increase in demand for a good. 
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Candidate’s Response to Part (c) (ii) 

 

 
 

 
 

Candidate’s Response to Part (c) (iii) 

 

 
 

 
 

Candidate’s Response to Part (d) (i) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly identified price elasticity of demand as the type of elasticity indicated in the scenario. 

The increase in the price of a good resulted in a decrease in quantity demanded. 

Examiner’s Comments 

 

The candidate correctly identified price elasticity of supply as the type of elasticity indicated in the scenario. 

The given increase in the price of a good led to an increase in quantity supplied. 

Examiner’s Comments 

 

In the exemplar, the candidate showed a clear understanding of unitary elastic demand, that is, PED = 1. 
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Candidate’s Response to Part (d) (ii) 

 

 
 

 
 

Candidate’s Response to Part (d) (iii) 

 

 
 

 
 

 

  

Examiner’s Comments 

 

In the response, the candidate demonstrated that he/she understood that when demand is inelastic, the value 

of PED is less than 1 (PED ˂ 1). 

Examiner’s Comments 

 

The candidate correctly interpreted the scenario. The PED was perfectly elastic (PED = 0). 
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Recommendations 
 

• Teachers can devise different strategies to ensure that students have a clear understanding of the 

concepts that they are likely to confuse with others. For example, using visual aids, teachers can 

engage students in activities such as games that emphasize key differences between types of elasticity 

and degrees of elasticity as well as the interpretation of various degrees of elasticities of demand. 

• Teachers can also incorporate the “Suggested Teaching and Learning Activities” found at the end of 

Section 3 in the syllabus into their instruction in order to facilitate students’ attainment of the 

objectives. 
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___________________________________________________________________________________________ 

Question 4 
___________________________________________________________________________________________ 

 

This question tested candidates’ ability to 

• match economic concepts with given definitions  

• explain how currency devaluation, trade barriers, import substitution and export promotion can 

reduce balance of payments deficits in a country  

• calculate the value for the capital account and current account  

• use the data provided to determine whether there is a balance of payments surplus or deficit. 

 

Part 4 (a) 

 

This part tested candidates’ knowledge of six key concepts associated with international trade. Generally, 

candidates performed fairly well. Most candidates obtained four out of six marks because they were able to 

accurately identify the concepts related to the definitions provided. However, weaker candidates demonstrated 

that they had very little knowledge of the concepts. In some instances, candidates mixed their understanding of 

similar concepts. This was demonstrated especially with reference to concepts such as balance of payment, 

balance of trade and quota. For this part, weak candidates generally obtained between two and three marks. 

 

Part 4 (b) 

 

This part tested the candidates’ ability to apply a menu of policy measures to improve a country’s balance of 

payment position. Generally, the performance of candidates was satisfactory. The mean score was four out of 

eight marks. Stronger candidates were able to adequately articulate the channel(s) through which each policy 

measure would improve export values and/or reduce import values to overtime improve the Balance of Payment 

position. However, most candidates (approximately 60 per cent) were only able to identify the policy measure as 

a means of addressing a balance of payment deficit but were unable to illustrate how such a measure is expected 

to work. There were several candidates (approximately 20 per cent) who were able to identify the effect of one 

or two measures but were often unable to obtain marks for the other measures. This was particularly noted for 

policy measures such as currency devaluation and import substitution. 

 

Part 4 (c) 

 

This part tested candidates’ interpretation of the concepts of capital account, current account and balance of 

payment surplus and deficit. Approximately 40 per cent of candidates were awarded four out of six marks or full 

marks. However, most candidates were unable to do the calculations. This demonstrated that such candidates 

lacked knowledge of the concepts and the components of the balance of payment that relate to its specific 

sections. However, candidates were generally able to interpret when a balance of payment surplus or deficit was 

derived. The mean mark was three marks. 
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Candidate’s Response to Part (a) (i) to Part (a) (vi) 

 

 
 

 
 

Examiner’s Comments 

 

The candidate clearly identified the concepts associated with the definitions/descriptions provided. 
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Candidate’s Response to Part (b) (i) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate demonstrated a strong understanding of the concept and provided the channel through which 

it impacted the balance of payment. 
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Candidate’s Response to Part (b) (ii) 

 

 
 

 
 

Candidate’s Response to Part (b) (iii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate demonstrated a strong understanding of the concept and provided the channel through which 

it impacted the balance of payment. 

Examiner’s Comments 

 

The candidate demonstrated a strong understanding of the concept and provided the channel through which 

it impacted the balance of payment. 
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Candidate’s Response to Part (b) (iv) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate demonstrated a strong understanding of the concept and provided the channel through which 

it impacted the balance of payment. 
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Candidate’s Response to Part (c) (i) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate demonstrated that he/she had a good understanding of the concept by providing a very clear 

and accurate calculation. 
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Candidate’s Response to Part (c) (ii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate demonstrated that he/she had a good understanding of the concept by providing a very clear 

and accurate calculation. 
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Candidate’s Response to Part (c) (iii) 

 

 
 

 

 
 

  

Examiner’s Comments 

 

The candidate demonstrated that he/she had a good understanding of the concept by providing a very clear 

and accurate calculation. The candidate was also able to determine that there was a balance of payment 

deficit. 

 



39 | P a g e  

 

Recommendations 
 

Teachers and students should take note of the following recommendations. The recommendations have been 

provided in response to candidates’ inability to distinguish between, explain and apply concepts.  

• Teachers should use teaching techniques that will enhance students’ knowledge of basic economic 

concepts. Doing so should help students avoid confusion between and misinterpretation of concepts. 

For example, teachers can use more real-life examples of concepts, especially where these concepts 

relate to everyday activities. Newspaper articles or other simple illustrations can be used to 

demonstrate the concepts. These methods will help candidates to be better able to recall and 

distinguish between closely related concepts. 

• Candidates were required to use the given figures to derive the balance of payments position in order 

to interpret and analyse concepts. Teachers should incorporate more in-class practice and reviews of 

these calculations in order to demonstrate how they should be approached.  

• Teachers should use YouTube videos that provide detailed but simple explanations of economic 

concepts and that demonstrate the real-life usefulness of the concepts.  
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___________________________________________________________________________________________ 

Question 5  
___________________________________________________________________________________________ 

 

This question tested candidates’ ability to 

• define the terms fiscal policy, recession and developed economy 

• explain how particular factors may cause a recession 

• identify specific types of unemployment.  

Part 5 (a) 

 

In Part (a) (i), most candidates were able to define fiscal policy as the use of government spending and taxation to 

control aggregate demand or achieve macroeconomic objectives. Weaker candidates were unable to identify the 

tools of fiscal policy or state what it affects. 

 

In Part (a) (ii), most candidates were able to define a recession as a decline in economic activity in a period of time. 

Weaker candidates were unable to provide a definition. 

 

In Part (a) (iii), most candidates were able to define a developed economy as one which has a high human 

development index, high levels of economic growth and development and advanced technology. Weaker 

candidates were unable to identify the characteristics of a developed economy. 

 

Part 5 (b) 

 

In Part (b) (i), most candidates were unable to explain how a rise in the exchange rate causes a recession. 

 

For Part (b) (ii), most candidates could not explain how a recession led to an increase in debt. The more competent 

candidates explained how an increase in funds directed at repaying the debt resulted in firms having less money 

for investment, which resulted in an economic decline. 

 

For Part (b) (iii), most candidates were unable to explain how a reduction in real wages affected the purchasing 

power of money and so they were unable to score any marks. 

 

Part 5(c) 

 

Most candidates were able to identify the concepts given in the scenarios in Part 5 (c). 
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Candidate’s Response to Part (a) (i) 

 

 
 

 
 

Candidate’s Response to Part (a) (ii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate competently defined fiscal policy. 

Examiner’s Comments 

 

The candidate competently defined a recession. 
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Candidate’s Response to Part (a) (iii) 

 

 
 

 
 

Candidate’s Response to Part (b) (i) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate competently defined a developed economy. 

Examiner’s Comments 

 

The candidate competently explained how a rise in the exchange rate causes a recession. 
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Candidate’s Response to Part (b) (ii) 

 

 
 

 
 

Candidate’s Response to Part (b) (iii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate competently explained how an increase in debt causes a recession. 

 

Examiner’s Comments 

 

The candidate competently explained how high interest rates cause a recession. 
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Candidate’s Response to Part (b) (iv) 

 

 
 

 
 

Candidate’s Response to Part (c) (i) 

 

 
 

 
 

Candidate’s Response to Part (c) (ii) 

 

 
 

 

Examiner’s Comments 

 

The candidate competently explained how reduced real wages cause a recession. 

 

Examiner’s Comments 

 

The candidate competently identified structural unemployment. 

Examiner’s Comments 

 

The candidate competently identified cyclical unemployment. 
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Candidate’s Response to Part (c) (iii) 

 

 
 

 
 

Candidate’s Response to Part (c) (iv) 

 

 
 

 
 

Candidate’s Response to Part (c) (v) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate competently identified search unemployment. 

Examiner’s Comments 

 

The candidate competently identified seasonal unemployment. 

Examiner’s Comments 

 

The candidate competently identified real-wage unemployment. 
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Candidate’s Response to Part (c) (vi) 

 

 
 

 
 

Recommendations 
 

Teachers should utilize problem-based learning in order to assist students with analysing different scenarios 

related to macroeconomic variables such as inflation, exchange rates and unemployment. Additionally, the use of 

You-tube videos will pique students’ interest and further contribute to the accurate application of macroeconomic 

situations. Furthermore, the concepts of exchange rates, debt, real wages and interest rates with regard to a 

recession, can be fully explored through case studies. Doing so will provide opportunities for students to analyse 

of these concepts. 

  

Examiner’s Comments 

 

The candidate competently identified frictional unemployment. 
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PAPER 031 — ELECTRONIC SCHOOL-BASED ASSESSMENT (ESBA) 
 

In 2024, the CSEC Economics SBAs were well done. Students demonstrated an awareness of the SBA requirements 

and adhered to them. Most SBAs were of the prescribed length and within the scope of the syllabus. The marking 

of the students’ SBAs at the centres still trends towards lenience. Teachers are encouraged to award marks in 

strict adherence to the mark scheme outlines on the syllabus. 

 

Table of Contents (1 mark) 

In almost all cases, students presented a complete table of contents and they earned the mark. 

 

Topic (2 marks) 

The topics chosen by students were good and within the scope of the syllabus. The most common topics used 

were related to demand and supply and the effects of inflation. In most cases, the topics were very well defined. 

Students were largely able to clearly state the problem or issue under investigation and highlight the population 

of interest. However, it was noted that in cases where students were unable to clearly state their topic, the overall 

quality of the SBA was affected. 

 

Objectives (2 marks) 

Most students were able to present at least two clearly stated and realistic objectives related to the topic. 

Objectives were generally well written and achievable within the scope of the research. 

 

Background/Overview (4 marks) 

While most students were able to present some historical data and background to the research, some of them 

did not clearly establish the importance and impact of the research. Students should be guided to clearly express 

the possible impact of the research in a manner that fits into the scope of the research. 

 

Methodology (10 marks) 

In 2024, students’ performance on the methodology section improved over previous years. Students carefully 

described the data collection instruments and collection methods. The main weakness noted in the methodology 

section was the inadequate justification for the data collection method used. Most students used a questionnaire 

as the data collection instrument and presented advantages associated with questionnaires instead of a 

justification of the data collection method. 

 

Presentation of Data (10 marks) 

Most students used charts, graphs and/or tables to present the data collected. However, in most cases, these 

were improperly labelled. Further, the choice of graph to present the data was often inappropriate. Most students 

simply repeated the information presented in the charts, graph and/or tables and did not attempt any real analysis 
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of the data presented. The correct use of statistical terms when analysing the data requires much improvement. 

It is also very important for students to clearly caption and state the findings of the research. 

Conclusion (4 marks) 

Some students attempted to present a logical summary of the project in the conclusion. Most students correctly 

stated the findings of the research relative to the stated objectives. They were able to express their overall 

impressions of the research process. However, there were some instances where students chose to use the 

conclusion section solely for the purpose of presenting their findings and so could not gain the maximum mark. 

 

Recommendations (4 marks) 

Students were required to present two recommendations that are logical, consistent with the findings and 

actionable based on the context of the research topic. In most cases, students offered recommendations that 

were consistent with economic theory but were not in line with the stated findings of the research. Further, some 

students offered recommendations that were not specifically applicable to the population of interest or within 

the scope of the research. 

 

Bibliography (1 mark) 

Most students did not present a properly formatted bibliography and so failed to earn the available mark. 

 

Overall Presentation (2 marks) 

Generally, the presentation of the SBAs was good. Most of them were properly formatted with minimum errors. 

Students should be encouraged to proofread the report before final submission. 
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PAPER 032 — ALTERNATIVE TO THE SCHOOL-BASED ASSESSMENT (SBA) 
 

This paper tested candidates’ knowledge, interpretation, analysis, and application of key concepts in the CSEC 

Economics syllabus, particularly Sections 1, 2, 6, 7 and 8.  

 

Generally, the paper was poorly done. Approximately 23 per cent of candidates obtained at least 20 of the total 

40 marks allotted. Approximately 29 per cent of candidates who scored above 50 per cent of the total mark earned 

at least 70 per cent. The highest percentage earned by a candidate was 90 per cent. The number of candidates 

who scored at least 50 per cent of the total mark represents an increase of 10 percentage points when compared 

with 2023. 
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___________________________________________________________________________________________ 

Question 1 

___________________________________________________________________________________________ 

 

This question tested candidates’ ability to 

• define the terms economics and economy 

• identify terms corresponding to sentences given in the case 

• list three agents in an economy  

• identify one of the three main sectors in an economy. 

In general, candidates were able to fully or partially define economics and the economy. However, weaker 

candidates were unable to differentiate between economics and economy in their definitions. Most candidates 

correctly identified microeconomics and macroeconomics as the terms which corresponded to the statements 

given.   

Candidates performed poorly when they had to list agents in the economy. Stronger candidates listed households, 

firms and the government as the agents while weaker candidates gave answers that were incorrect. Finally, most 

candidates did not identify primary, secondary or tertiary as one of the main sectors in the economy. Instead, they 

stated ‘financial’ as the answer. Very few responses were correct. 
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Candidate’s Response to Part (a) (i) 

 

 
 

 
 

Candidate’s Response to Part (a) (ii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate defined the term economics correctly. 

Examiner’s Comments 

 

The candidate defined the term economy correctly. 
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Candidate’s Response to Part (b) (i) and (b) (ii) 

 

 
 

 
 

Candidate’s Response to Part (c) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly identified the terms which corresponded to the descriptions given. 

Examiner’s Comments 

 

The candidate listed the three agents in an economy. 
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Candidate’s Response to Part (d)  

 

 
 

 
 

 

 

 

 

  

Examiner’s Comments 

 

The candidate identified one of the three main sectors in an economy. 
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___________________________________________________________________________________________ 

Question 2  
___________________________________________________________________________________________ 

 

The question tested candidates’ ability to use a diagram to explain how Smallville’s production possibility curve 

would be affected in given scenarios. 

Very few candidates were able to draw the production possibility frontiers (PPFs) and explain them. Some 

candidates drew PPFs but did not show the correct movement in the case of the first scenario, as a pivot of the 

PPF on the butter axis was needed. In the second scenario, there are two points worth noting: while candidates 

drew a PPF, they either shifted it (which was incorrect) or they did not shift it (which is correct but they failed to 

indicate a point within the PPF that showed more bread than butter is being produced).  Finally, weaker candidates 

drew demand and supply curves instead of a PPF.  

 

  



55 | P a g e  

 

Candidate’s Response to Part (a) 

 

 
 

 

Examiner’s Comments 

 

The candidate correctly showed what happens to Smallville’s production possibility curve when a more 

advanced machine to produce butter is acquired. 
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Candidate’s Response to Part (b) 

 

 
 

 
  

Examiner’s Comments 

 

The candidate correctly showed what happens to Smallville’s production possibility curve when producing 

more bread and less butter when less of the available resources are being used in the production process. 
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___________________________________________________________________________________________ 

Question 3 

___________________________________________________________________________________________ 

 

This question tested candidates’ ability to 

• explain Smallville’s opportunity cost of producing butter in relation to producing bread when there is 

increasing opportunity cost and constant opportunity cost  

• discuss how a shopping website may boost Smallville’s economy. 

Very few candidates accurately applied their understanding of increasing and constant opportunity costs to the 

scenario given. These candidates made it clear that in the case of increasing opportunity cost, increasing amounts 

of bread would be given up for additional units of butter made and for constant opportunity costs, the same 

amount of bread would be sacrificed for every additional unit of butter produced. In addition, some candidates 

defined the terms but failed to make any application and where candidates made efforts to do so, the application 

was incorrect.  

 

As it relates to the discussion of how the shopping website may boost Smallville’s economy, candidates did poorly. 

In most scripts, candidates failed to link the shopping website to the economy, that is, no economic impact was 

highlighted. The few candidates who made a linkage mentioned increased in demand, production and even 

employment.  
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Candidate’s Response to Part (a) (i) 

 

 
 

 
 

Candidate’s Response to Part (a) (ii) 

 

 
 

 
 

 

  

Examiner’s Comments 

 

The candidate correctly explained Smallville’s opportunity cost of producing butter in relation to producing 

bread when there is increasing opportunity cost. 

Examiner’s Comments 

 

The candidate correctly explained Smallville’s opportunity cost of producing butter in relation to producing 

bread when there is constant opportunity cost. 
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Candidate’s Response to Part (b) 

 

 
 

 
 

 

  

Examiner’s Comments 

 

The candidate provided a complete and accurate discussion of how the shopping website may boost 

Smallville’s economy. 
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___________________________________________________________________________________________ 

Question 4 

___________________________________________________________________________________________ 

 

This question tested candidates’ ability to identify statements from the case that demonstrate the given concepts. 

A few candidates gave outstanding answers and so they earned full marks. However, many candidates did not 

provide the correct statements from the case. Moreover, some candidates defined the concepts rather than 

identifying the relevant statements.  

 

Candidate’s Response to Part (a) to Part (e) 

 

 
 

 

Examiner’s Comments 

 

The candidate correctly identified a statement from the case that demonstrates each concept given. 
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___________________________________________________________________________________________ 

Question 5 

___________________________________________________________________________________________ 

 

This question tested candidates’ ability to 

• identify one type of economy of scale from the case related to the case subject’s operation 

• explain how the type of economy of scale given benefits the case subject’s restaurant  

• identify the countries that have the absolute advantage and comparative advantage in producing 

pens. 

Very few candidates were able to identify an economy of scale and explain it. However, many candidates 

explained marketing economies of scale without identifying this concept as the type. Many candidates were able 

to identify that Country A had the absolute advantage and that Country B had the comparative advantage. 
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Candidate’s Response to Part (a) (i) 

 

 
 

 
 

Candidate’s Response to Part (a) (ii) 

 

 
 

 
 

  

Examiner’s Comments 

 

The candidate correctly identified one type of economy of scale related to Noel’s operation. 

Examiner’s Comments 

 

The candidate correctly explained how the type of economy of scale given in Part (a) (i) benefits Noel’s 

restaurant. 
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Candidate’s Response to Part (b) (i) and Part (b) (ii) 

 

 
 

 
 

Examiner’s Comments 

 

The candidate correctly identified the country that has the absolute advantage in producing pens and the 

country that has the comparative advantage in producing pens. 


